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OFFICE STATE ScH0UL COMMISSIONER,
ATLANTA, GA., October 1, 1897.

To His Excellency Governor W. Y. Atkinson:

My Dear Sir:—I beg to submit herewith the annual
report required by law from this department. I have tried
to lay before the legislature as complete a statement as
possible of the present condition of the public schools. I
trust that this report will be carefully studied by Your
Excellency and by every member of both branches of the
legislature.

Very respectfully,

' Your obedient servant,
’ G. R. GLENN,
State School -Commissioner.
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THE TWENTY-FIFTH ANNUAL REPORT

FROM THE

DEPARTMENT OF EDUCATION

TO THE

GENERAL ASSEMBLY OF THE STATE OF GEORGIA.

Gentlemen: The law requires from this Department,
annually, a report setting forth a statement of the present
status of the sclicols and such statistical matter as will indi-
cate the growth of the schools for the year.

In order to ascertain intelligently and satisfactorily, the
actual educational conditions of every county in the State,
the law requires that the State School Commissioner shall
visit, as often as possible, each one of the 137 counties.
Within the last two years I have visited personally, every
one of these counties. I have traveled within that time,
more than sixty thousand miles; have delivered more than
five hundred addresses on education.

I am glad to report very many hopeful indications of an
educational revival in the State. 'We have built more and
better schoolhouses. We are tearing down the old plank
shacks and the uncomfortable log huts, and we are erecting
ir their places cozy, modern school buildings, furnished
with comfortable seats and modern appliances.

Another significant movement is the centralizing of the
schoolhouses and the changing of residences to a closer
proximity to the schoolhouses. In the rural districts espe-
cially, the people should gather closer together, and this is
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being done. I think our people in the rural districts are
realizing as never before, the importance of educating the
children. In both the town and country the sentiment is
growing in favor of the same educational facilities for the
country as we have provided for the towns and cities. The

more intelligence we invite into the rural districts, the
more wealth we can develop in the rural districts, and as a

natural consequence values in the towns and cities will
improve again.

The following statistics will show that we have made
gratifying progress during the last school year:

Number of teachers in 1896 .................. 8,125
Number of teachers in 1895 ................. 7,982
Increase in 1896 ................c.cveunn... 143
Number of first grade teachers in 1896.......... 3,187
Number of first grade teachers in 1895.......... 2,909
Increase in 1896..............ccvivinn.. 278
Number of normal trained teachers in 1896...... 937
Number or normal trained teachers in 1895....... 695
Increase in 1896.............civiiiinnn... 242
Number of pupils enrolled in 1896............ 389,057
Number of pupils enrolled in 1895............ 366,937

Tncrease in 1896........... .. ivivtiiinnnn 23,120
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Number of visits made by County School Commis-

gioners in 1896. ... .. ... ... oo, 10,615
Number of visits made by County S8chool Commis-

sionersin 1895.........cc0iiiiiiniinn., 8,742
Increase in 1896........ ..ottt 1,873

Number of schoolhouses owned by boards in 1¥96.. 421
Number of schoolhouses owned by boards in 1895.. 277

Increase in 1896.......c0vivierinrnnnenennns 144

Estimated value of these schoolhouses in 1896. .. .$78,977
Estimated value of these schoolhouses in 1895.... 59,157

Increase in 1896......ccvvvvivernnrnnnnnnn $19,820

White. Colored. Total.
Number of schools in 1896... 4,818 2,606 7,419
Number of schools in 1895... 4,650 2,603 7,253

Increase in 1896........... 163 3 166

The increase in the normal trained teachers and in the
teachers holding first grade license will indicate clearly to
the legislature that our teachers are beginning to study and
equip themselves for their work as never before.

The increase of pupils enrolled from 1896 over 1895 is
28,120.

Another significant increase is found in the number of
visits made to the schools by the County School Commis-
sioners in 1896 over last year. The increase for 1896 is
1,873.



SENTIMENDINFAVOR OF BETTER PUBLIC
SCHOOL SYSTEMS GROWING
IN GEORGIA.

I think our people everywhere arc beginning to appre-
ciate the value of an improved system of education for our
children. Intelligence is on the increase. We are paying
a higher premium for intelligence than ever before. We
are finding out that ignorance is the costliest thing in the
State. We have boundless resources that intelligence alone
can develop and put upon the market. It may be true, ot
it may not be true, that the world is more and more inclined
to measure things by their money or market value. We
might wish that when it comes to things of the mind and
soul that those things should be rated far above any finan-
cial considerations; but the fact remains that men are accus-
tomed to value character even, by the financial stamp that
character can put upon material things. So it has come
to pass that man is valued, largely at least, by the amount
of intelligence he is able to stamp upon raw materials of
the State or country in which he lives. The wealth of the
State or nation is measured by the aggregated product of
the value of the raw materials plus those same raw mate-
rials converted into manufactured goods. States and
nations become rich in proportion as they multiply manu- .
factures. Mere producers of raw material can never make
the State of Georgia rich. 'We must multiply the smoke-
stacks on every railroad in this State before we can greatly
increase the wealth of the State. We might double the
acreage of our cotton and corn fields, but we would not
necessarily double the value of the farms that yield our
cotbon and corn. But the moment we begin to spin up
every bale of cotton raised in Georgia, inside of the bound-
aries of the State, that moment we shall begin to prosper.
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There is no reason why Georgia should not vastly multi-
Ply her'manufacturing’ institutions and work up every
pound of raw material produced in the State.

I call attention of the legislature to this fact, that those
States in this Union have the greatest prosperity that have
the lowest percentage of illiteracy, and those that have the
lowest percentage of illiteracy have the largest number and
the greatest variety of manufacturing institutions.

Another fact deserving special attention. Those States
that produce the greatest amount of wealth annually by
-converting raw material into manufactured products are
those States that have the finest systems of public schools.
This also is true as the records will show. Crime decreases
among the native population just in proportion as intelli-
gence spreads among the laboring classes. 1f these state-
ments are true, and the records of all the States will verify
every one of them, then it follows that the best money that
Georgia can spend within the next ten years at least, will -
be the money that she will spend in making the masses of
the people in Georgia intelligent enough to work up the
measureless amount of raw material that we can produce
inside of the State.

The plain people of this State are beginning to study
this question, I believe, as never before, in their history,
and they will continue to demand more and more the kind
of popular education that will fit our children, not only to
bring our raw material out of our soil, but to convert that
raw material into manufactures for the markets of the
world.

Manufacturing establishments may vastly increase our
population and vastly increase the earning power of the
laboring classes. They will also increase the demands for
the supplies that the farms produce. This will increase and
improve the character of the products of our farms, and
will help to increase the tide of population flowing into the
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country, as well as the tide of population flowing towards
the towns and cities.” Manufacturing people in the towns
and cities can earn enough wages to buy all the supplies
that the agricultural communities can produce. All this
must come by the spread of intelligence among our people,
that the public schools and the public schools alone can
distribute. Our own children can be made strong enough
and wise enough to develop Georgia resources, if they re-
ceive at the hands of the State the training of hand and
of eye and of ear and of head and of heart that is necessary
to prepare them for the waiting opportunities that are
abundant everywhere in the State.

After all, the State is going to live in the children of the
Btate as it lives nowhere else. The perpetuity of our insti-
tutions and the advancement of our growth as a people,
and the increase of the taxable wealth of the State, all of
these, depend more upon the foundations of life and char-
acter that are now laying in the public schools of Georgia
than they depend upon everything else combined.

It is not the increase in our bales of cotton, barrels of
corn, bushels of wheat and pounds of rice, the price of any
one of which can be “cornered” in Liverpool, New York or
Chicago any day in the year, but it is the increase of brains
in the masses of our people that will produce and create in
the State of Georgia everything that the State consumes,
that will make us independent. Nobody has ever yet made
a “corner” on brains.

No State in this Union has such boundless possibilities
as the State of Georgia possesses and as our children will
be able to control and utilize if we will only make our chil-
dren strong enough and wise enough by a well ordered
gystem of public education.
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BUT THERE IS"ANOTHER SIDE TO THE QUES-
TION OF EDUCATION.

That other side is not the money side and not the mere
financial value of education. I hope that the time has not
yet come in Georgia, and will never come, when we will
insist upon a system of public education simply on the
ground that it will enable our children to produce more
wealth for. the State. It is well enough from a financial
view of the case to argue that an intelligent citizenship will
create more wealth than an ignorant citizenship can create.
Ignorance never was and never can be anything but a curse
to the people who are ignorant, but an educational policy
that is pitched upon no higher motive than mere creation
of intelligence because intelligence produces wealth, is not
pitched upon the highest and best basis.

There is something else that must enter into the char-
acter of an individual, of a State and of a nation besides
mere ability to create money values, before an individual
or a State or a nation can be called great.

Besides, it is as true now as it was two thousand years
ago, that man does not live by bread alone. Our children
must be taught that the acquisition of wealth and the power
to produce wealth, is after all an incidental thing.

It is a serious question whether mere money-getters are
worth much to the world. 'We want underlying our system
of public education a better thought than that. We desire
that our children shall learn at school and at home, and in
society and everywhere, that the best product of civilization
is manhood and womanhood, and that manhood and
womanhood cannot be purchased in any of the markets of
the world.

The time has come when we should insist upon it, in the
legislature, in the administration of the government, in the
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sconduct of public and private affairs, in social and business
life, in" our “school "system, from the kindergarten up
through the universities, that honesty of purpose, integrity
-of life, cleanness of conduct in public and private station,
uprightness of character, purity of heart, and loyalty to an
intelligent sense of duty—that all of these graces of man-
hood and womanhood count for more in the estimation of
the people of Georgia than anything and everything else
that we hold dear in this life.

The best product of any civilization, after all, is not what
we have dug out of the hills, and not what we can dig from
our richest mines. It is not what we can garner from our
fields into our barns and storehouses, it is not what we have
produced in any or all of our manufacturing industries; but
the best product of our civilization is the splendid type of
manhood and the matchless type of womanhood that has
given to this grand old State the proud title of Empire
State of the South.

Our right to this title must be maintained in the future,
-as it has been in the past, because of the fact that we lay
more stress upon the character of a man than we lay upon
the-money of the man.

The schoolhouse of the future, therefore, must be more
-arul more a place where the destiny of a man or woman can,
be shaped, where power for usefulness can be forged, where
inflexible purpose of high thinking and noble living can be
immutably fixed in the lives and characters of our children.

The returns that the State desires, therefore, from all
the outlay that we make for the education of out children
should not be estimated by the increased power alone which
may be given to our children to make money, but those
returns should also be estimated in the increased usefulness
of our citizenship end unselfish devotion of that citizenship
to everything that is true and right, and the larger and the
more unwavering loyalty of that citizenship to the service
-of God and the cause of humanity.
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THE OPINION OF A HIGH EDUCATIONAL AU-
THORITY ON THE PUBLIC SCHOOL SYSTEM.

Our public school system has passed beyond the stage in
which it needs to be either apologized for or defended. It .
is no eleemosynary institution in which education is pro-
vided by a charitable community for the children of the
poor. It is no mere preventive for crime, prescribed on thé*
ground that it is cheaper to teach children than to police
adults. Our public school system is based on the broad
principle that universal suffrage requires as a condition
precedent universal education; that self-government is im--
possible without self-education; that a State which main--
tains a policy of political power must be founded on a
democracy of learning; that the people cannot safely
assume that they are wise emough to govern themselves:
without making provision to acquire the wisdom. On this
basis, and on no other, is our American system of public
education established—the right and duty of the State to-
provide for the education of its rulers. As in a democratic-
State all the people are rulers, the State must provide for:
the education of all the people. But all the people con-
" stitute the State; the people must therefore educate them-
selves.

If the State has a right to teach at all, and if that right-
depends upon the fact that self-education is essential to self-
government, then it has a right and a duty to teach all that
is necessary to self-government. The citizen must be able-
to understand his fellow citizen; he must therefore be able
to understand the English language, as spoken and written.
He must be able to communicate with his fellow citizens;
he must therefore be able to speak and write the English
language. He must know something of the world he lives
in, especially his own quarter of the world; he must, there-
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fore) know something of geography. He must be able to
transact at least the simpler forms of business; he must,
therefore, know arithmetic. He must know something of
the experience of the past, that he may not repeat old
errors; he must, therefore, know something of history. He
must be able to appreciate the thoughts of great thinkers,
that he may have the benefit of the true leaders of man-
kind; he must, therefore, know something of literature.
But these alone are not enough. Conduct is not only
the greater part of life, it is almost the whole of govern-
ment; and conduct depends upon the motive power and the
will.  These, therefore, must be trained in right direc-
tions. The citizen must first of all be able to govern him-
self; he must next be able to co-operate with his fellow
citizens in community self-government. But for this is
necessary, not only knowledge, but wisdom; not only wis-
dom, but wisdom in action. “Education,” says Professor
Huxley, “is the instruction of the inteltect in the laws of
nature, under which name I include not merely things and
their forces, but men and their ways; and the fashioning
of affections and of the will into an earnest and loving
desire to move in harmony with those laws. For me educa-
tion means neither more nor less than this. Anything .
which professes to call itself education must be tried by
this standard; and if it fails to stand the test, I will not call
it education, whatever may be the force of authority or of
numbers on the other side.” This enlarged idea of educa-
tion, as including ‘““the fashioning of the affections and the
will into an earnest and loving desire to move in harmony
with these laws,” we need to embody in our system of
public education; we must incorporate it in our laws and
constitutions and in our judicial interpretations of them;
we must inspire with it our school boards, our superintend-
ents, our teachers, and most of all the parents themselves.
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IMPROVEMENT IN SCHOOL BUILDINGS.

The improvement in the schoolhouse buildings in Geor-
gia for the last two years has been remarkable. In many
of the counties as many as fifteen new modern schoolhouses
have been built. The interest that the country people are
taking in this matter has been noted, I am sure, by the
members of the present legislature in their own counties.
The counties for the most are now laid off into school dis-
tricts as the law requires, and the county boards of educa-
tion are actively engaged in securing for the children
comfortable school buildings. The people in each one of
these school districts of course contribute, in many in-
stances, everything that goes into the new schoolhouse. In
many instances where the people cannot build the school-
house without help, the Board of Education makes a small
contribution.

Nearly all of these new schoolhouses are equipped with
modern school furniture, meps, charts and other appliances
necessary to do efficient work.

Another noticeable fact in this connection is that the peo-
ple in many instances are erecting new homes around the
new schoolhouses. This is as it should be. The homes of
the people in the country should be brought nearer to-
gether, not only for the protection of the women and the
children, but also for social, educational and religious privi-
leges. It is not necessary that the home should be in the -
middle of the farm. As the matter now stands, it is neces-
sary that the homes of the people in the country should be
as near together as possible.

These school improvements that have been going on in
the country are leading to other improvements, that bring
from year to year, material enhancement of value of real
estate in the country.
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The\improvement in"'the country schoolhouse suggests-
the improvement of the country roads, and everywhere in
Georgia the country roads are being improved. The im-
provement in the schoolhouse and in the road suggests the
building of new barns and the building of new homes, and
all of this is gradually being done in the State of Georgia.

As the result of this general improvement in the schools,
roads and homes, eighty counties that might be called the-
rural counties of the State, no one of which has a large
town in the county, show an increase in the taxable valua-
tion of nearly six millions of dollars for the present year.
While this is only a small increase perhaps, such an increase:
under the present circumstances, is certainly indicative of
what will continue to happen, year by year, as we improve
the conditions of rural life.

I have had prepared by the architects Messrs. Bruce and
Morgan, of Atlanta, plans and specifications for three classes.
of country schoolhouses. In order that these plans may be
of service to the County School Commissioners and the
Boards of Education, the plans are respectively for a one-
room schoolhouse and a two-room schoolhouse.  These:
plans, as the legislature will see, place the same comforts.
in the single room schoolhouse for the country that are to-
be found in the large imposing school structures in the
towns and cities.

In no branch of architecture has there been more im-
provement within the last few years, than in the school
architecture. I trust that the new schoolhouses that we
shall build in Georgia during the next few years will em-
body every idea that has been approved by the leading:
architects and educators.
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LOCAL TAX.

Every State in this Union that has a successful common
school system has in operation a law requiring a levy on all
of the counties and districts for the support of the schools.
As a rule the State provides about one-third of the school
money and the counties provide the other two-thirds by
the levy of a local tax. When the people pay a direct tax
for the support of the schools, they take more interest in
their school system. This is true without a single excep-
tion, so far as I am informed. The idea of local self-gov-
ernment and local control in the county affairs, and the
prejudice against paternalism and centralization seem tc
suggest that the county should be required to raise some
part of the school fund by local taxation. Under our
present constitution the local tax cannot be levied except
upon the recommendation of two successive grand juries
and then upon the approval of two-thirds of the voters of
the last registration list of the county.

It frequently happens that one grand jury will recom-
mend local taxation and the next grand jury will refuse to
recommend it. It has also frequently happened that two
grand juries have recommended the tax levy and a vote is
taken, and while a well-nigh unanimous vote has been cast
in favor of the tax for schools, yet the indifference of the
voting population and their failure to go to the polls have
resulted in the failure to get the requisite constitutional
two-thirds.

The legislature should take some step necessary to sim-
plify this matter and make it easier for the people to secure
local taxation for their schools, when a majority of the peo-
ple interested really desire it.

We can turn the tide of population into the rural dis-

ar
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tricts in this State just as soon as we can provide a school
gystem'in'the 'rural distriets that will educate the children.

There are thousands of people in the cities and towns in
Georgia eking out a wretched existence, who would be glad
to go back to the country if they could educate their chil-
dren in the country.

We have no more vital question before the people of
Georgia than the question that affects the proper settlement
of this rural school problem. In my humble judgment, we
can double the taxable and market value of our farms in
the State of Georgia if we shall aid the people in establish-
ing an adequate school system for the children of the
farmers. Here as elsewhere the only thing that is neces-
sary to increase the value of our lands is to stamp intelli-
gence enough upon our broad acres. The schoolhouse has
always been and always will be the pioneer post of prosper-
ous and intelligent citizenship.

I do not go anywhere in this grand old commonwealth
that I do not find the agents of many syndicates spying out
Georgia resources. In the mountains they are searching
for our mineral wealth; towards the south and west they
are buying up our forest lands; through the central portion
of the State they are taking options on our water-power.
The eyes of the whole world seem to be fixed on Georgia
as never before. The testimony from every direction is
that we have vast resources here yet undeveloped, and we
have vast power not utilized. These resources and this
power ought to be developed and utilized by our own peo-
ple. They constitute the best heritage of our children.

Intelligence, and intelligence only, can give a market
value to all of these possibilities. The question is, shall
we sit idly by and allow the people who have been educated
and trained in the public schools of other States, and who
have acquired the capacity through their intelligence, to
take possession of a heritage that ought to be transmitted
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to the control of Georgia children? We have come to the
time when the world is placing a larger premium on intelli-
gent citizenship than ever before in our history. Every
thoughtful student of advancing civilization has noted this.
The earth itself is yielding larger increase to intelligent
hands than ever before. The forces of nature are yielding
more readily to intelligent control than ever before. Our
children must be made ready to utilize the wonderful
energy that science and art are bringing to our aid in every
department of labor, or else our children must become mere
helpless drudges in the activities of the future. I believe
that many of our people are beginning to realize what is
possible for Georgia and for the children of the State if
we can only provide a system of public education that will
be adequate to the wants of the children.

I am glad to testify also, as I have done in a great many
public addresses, that our people everywhere are awaking
to the demands of the present times. So far as I can
observe, the people of the State are now ready to be taxed
any reasonable amount necessary to provide sufficient
school facilities for their children.

_“THE RURAL SCHOOL PROBLEM.”

The interest in rural schools is reviving everywhere in
the United States. Two years ago, at a meeting of the
National Educational Association, a committee of twelve
was appointed to report at the meeting this year, 1897,
upon a plan for the improvement of the rural schools in
the United States,

This committee of twelve has spent two years investigat-
ing the subject, and I give the legislature elsewhere the
results of their investigations as reported to the National
Association that met in Milwaukee in July.

The committee reported among other things that the
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county 'should 'be’'a 8¢hool 'unit in all of the States. The
committee assumes that all of the school affairs of the
county should be in the hands of one board of education
and that the same school facilities should be provided for
the rural districts that are provided for the towns and cities.

It will be gratifying, I am sure, to the Georgia legisla-
ture to know that this ideal system approved by this com-
mittee of distinguished educators, was found to be in opera-
tion here in Georgia. This system so highly commended
has been for many years in actual operation in the counties
of Bibb, Chatham and Richmond.

In my report to the legislature in 1895, the very year
of the appointment of this committee, I called attention
to the system in vogue in these three counties, and have
been urging the adoption of such a system in every county
in the State.

I ask the careful attention of the legislature to a sum-
mary of the report of this committee of twelve, which will
be found elsewhere in these pages.

WOMEN’S CLUBS AND PUBLIC EDUCATION IN
GEORGIA.

The interest that the good women of this State are tak-
ing in the cause of public education is another hopeful
indication of the times.

The Federation of Women’s Clubs has taken up the
question with growing interest and great enthusiasm.
These clubs are being formed in almost every county in
the State, and are destined to be a potent factor in arousing
sympathy and support in the cause of popular education in
this State. These clubs are forming reading circles among
the young people. They are studying the conditions of
home life and of school life in the rural districts. Mother’s
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clubs are also being formed in this State as well as else-
where. One great trouble with our schools has been that
the mothers and fathers have taken too little interest in
their children at school. The school and home have been
too far apart. The object of these women’s clubs has been
to bring the school nearer to the home.

Their thoughtful study of the work that is being done
by the children at school will aid us materially in over-
coming the difficulties that are in the way of educating our
children properly. '

I call attention to this matter because I beg to commend
to the legislature the interest that theee good women are
taking in the children and in the young people of Georgia.
If they can aid us through their reading circles in placing
the right kind of books in the hands of our children, this,
of itself, would prove the salvation of many a wayward
boy. :

In a number of towns and cities in this State these good
women are also establishing free kindergartens for the
needs of little children whose mothers, in many instances,
are compelled to be away from home during the tender
years of the child’s life.

These free kindergartens are intended for the children
from three to seven years old, and no man can limit the
good that these noble ladies are doing in this modest and
quiet way for the salvation of the little children.

I wish it might be so that we could establish kinder-
gartens in connection with every public school in the State.
All these good women in Georgia who are taking up the
little waifs everywhere and training them, as only the wise
kindergarten teacher can train these children, may be lay-
ing the foundations for an educational reform that will
make their names blessed among men long after they are
dead and gone.

Mrs. Robert Emory Park, of Macon, Ga., is the Chair-
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man of the, Committee on Education for the Georgia Fed-
eration of Women’s Clubs. The entire State is to be con-
gratulated that this splendid woman, herself for many years
a successful teacher, is in charge of this noble work.

INSTITUTE WORK.

There has been a_great improvement in the manner of
conducting our institutes. The institute has now become
a valuable feature of our educational work. There has
been a very great improvement in the manner and methods
of conducting the weekly institutes. The law now re-
quires an institute of only one week. I beg to suggest to
the legislature that the law be changed so as to require
an institute of not less than four weeks duration. This is
the almost universal custom in the other States in the
Union. One week is entirely too short a time for the work
that the teachers should undertake when they are brought
together in annual session.

With the increase of our school fund, and the increase
of the school term, we can now afford to have an institute
last for an entitre month..

The teachers not only do not object to this, but in most
cases they are anxious for the extension of the institute
time.

In this connection I beg also to suggest that the county
Board of Education be allowed to spend whatever amount
in their judgment may be necessary, for the proper con-
ducting of the institute, in case the legislature should see
fit to lengthen the time to one month.
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OUR CHILDREN SHOULD LEARN THE TRUTH
" AS TOLD BY OUR OLD VETERANS.

.+ I bring another important matter to the attention of the

Legislature. There is a growing demand on the part of
the schools everywhere for what are known as supplement-
ary readers. These readers are made ap for the most part
of stories and incidents that are located elsewhere than in
Georgia.

No State in this Union is richer in legends and incidents
calculated to interest and instruct the minds of the young
than the State of Georgia. Yet, with the exception of one
or two books like that prepared by Joel Chandler Harris,
we have neglected this important field of our literature.

The noble company of old veterans who passed through
the late war can tell stories and incidents of that struggle
that will entertain and instruct our children for ages to
come.

These old veterans are rapidly passing away, and nobody
will be left when they are dead and gone to tell these
stories of heroic struggle on the battle-field as they alone
can tell them. No more charming literature, full of
healthful and holy sentiment, can be put into the hands of
our young people than the stories which can be taken
down from the lips of the old guard while they are still in
life. I have wished thousands of times that I had steno-
graphic reports of these stories illustrating the courage and
endurance of the Confederate soldier from Georgia.

The legislature should take steps at this session to pro-
vide for the preservation of this unwritten history of the
State. Nobody can tell the story of Georgia heroism, the
stories of sacrifice and suffering on the part of men and
women of that day and time, as the actors in that tragedy
can tell it.
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A skillful stenographer could take down verbatim a
report, of the lincidents;and events on a thousand battle-
fields, and forced marches, illustrating the heroism of our
fathers in the camp or on the field, and theseweoands should
be handed down to our children as the history told by their
fathers. As I see it, in no other way can our children
learn the truth of that long and heroic struggle to which
the State of Georgia contributed the best and bnghtest of
her sons.

This is too important a matter to admit of delay. The
cost of taking down these stories will not amount to a great
sum. The editing and preparing for publication such a
series of books would cost but little, and the publication of
such a series could be made without any expense to the
State. The important thing is to have the truth told to
our children as it comes from the lips of our fathers and
grandfathers who were engaged in that struggle.

If the legislature will authorize the employment of a
stenographer or stenographers for taking down verbatim
accounts of the stories that these old veterans can tell, I
will gladly see to it that the stories are properly edited and
prepared for publication.

A committee could also be appointed from the Veterans
Association to verify and approve the records to be sub-
mitted. '

THE TEACHERS GROWING.

No fact in connection with the recent educational pro-
gress in Georgia has been more gratifying than the fact
that the teachers are rapidly advancing in their professional
studies. They are reading as never before the best pro-
fessional books and educational literature.

At least two books on school management and methods
are now required for preparation for the general examina-
tion.
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The texts selécted| for this) purpose are those that have
the approval of the best educators in the entire country.
The texts selected for next year contain the latest and best
thought as to the methods of managing and training chil-
dren.

More and more our teachers are learning that all school
education that amounts to anything must result in good
conduct.  Our teachers are learning rapidly, therefore,
what the great masters of the profession have found to be
the wisest and best guide posts by which the children can
be led in the right direction.

THE NORMAL SCHOOL.

The increase of attendance at the Normal Schoo] during
last year has nearly doubled the attendance of the former
year.

Four hundred and fifty teachers have attended the school
this year.

The faculty has been greatly strengthened by the addi-
tion of Prof. E. C. Branson, Prof. D. L. Earnest, Miss Ida
Young and Prof. Orr.

No normal school in this country is doing better work
with the facilities at its command, than our own Normal
School, at Athens, is doing. President S. D. Bradwell has
managed the finances of the school with consummate abil-
ity. Board, including fuel, lights, washing and expenses
for books, does not exceed $7.00 per month. This school
is bringing normal training within the reach of every
teacher in the State, and has already justified the prophecy
of its friends as to its usefulness. Although the Commis-
sion has added about eighty new rooms to the dormitory
since the beginning of the year, these new rooms are all oc-
cupied and the President reports that he will need at least.
100 more new rooms in the near future.
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THE SCHOOLS SUPPORTED BY THE STATE.

The following schools are supported by annual appro-
‘priations from the State legislature:

The University of Georgia............... $22,500
The School of Technology............... 22,500
The State Normal School................ 22,500
The Georgia Normal and Industrial College.. 22,900
The North Georgia Agricultural College.... 6,000
The Academy for the Blind.............. 20,000
The School for the Deaf................ 25,000

All of the reports of the opening days show a gratifying
increase in the attendance. Everything points to a suc-
cessful school year for all of the schools supported by the
State.

$400,000.00 ADDITION TO OUR SCHOOL FUND.

No act of the legislature in recent years has provoked so
much favorable comment all over the country as the act
of the last legislature which added $400,000.00 to our com-
mon school fund. This act of the legislature is a long step
.in the right direction. With the $600,000 already raised
by direct taxation, we will now have one million dollars
raised for the schools by direct taxation.

Gradually our people are beginning to see how small a
school tax we are paying in comparison with the other
States. We have about two million population, so that this
million dollars of direct tax is only about 50 cents per head
for our population. Very few States in the Union pay so
small a per capita tax for schools. Many of the States pay
over $4 per capita for school population. Only seven
States in the Union pay less than one dollar and Georgia
is one of the seven.
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By reference)to) the/ltable published elsewhere show-
ing the school statistics of the United States, the members
of the legislature cansee just what each State is doing for
its children. The tables will also show how much each
State is raising by local taxation and how much by gen-
eral taxation for the support of the schools.

This addition of $400,000 will enable us to lengthen the
school term, provide better pay for the teachers, improve
the schoolhouses, and add generally to our school equip-
ments.

THE SCHOOL-BOOK QUESTION.

A matter of great importance in connection with the
public school affairs of 'the State, and of which the legis-
lature has already taken cognizance, is the school-book
question.

Since the School-book Commission appointed by his
Excellency, the Governor, in compliance with a resolu-
tion adopted by your honorable body, has investigated
this question very thoroughly, and will make a report to
You, at your coming session, any comments or recom-
mendations upon this subject from myself are unnecessary
at this time. The School-book Commission has endeavored
to discharge its duties carefully, and I ask for its report
your thoughtful consideration.

THE GRADING OF THE COUNTRY SCHOOLS.

The county school authorities are giving very gratify-
ing attention to the matter of the grading of the country
schools, in order that the studies may be consecutive, and
may be arranged under a definite and intelligent plan,
whereby better results may be secured.

As an illustration of what is being done in this direction,
the plan adopted for Fulton county is described and out-
lined elsewhere in this report.
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EDUCATION AND CRIME.

‘What is education doing to diminish crime? This is a
question often asked and often answered. There are
those that believe that education is & remedy for all sorts
and degrees of crime; there are those also who study the
criminal records, and out of these records build the argu-
ment that education does not diminish crime.

Dr. William T. Harris, the Commissioner of Education
of the United States, and who is perhaps the ablest author-
ity in the country, has studied this question with his usual
philosophical acumen, and some of the conclusions that he
has reached may be helpful to the Georgia legislature at
the present time.

Dr. Harris shows conclusively that the illiterate popu-
lation furnishes about eight times as many criminals as
come from that portion of the population that can read and
write. This statement of Dr. Harris is practically con-
firmed by the records of our own penitentiary system.

Everybody will admit that mere ability to read and
write will not save a man from becoming a criminal. A
school or a school system that does mot get beyond the
training of the intellect would hlave small claims on the
public for support. Our public school system is intended
tc develop, normally and naturally, every part of the
child’s being—its intellect, sensibilities and will: its moral
and spiritual nature. A system of education, therefore,
that has for its object the development of the child’s en-
tire being is bound to be a preventive to crime. If this
assumption is not correct, then there is absolutely nothing
to justify the maintenance of the public school system.
But Dr. Harris’s statements are so strong on this important
matter that I prefer that he should speak in his own lan-

guage:
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 “Statistics arécollated to show that the majority of
" criminals in our jails have attended school for.a longer or
shorter period. Statistics are likewise quoted to show
that those States which have the oldest and most efficient
school systems have the largest number of criminals in
‘their jails and State prisons. Assertions are made that
education merely changes the character of the crime, for
*example, from robbery and theft, the crime of the illiterate,
to forgery and embezzlement, or breach of trust, which
_are the crimes of those who have had school education,
The returns of the prisons and jails have been often stud-
ied with a view to get the facts in these particulars. Most
"teachers are familiar with the collation of statistics made
on the census returns of 1870, by E. D. Mansfield, and
published in Gen. Eton’s report of the Bureau of Educa-
tion for 1872, ,

“The returns from the prisons and jails of seventeen
States, fourteen of which were Western or Middle States,
gave an aggregate of 110,538 prisoners, of whom 27,581,
or almost exactly twenty-five per cent., were illiterate, or
not able to write.

“The fact that three quarters of all the prisoners could
read and write and had had some schooling, looked serious
enough to challenge the good influence claimed for the
schools. If school education is adverse to crime, why
should not the statistics show that a majority of the pris-
oners are illiterate?

“At this point the subject was taken up by those who
understood arithmetic, and the question was modified so as
to ask whether a given number of illiterates in the popula-
tion furnished as many criminals as the same number of
persons who could read and write. Put in this shape the
answer was intelligible.

“The illiteracy of the population in the seventeen States
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which furnished the twenty-five per cent. of illiterate crim-
inals was about four per cent., according to the census of
1870. This four per cent. of the population furnished
twenty-five per cent. of the criminals, and the ninety-six
per cent. who could read and write furnished only seven-
ty-five per cent. If one per cent. of the illiterates had
furnished only one per cent. of the criminals, it would
appear that education made no difference in regard teé
crime. But the illiterates furnished more than six times
their quota, ‘while those who could read and write fur-
nished ome-fifth less than their quota, and the ratio of
the two was one to eight. A thousand illiterates on an av-
erage furnished eight times as many prisoners as the same
number who could read and write.

Within the past ten years many of the jails and reforma-
tories have published comparative tables, showing results
for a term of years, during which accurate records have
been kept. These are of course more valuable than the
returns for any single year, because inequalities and unus-
ual conditions are eliminated. In 1887, for instance, the
jail at Detroit gave a summary for twenty-five years,
showing an aggregate of 40,338 committals, of whom
28,652 could read and write, and 11,686 could not write.
This gives eight times the quota of criminals to the illit-
erate, because in the total population of the State there
were less than five per cent. of illiterates.

“The main point in the interpretation of criminal sta-
tistics is.to consider the ratio between the number of
criminals furnished by a given number of illiterates as com-
pared with a like number of those who can read and write.
We must consider not only the numerators, but also the de-
nominators of our fractions in order to get at the true
value.

“Massachusetts, it is said, committed to its jails and pris-
ons only 8,761 persons in 1850, while in 1885 it commit-
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ted 26,651, or nearly three times as many. In 1850, only:
one person to 113 inhabitants; in 1885, one to seventy-
two. This evidently demanded a qualitative inquiry.
What crimes are on the increase? Mr. Torrey classified
them, first under two heads, and found that the crimes.
against person and property were, on an average, from
1865 to 1870, one to 301 inhabitants, while from 1880 to
1885 they were one to 436; thus showing a decrease in
serious crime of forty-four per cent. The second heading
was commitment for crimes against order and decency,
and these had increased largely.

“Investigating further into these crimes against order -
and decency, Mr. Torrey found that they were mostly
cases of drunkenness. The commitments for drunken-
ness in 1850 were only 3,341, while in 1885 they had risen-
to 18,701. The commitments for all other crimes than’
drunkenness in 1850 amounted to one for 183 imhabi-
tants, and in 1885 to only one for 244 inhabitants. The-
average from 1850 to 1865 was one to 174 inhabitants,,
while the average from 1870 to 1885 was one to 241 in-
habitants, for other crimes than drunkenness.

“This showing completely turned the tables on that
class of sensational or emotional writers who deal with
what I call hysterical statistics. Person and property
have become more safe in Massachusetts. Between 1865
and 1885 commitments for crimes against them decreased
forty-four per cent. allowing for increase of population.
The decrease was greatest in crime against property, but
there was a decided decrease of crimes against person.
But while person and property have become safer in
twenty-five years, drunkenness is not nearly so safe; the-
prisons and jails are crowded with intemperate people,
who were formerly allowed to go unmolested through the -
streets and country roads.”
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SYNOPSIS OF STATISTICS.

NUMBER OF SCHOOLS.
Number of schools under common school system. . . .7,419
Number of schools under local school system...... 337
TEACHERS.

Number of teachers under common school system. .8,125
Number of teachers under local school system....1,136
Number of normal trained teachers under common

school system............. ...l 937
Number of first grade teachers under common school

SYBLAIML « v eevveete e et 3,187
Number of second grade................oovnn 2,554
Number of third grade.............c.ooovivun, 2,344

ENROLLMENT AND ATTENDANCE.

School census of Georgia (census of 1893)...... 604,971
Total enrollment under common school system..389,057
Total enrollment under local school system...... 57,114
Total average attendance in school under common

school system..........coooiiiieiiiennnne, 205,732
Total average attendance under local school sys-

BOI « e v e eee e ettt 40,951
Amount per capita of enrollment of school fund to

children under common school system......... $ 272

Amount per capita of enrollment of school fund to
children under local system................ 812 79
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PAYTOCTEACHERS.

Amount paid to teachers under common

school system........................ $935,906 43
Amount paid to teachers under local school

System .........ciiiiiiiiiii i 500,481 18
Average annual salary paid to teachers under

common school system................. 126 14
Average annual salary paid to teachers under

local school system.................... 440 56

COMMISSIONERS AND SUPERINTENDENTS.

Number of County School Commissioners.......... 133
Number of Superintendents of Schools under local
512 ¢ 1 R 35
Amount paid Commissioners............... $54,952 58
Amount paid to Superintendents........... 42,680 00
Number of visits made by County School Commis-
sioners during year............. ...t 10,615

INCIDENTAL EXPENSES.

Amount expended for postage, printing and
other incidentals on account of schools un-

der common school system............. $ 12,357 85
Amount expended for incidentals under local
school system..............couunntn 187,544 56

SCHOOL FUND.

Amount of fund received from the State

for schools under common school system.$1,050,902 26
Amount of fund received from State for

schools under the local school system.... 191,109 04
Amount of fund raised by local taxation for

schools under local system............ 358,353 51
tar
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SCHOOLHOUSES AND SUPPLIES.

Number of schoolhouses belonging to County Boards

of education..........ooviiiiiiiiiiiiin..,. 421
Estimated value of these houses............ 878,977 00
Number of schoolhouses outside of cities, not owned

by Boards of Education, but used for schools under

common school system...................... 4,763
Estimated value of these houses........... 8728,657 00
Estimated value of school supplies, maps,

desks, ete., in schools under common school

5L <) 1 83,914 00
Amount expended during past year for sup-

plies for schools under common school sys-

7= 1+ P 19,029 92
Number of school houses in cities and towns, belonging

to County Boards ..........c.iviiieiiennnnnn 23
Estimated value of these.................. $27,400 00

ESTIMATE OF SCHOOL FUND FOR 1896-7.

Sources. 1896. 1897.
Liquor tax..........coovuenn. $ 92,000 $ 89,000
Show ....iviiiiiiiiiiiennn, 7,000 4,000
Div. Ga. R. R. stock.......... 2,046 2,046
Hire of conviets.............. 16,000 16,000
Fees of oil insp............n. 13,000 14,000
Half rental W. & A........... 210,000 210,000
Direct appropriation........... 600,000 600,000
Poll taX. e vueernnennens e 221,000 226,899
GUANO .. vivvviieiii i Caeaee 8,000

$1,161,052 $1,169,945
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GEORGIA NORMAL AND INDUSTRIAL COL-
LEGE, MILLEDGEVILLE, GA.

ANNUAL REPORT, TO HON. G. R. GLENN, STATE SCHOOL
COMMISSIONER, FROM PRESIDENT J. HARRIS
CHAPPELL, FOR THE SESSION 1896-’97.

Hon. G. R. Qlenn, State School Commissioner, Atlanta,
Ga.:
Dear Sir—I have the honor to present to you the fol-.
lowing report of the work of the Georgia Normal and
Industrial College for the session of 1896-7.

ATTENDANCE.

During the session we had in attendance three hundred
and seventy-nine (379) regular matriculate students, com:
ing from one hundred (100) different counties in Georgia.
Three hundred and forty-two (342) of the number were
boarding pupils, most of them boarding in the college dor
mitories, and the rest in private families. The college was
crowded to its utmost capacity throughout the session and
nearly two hundred (200) applicants for admission werc
turned away for want of room in the buildings.

Besides the three hundred and seventy-nine (379) col-
iege students, there were sixty-four (64) children from six
to fourteen years of age in our Model School, making a
total attendance of four hundred and forty-three (443}
pupils.
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CLASSIFICATION.

The students were divided among the several depart-
ments, or courses of study pursued in the college, as fol:
lows:

Collegiate Normal Course ............. 150
Collegiate Industrial Course ............ 148
Special Industrial Course .............. 28
- Preparatory Course ................... 53
Model School .............cuunann. 64
Total ....oovvviiiiiiiiiinnnns 443

NORMAL DEPARTMENT.

There were in attendance in the normal department last
session one hundred and fifty (150) young women, com-
ing from all parts of Georgia. They came, without an
oxception, in good faith to prepare themselves for the pro-
fession of teaching and they devoted themselves to the
work with remarkable earnestness and enthusiasm.

Our normal course of study is designed to give both gen-
eral scholarship and professional knowledge'and skill. Ou
the scholarship side it consists of the usual collegiate, or,
more strictly speaking, high school studies in mathemat-
ics, English, Latin and natural science; on the professional
side, it includes methods of teaching, psychology, pedagogy
and practice teaching in the model school. All normal
students are also required to take a thorough course in free-
hand drawing and physical culture, and a short course in
the elements of sight-singing. The entire normal coursc
of study extends through four years, and to students who
gain their diplomas it means invariably four years of very
hard study.

Our curriculum is not very high, either in the scholar
ship or in the professional branches, but our methods of
instruction are exceedingly thorough and our requirements
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for clpss admission and promotion and for graduation are
very exacting, more so, perhaps, than in any other educa-
tional institution in Georgia. The teachers are all instruc-
tors of great ability and are full of zeel for their calling.
They ave all graduates of leading normal colleges, and their
methods of teaching are fully in accord with-the best devel-
opments of modern pedagogy.

The model school, connected with our normal depart-
ment, enables us to give our normal students the finest
kind of practical teacher-training. The school consists of
about one hundred and twenty (120) children from six to
fifteen years of age, and includes our collegiate prepara-
tory department. The pupils are divided into eight
classes, corresponding with the first eight grades in the best
city public school systems. These classes are in charge
of three expert normal training teachers, and occupy three
well furnished, well equipped rooms in the main build-
ing. The classes are taught largely by the members of
our senior normal class, under the careful direction and
supervision of the three training teachers and of the gen-
tleman who is at the head of the normal department. The
schedule is so arranged that in the course of the year
every member of the senior class has very considerable
experience in teaching every one of the eight grades. This
practice teaching in the model school is of inestimable
value to our pupil teachers. It trains them (as they could
not be trained under any other conditions) to apply prac-
tically and skillfully the principles of pedagogy that they
have studied in the previous years of their normal course.
‘We have the strongest possible proofs of the great benefits
of this practical training. From all parts of the State of
Georgia where our gradunates are teaching in the public
schools of the State and in the city graded schools, we are
constantly getting gratifying intelligence of their splendid
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work, and they themselves almost invariably attribute
their success mainly tothe training they get in our model
school. Scores of them have said to me, or written to me
in effect, “I would not take anything for my model school
training, it has helped me so much!”

This model school is supported almost entirely by the
Peabody educational fund. The salaries of the three train-
ing teachers are all paid from that fund, the incidental ex-
penses being defrayed by a amall fee charged the pupils.
But for the generous aid given us by the Peabody fund it
would be entirely impossible for us to have a model school,
and the absence of it would make the normal department
almost like the play of “Hamlet” with the part of Hamlet
left out.

The Peabody fund also aids us materially in furnishing
the very best of instruction in free-hand drawing and sight-
singing to our normal pupils. A part of the salary of the
teacher of each of these branches is paid from our Peabody
appropriation; but for this aid we should be forced to dis-
pense entirely with one of these teachers, or else to employ
in both cases inferior teachers at a lower salary.

‘We are preparing to make important changes and im-
provements in the plan of the collegiate-normal course of
study. By the new plan the first two years of the course
will be devoted exclusively to the purely collegiate studies
without any technical normal work, the idea being to lay
well and deep the foundation of general scholarship before
attempting to give professional knowledge. Through the
third and fourth years the collegiate course of study will
be continued, and in addition thereto the principles under-
lying the profession of teaching will be carefully imparted
by the study of psychology and pedagogy. A fifth year
will be devoted exclusively to the more practical parts of &
teacher’s professional education. It will be given up
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almost entirely to the study of methods of teaching, school
managéniént) and 6 practice teaching in the model school.

This new plan amounts virtually to adding another or a
fifth year to our collegiate-normal course of study. It will
undoubtedly enable us to do better work, on the scholarship
side and the professional side of a teacher’s education. It
has the most enthusiastic support of every member of the
collegiate-normal faculty, and the indorsement of the board
of trustees. Dr. J. L. M. Curry, manager of the Pea-
body educational fund, to whom in a personal interview I
explained the plan fully, also approves it heartily. His
standing as an educator and his thorough acquaintance
with normal schools throughout the country give greas
value to his opinions on such subjects.

It is deemed unwise to upset the established order of
things in our school by the too abrupt substitution of thi:
new plan for the old one. The changes will therefore be
made gradually. The first step towards it will be taken
next session, and in a year or two we hope to have the new
plan fully established. We shall then have, I sincerely be-
lieve, the very best mormal or practical teacher training
school in the South.

INDUSTRIAL DEPARTMENT.

The industrial arts taught in our school are such as are
most suitable for women, either for making a livelihood
or for home and domestic purposes. The industrial
branches taught are stenography and typewriting, book-
keeping, dressmaking, cooking, telegraphy, and free-hand
drawing. The number of pupils pursuing each of thesa
branches during the past session was as follows:

Stenography and typewriting ........... 37
Bookkeeping ......iiiiiiiiiiiiii, 24
Dressmaking ................. ... ... 112
Cooking .....ovvvviiiiiiniiiiiie, 52
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Nearly every student in the college, except those taking
the full normal course, studied one or more of the indus-
trial arts last session.

The teachers of these several industrials were chosen
with the utmost care from a great number of applicants.
Each of them is an expert of extensive and successful ex-
perience in teaching the special branch for which she was
employed. The same thoroughness, exacting requirements
and intolerance of sham and superficiality prevail in this
department as characterize all of the other work done in
this institution.

FREE-HAND DRAWING.

I would call special attention to our department of free-
hand drawing. It is perhaps ahead of anything of the
kind in any woman’s college in the South. It is taught
with the utmost thoroughness and embraces every branch
of the art from drawing simple geometric forms up to
modeling in clay from the “living model.” It is an inval-
uazble accomplishment in the equipment of a teacher, and
our normal pupils are required to take a two years’ course
in it. There is also a fuller course for those who wish to
prepare themselves for the specialty of teaching free-hand
drawing in city graded schools and other educational in-
stitutions. There is a growing demand for teachers and
supervisors of free-hand drawing in Southern schools, and
already we have supplied several institutions with splen-
didly equipped instructors who have given the highest
satisfaction.

THE DORMITORIES.

- In my report of a year ago I spoke of the new dormitory
then in process of erection. It was finished in the
lutter part of August and was very appropriately named
“Atkinson Hall.” The sentire establishment, including
the building, furniture, fixtures and all appurtenances, cost
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akout $30,000. It @ccommodates one hundred and forty
students, and it was full to its capacity last session from the
opening day of school. The old dormitory (“The Man-
sion”) accommodates one hundred and ten boarders, and
was also full to overflowing. Many students were com-
pelled to board out in private families for want of room in
the dormitories.
COST OF ATTENDANCE.

Every student pays an incidental fee of $10.00 a year.
Tuition is entirely free, except for music and fine art, for
which moderate charges are made. The dormitories are
run strictly on the co-operative plan, the boarders paying
only the actual expenses of running the establishment.
The cost last session averaged only $9.08 a month, or
$61.72 for the session, including fuel, lights and laundry.
For this small amount the girls lived as well in every par-
ticular as they do in fashionable female colleges where the
bard is $18.00 or $20.00 a month.

The entire cost of a year’s attendance, including inci-
dental fee, board, books and stationery, is about $110.00.
This is a liberal estimation; the actual cost usually falls
below, and never goes beyond, that amount. In no other
school in America, I believe, can a girl get such fine ad-
vantages at so small a cost.

DISCIPLINE.

The discipline of the school last session was well-nigh
perfect. A large majority of the students came to the
college for a very earnest purpose and pursued it with
great steadfastness. The moral tone of the achool was very
fine, and the conduct of the students was wonderfully good,
considering the great numbers and the different classes of
people and the various communitiestfrom which they came.

The school is opened with brief religious exercises every
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“morning. All students are required to attend church (the
~ckurch' of theéir choice) every Sunday morning. A very
fleurishing and zealous Young Woman’s Christian Asso-
ciation was maintained in the college throughout the ses-
-sion, the membership being very large though entirely vol-
untary.

Students are required to dress strictly in uniform—a
remarkably pretty and becoming. suit, though inexpensive.
‘The rule is as rigidly enforced as it is at any military acad-
emy. If we should have a millionaire’s daughter among
-our students, she could not be distinguished by her dress,
either on Sunday or every day, from the poorest girl in
school.

The steadfast and uncompromising enforcement of our
requirements for class admission, class promotion, and for
.graduation has now become pretty well known throughout
the State and is fast establishing for us a reputation for
thoroughness that few colleges, and especially female col-
leges, have. This in time is bound to have a stimulating
-and wholesome effect on preparatory schools throughout
‘Georgia, for our pupils come from all parts of the State
-and from nearly all sorts of schools.

GRADUATES AND PROFICIENTS.

On last graduating day, Wednesday, June 2, 1897, the
number of diplomas and certificates of proficiency awarded
‘was as follows:

Normal graduates ............coovvvnnn. 14
Collegiate graduates ................. .. 10
Proficients in stenography .............. 5
Proficients in bookkeeping .............. 1

Most of the normal graduates and also several of the
cellegiate graduates of the session have already secured
e, ’ .
gcod positions as teachers. Several of the proficients have
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also obtained positions where they are earning their own
livelihood.

SOME STATISTICS.

Although the college was established only six years ago,
fully four hundred of its students—graduates and under
graduates—have become school-teachers, mainly in Geor-
gia schools. About one hundred others have been mak-
ing a good living by the practice of the industrial arts—
stenography, bookkeeping, telegraphy, dressmaking, free-
hand drawing—that they learned at this school.

NEEDS OF THE SCHOOL.

Last year the trustees spent the entire special appropria-
tion of $25,000.00 in the erection of the new dormitory
building. They were therefore compelled to furnish and
equip it throughout on a credit, the cost being about
$6,000.00. To pay off this debt it was necessary not only
to practice rigid economy, but to stint the college in the
very necessities of its life, greatly to the disadvantage of
ite work in several important particulars. If the legisla-
ture does not come to our relief, the situation will be still
worse with us next session. We are in dire need of new
furnishings and equipments for the various departments,
such as typewriting machines, sewing-machines, desks,
blackboards, pianos, books for the library, etc., etc. Also,
the college buildings need repairs, the grounds should be
improved, and the dormitories should be furnished with
fire protection and fire-escapes.  These are present and
pressing necessities. The college cannot be carried on as
it should be without these things; and yet we cannot get
them unless the next legislature gives us a special appro-
priation of $5,000.00 or $6,000.00. It is earnestly hoped
that they will grant this very reasqnable request.

It is needless for me to say that the institution also needs
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an additional ,college building and additional dormitory
buildings. The present establishment is always over-
crowded, and even at that we have to turn off applicants
literally by hundreds for want of room.

PROSPECTS FOR NEXT SESSION.

Although it is more than a month before the next ses-
sion begins, I already have on file more applicants for ad-
mission than we can accommodate, and the applications are
still pouring in at the rate of ten or twelve a day. All of
the 250 dormitory places have already been engaged. Many
students will have to board out in private families, and
many more will have to be turned away entirely for want
of room in recitation halls of the college building. I be-
lileve we would register 800 to 1,000 students here next
session if we had room for them.

At the meeting of the board of trustees in June, the
faculty was increased and greatlv strengthened, and we
have now the most efficient teaching force that the institu-
tion has ever had. Several important improvements will
be made in the organization of the work, and I think there
is no doubt that the session of 1897-8 will be the best in
the history of the institution thus far.

‘ Yours truly,
J. HARRIS CHAPPELL.
President Georgia Normal and Industrial College.
Milledgeville, Ga., August 5, 1897.
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GEORGIA"ACADEMY FOR THE BLIND.
W. D. WILLIAMS, PRINCIPAL.

MacoN, GA., August 25, 1897.

Q. R. Glenn, State School Commissioner, Atlanta, Ga.:

Dear Sir:—In response to your request that I contribute
to your annual report for 1897 something concerning the
work that is being done in the Georgia Academy for the '
Blind, I send you herewith the circular we are accus-
tomed to distribute throughout the State. It embodies
within a small space an account of the intention and scope
of this institution, and furnishes a certain amount of in-
formation needed by those who wish to make application
for the admission of young blind persons whom they desire
entered as pupils in this school. I trust this circular will
serve your purpose, and may be the means not only of
giving the general public information concerning this par-
ticular item of the educational enterprises of the State, but
also of reaching some readers of your report who chance to
know of young blind people who ought to be enjoying the
benefits of the State’s generous appropriation to this estab-
lishment.

Our school finds one of its chief difficulties in the fact
that it cannot find out and reach as many as it ought to
have in it, of the blind children throughout our counties.
It has always seemed to me that our county school commis-
sioners could help us to a great extent in this direction.
I trust the circular I send you may appeal to them.

Your request for a contribution to your report comes
just at a time when I am unable, through lack of time, to
furnish a detailed statement of our work; next year, I hope,
I may be more comprehensive.

Permit me to express an appreciation of your request.
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‘While/this' institution does not fall within your jurisdie-
tion, it is nevertheless within the public school effort of
" our State, and is entirely, by purpose and process, educa-
tional in its nature. Hitherto our State School Commis-
sioners have not deemed the Academy properly within the
subject-matter making up their reports. Without meaning
to reflect in any way upon those estimable gentlemen, I
beg to recognize your interest in the matter as being very
' encouraging to us. Yours respectfully,

W. D. WILLIAMS,

Principal.
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GEORGIA ACADEMY FOR THE BLIND..

B. C. SMITH, W. D. WILLIAMS,
President of the Board. Principal.
C. E. CAMPBELL, Secretary and Treasurer,

TRUSTEES, 1897.

B. C. SmItH, A. L. MILLER,
T. D. TinsLky, J. L. HARDEMAN,
C. E. CaMPBELL, T. U. CoNNOR,
G. B. JEwETT.
CIRCULAR.

1st. This is an institution, as its name implies, for the-
education of the blind youth of the State. It is not, there--
fore, an asylum for the aged and the helpless, nor a hos-
pital for the treatment of eye diseases.

2d. The Academy comprises two departments, one-
for whites and one for colored. These departments, al-
though connected under the same management and super-
intendence, and conducted on the same system of instruc-
tion and government, are located on separate lots distant-
from each other, and have no internal connection other-
than that named.

3d. The course of instruction and training embraces:

First. The school, in which blind children and youvhs
are instructed in all the branches of English taught in the
common schools of the country.

Second. Department of music, in which vocal and instru-
mental music is taught in connection with the following
instruments: piano, organ, guitar, violin and flute.

Third. The department of handicrafts, in which the-
blind are trained to do industrial work and taught trades.
by which they can earn a livelihood for themselies.
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QUALIFICATIONS FOR ADMISSION.

Fourth. The Academy receives in its school department
such youths, male or female, as are hopelessly blind, or
incurably blind to that degree which prevents education in
the ordinary method, between the ages of eight and twen-
ty-one years, of sound mind and free from bodily disease
and of good moral character and habits. It is desirable to
have on the points of health and vision the certificate of a
physician, :

TERMS OF ADMISSION.

Fifth. Those of this State having the requisite qualifi-
cations, are taken without charge for board and tuition,
being supported upon State appropriation. The applicant
must furnish proof of citizenship and residence of two
years in this State immediately previous to the time of
application. All are expected to come provided with a
supply of good, comfortable clothing, to be replenished
by their friends, or means provided therefor, from time
to time, as it becomes necessary.

Sixth. Blind men, not too old to learn a trade, will be
received as apprentices, in the department of handicrafts,
on the same terms as pupils are received into the school.

Seventh. If a pupil or apprentice shall, after a fair trial,
prove incompetent for useful instruction, or disobedient to
the wholesome regulations of the Academy, or in anywise
an unfit or improper subject for retention in the institu-
tion, he or she will be discharged.

THE ANNUAL SCHOOL TERM BEGINS SEPTEMBER 1,
AND ENDS JUNE 30.

Eighth. Pupils admitted at any time. All persons are
requested to send to the principal the names and addresses
of blind children known to them, with a statement of their
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circumstances, 8o a8 to enable him to form some opinion as
to their fitness for admission into the institution, and to
assist in putting him in communication with their friends.

The information sought may be conveniently given in
simple answers to the questions appended in form, to this
circular—which, although no form is prescribed, may be
used as a form of application for admission.

Ninth. Pupils from other States may be taken upon
such terms as the trustees may accept.

Tenth. Persons bringing pupils to the institution, or vis-
iting them while there (except upon special occasions), can-
not be furnished with boarding and lodging during their
stay in the eity.

Eleventh. All letters to pupils should be addressed to
the care of the Academy, and all boxes or packages sent to
them should have transportation prepaid, and be carefully
consigned and safe delivery provided for.

Twelfth. Parties making application for the admission
of pupils should make true answers to the questions sub-
joined, and procure the certificates required, and forward
the same to the principal, and the pupil in no case should
be sent to the institution before the application has been
favorably considered and the admission granted, and the
parties duly notified of the same.

QUESTIONS,

1. Name and age of blind person?

2. Name of parents or guardian, with post-office address?

3. Blindness, whether total or partial?

4. Cause of blindness, if known?

5. Has the blindness been examined by physlcmns and
pronounced incurable?

6. Is the person of sound mind, and susceptible of intel-
lectual culture?

7. Also of good character and habits?

4sr
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8. Also free from disease that will interfere with in-
struction/\or' incommede.the household ?
9. What provision is made for clothing?

10. Give the name of the party who obligates himself
to take care of the pupil during vacation, and remove the
same at any time should such removal be required, with-
out charge to the Academy. Address,

W. D. WILLIAMS, Principal,
Georgia Academy for the Blind, Macon, (.



51

NORTH GEORGIA AGRICULTURAL COLLEGE.

DABLONEGA, GA., August 9, 1897.
G. R. Qlenn, State School Commissioner, Atlanta, Ga.:

Dear Sir—In response to your request, I have the honor
to present the following report of the North Georgia Agri-
cultural College for the session 1896-7.

There were in attendance at the institution during the
session 179 pupils in the college classes, besides eight in the
art class and sixteen in the music class, making a total ot
190 students enrolled. Of these 126 were males and six-
ty-four were females. Forty counties of Georgia were rep-
resented. There is no elementary work done in the insti-
tution, our work being confined to the college classes. The
college takes the boys and the young men from the ele-
mentary schools, and, by offering cheap board and free tui-
tion, enables hundreds to obtain an education that would
otherwise be deprived of an opportunity. Many of the
boys, by furnishing their own provisions, were enabled to
live on four or five dollars a month. Few run their ex-
penses above $100 for the school year.

CALENDAR 1897-'98.

1897.
Session Begins—Fall Term............... September 6
HOLIDAYS.
Thanksgiving Day...................... November 27
Christmas Holidays Begin................ December 24
Christmas Holidays End................. December 26
1898.
New YearsDay.......covvvviieininnnnnn, January 1
Lee’s Birthday...........ooooiiiit January 19
Fall Term Closes. ..........ccovvinnn.nn. January 28

Spring Term Begins. ..................... February 1
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HOLIDAYS.
Washington’s Birthday.................. February 22
FeldDay.....ooovvviiiiiiinan.... April 1
Memorial Day.........coovvvvviiinnnn... April 26
Oommencement Begins........... First Sunday in June
Session Closes. . . ... i Three Days Later

The faculty selected for the year 1897-98 is as follows:
Rev. Wm. E. Boggs, D.D., LL.D., Chancellor of Univer-
sity; Joseph S. Stewart, A.B., A.M., President, English,
Mental Science, Pedagogy; Benjamin P. Gaillard, A. M.,
Professor of Natural Science; J. E. Witherspoon, A.B,,
AM., Professor of Mathematics and Astronomy; Capt.
Tillson, Capt. 5th Regiment United States Infantry, Pro-
fessor of Military ‘Science, Commandant of Cadets,
French; E. B. Vickery, A.B.,, A.M., Professor Ancient
Languages and Literature; Oscar Palmour, A.B., Instructor
in Sub-Freshman Department and History; Miss Joste W.
Clarke, L.I., B.L., Instructress in English and Sub-Fresh-
man Department; Miss Annie Stillwell, Instructress in Art
and Music; Henry C. Whelchel, M.D., Surgeon.

This College owes its origin to the Act of Congress of
July 2, 1862, entitled “An Act donating public lands to
the several States and Territories which may provide col-
leges for the benefit of agriculture and the mechanic arts.”
The Act contemplates the “endowment, support and main-
tenance of at least one college, where the leading object
shall be, without excluding other scientific and classical
studies, and including military tactics, to teach such
branches of learning as are related to agriculture and the
mechanic arts in such manner as the legislatures of the
States may respectively prescribe, in order to promote the
liberal and practical education of the industrial classes.”

The donation was made upon certain conditons, the chief
of which is that the annual interest arising from the fund
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derived from the sale of the lands shall be applied to the
purpose mentioned above; that if any portion of the prin-
cipal or interest shall be lost by any contingency whatever,
it shall be replaced by the State; that no part of the prin-
cipal or interest shall be applied to the purchase, erection,
preservation or repair of any building, it being the duty of
the State, upon accepting the donation, to provide the
necessary buildings; that if the State should fail to provide,
within the time specified, at least one college for the pur-
pose of the Act, the grant shall cease and the State should
be bound to repay the fund to the United States;-that the
State should express its acceptance of the donation, with
the conditions, through its legislature. By Act of March
10, 1866, the General Assembly of Georgia accepted the
donation “upon the terms and conditions prescribed” in the
Act of Congress.

The fund having been received, the interest of it was
placed under the control of the Trustees of the Uni-
versity for the purpose of the Act. The North Georgia
Agricultural College, having been incorporated in 1871,
received from the United States government, in pursuance
of an Act of Congress passed in that year, a donation of a
building at Dahlonega, theretofore known as the United
States Branch mint, with ten acres of land connected there-
with.* ‘

A contract was then made with the Trustees of the Uni-
versity by which the North Georgia Agricultural College
became a department of the University, the title of the
above property being conveyed to the Trustees of the Uni-
versity on the conditions specified in the donation, and the

#*The Act above alluded to was introduced by Hon. W. P. Price,

then a member of Congress from Georgia, and who, for twenty-five
years, has filled the office of President of the Board of Trustees.

Note.—Colonel Price is now engaged in preparing a « History of the
N. G. A. College for twenty-five years,” which will be published in a
few months,
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Trustees of the University appointing the President of the
College, /making 4 certain allowance for its support, to wit:
$2,000 annually, and exercising over it a general super-
vision.

It will thus be apparent that the office of the College is
to effect the purposes expressed in the Act of Congress of
1862, and the State’s acceptance of that Act in conformity
with the system of the University itself; and the courses of
study and exercises are arranged with that view.

The General Assembly of Georgia appropriated $6,000
per annum to the College for the years 1897 and 1898,
which shall be used only for its support, maintenance and
repairs. It is to be hoped that this appropriation will be
increased, since the College has become one of the leading
educational institutions of the State, and occupies such a
broad field of usefulness with its growing popularity and
consequently increased attendance.

Under legislative authority a joint committee from the
Senate and House of Representatives is annually appointed
to visit the Institution during the Commencement exer-
cises, said committee making report of the workings of the
Institution to the General Assembly.

LOCATION.

Dahlonega, the home of the North Georgia Agricultural
College, is a town of one thousand inhabitants, of fine
moral tone and culture, and is the county site of Lumpkin
county, and away from the allurements of a great city.
The altitude of the town 1s 2,240 feet above the level of
the sea. It nestles under the lofty peaks of the far-famed
Blue Ridge. Pure freestone water and refreshing and in-
vigorating mountain air have long rendered this place cele-
brated as a health resort.

The College is non-sectarian, but decidedly Christian in
tone and character. The town possesses ample church
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facilities)/and lstudents/arerequired to attend some church
at least once every Sunday, unless excused. The sale of
spirituous liquors is forbidden by law in Lumpkin county,
wherein the College is situated, and in addition to this all
the surrounding counties are dry and the law is vigorously
enforced. The officers of the College pride themselves
upon the fact that the College is so well protected and free
from anything that would have a demoralizing influence
upon the student.

The nearest railway point is Gainesville, on the Southern
Railway, twenty-five miles distant, with which place there
is daily communication by means of mail hacks. Fare
from one to two dollars.

Special arrangements are usually made at the opening of
the session, good for ten days from September 1st, at
greatly reduced rates. On arrival at Gainesville, students
will find it to their interest to inquire for special College
hacks.

BUILDING AND GRO(NDS.

The College has forty acres of beautifully situated and
valuable land—ten acres originally granted by the United
States government, to which thirty acres have since been
added—affording ample space for all military exercises and
agricultural experiments.

The College building has a commanding situation, and
the views from its porches are unquestionably the finest in
the State; surrounded by towering mountains and beautiful
valleys with varied and romantic scenery, well calculated
to kindle in the mind of the beholder a love for nature’s
God and inspire the soul with a loftier conception of life’s
aim and duties.
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ADMISSION.

Persons intending to enter the College must see the Pres-
ident and make application for admission within twenty-
four hours after their arrival.

The applicant must be prepared to furnish testimonials
of good moral character, and if he has been a member of
an incorporated institution of learning, he must produce a
certificate of honorable withdrawal. He must pass an ex-
., amination in each department, which examination will
determine which class he is to enter, and whether he can
enter at all. v

He must sign a pledge that he will, upon his honor, faith-
fully abide by the rules and regulations of the College, a
copy of which will be furnished him, and that whenever he
is called upon by a member of the faculty with questions
concerning his deportment, or that of others, he must
answer truthfully to the best of his ability; that he will be
honest with himself and the teachers at all recitations and
examinations, and that he will not enter into any combina-
tion whatsoever against fellow students or any of the work-
ings of the institution, and that he will deport himself in a
gentlemanly manner at all times.

No tuition is charged. This institution was founded and
is supported by the State and National governments, and
students are encouraged to attend and receive the benefits.
An admission fee of five dollars on entering and at the
beginning of each term thereafter is required of every one
except those holding appointments by legislators or county
school commissioners.

This is for the purpose of forming a library fund, and
defraying incidental expenses of the scientific department.

APPOINTMENTS. |

Each Senator and Representative of the General Assem-
bly and each county school commissioner is authorized and
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requested to appoint one student to this institution from his
senatorial district or county only, as the case may be, during
his term as such Senator, Representative or Commissioner,
who shall be received without the entrance fee—these ap-
pointments to hold good for the scholastic term for which
they are made, but may be renewed from term to term.
Blank appointments can be obtained from the Secretary of
the Board of Trustees at Dahlonega.

THE SOCIETIES.

Three flourishing Literary Societies, the Phi Mu, Decora
Palsestra, and Corona Hederee (the latter for young ladies),
have comfortable and well finished rooms in the College
building, in which weekly meetings are held. Each Soci-
ety is already equipped with a good library and additions
are continually being made.

The interest in these Societies is increasing from year to
year, and they prove an invaluable factor in training our
students in oratory, debate and parliamentary rules.

MEDALS,

1. The F. P. Rice Latin Medal.—This is a large and
beautiful gold medal, given to the College by the Hon.
F. P. Rice, of Atlanta, to be awarded at each annual com-
mencement to the regular student in the freshman, sopho-
more or junior class making the best record in Latin, with
a mark of not less than 75 or 80 in every other study, and
in deportment, during the year.

2. The Clark Mathematics Medal.—This is an equally
beautiful gold medal, given to the College by Harlow
Clark, Esq., of Dodge county, Georgia, to be awarded
annually at Commencement to the student making the best
record in mathematics, with a mark of not less than 75 or
80 in every other study, and in deportment, during the
year.
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3. The Company Drill Medal.—This is a handsome
gold medal, given -by' Lieutenant W. C. Rafferty, First
United States Artillery, formerly detailed at the College,
to be awarded at each Commencement to the best drilled
company in battalion of cadets, to be worn by the First
‘Sergeant during the year.

THE COLLEGIATE YEAR.

The collegiate year comprises two terms, the first com-
mencing on the first Monday in September and continuing
until the first Monday in February, when the second com-
mences, which continues until Commencement.

There is no interruption of either term except for an
intermission of three days at Christmas, beginning the day
before Christmas, and such days as are appointed for legal
holidays by the State or United States.

On the first Sunday in June the Commencement sermon
is preached, and the next three days are devoted to the
usual Commencement exercises, closing on Wednesday,
‘which is the end of the collegiate year.

DEGREES.

The College is authorized by its charter to confer degrees.
‘'The degrees usually conferred are those of Bachelor of
Arts, Bachelor of Science and Licentiate of Instruction.

Degrees are conferred and the corresponding diplomas
.given only to students who creditably complete the entire
ccurse prescribed with at least the minimum record allowed
in every branch.

Those who pursue partial courses of study receive, but
‘upon a like average only, certificates of proficiency in the
-courses pursued.

EXPENSES.

Board, including fuel, lights, etc., can be had in good
families at from $10 to $12.50 per month. Many of the
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very best young men buy provisions and rent rooms, where
they hire their cooking done, and in this way do very well
at from $6 to $8 per month. These expenses are still
further reduced by some who bring supplies from home.

The annual cost of books is not over $10, and this may
be reduced by purchasing second-hand books. No tuition
is required. For admission tickets, appointments and dis-
tribution of Brown Fund, see under their respective head-
ings.

THE CHARLES McDONALD BROWN FUND.

From the Charles McDonald Brown Scholarship Fund
the institution gets $1,000 annually. This is to aid worthy
young men who are unable to pay their way through col-
lege. The applicant must be at least eighteen years of age,
in good health, and reside in one of the following counties:
Rabun, Habersham, Towns, Union, Fannin, Dawson, Mur-
ray, White, Lumpkin, Gilmer, Pickens, Cherokee and For-
syth in Georgia, and Oconee, Anderson and Pickens in
South Carolina. On entering school he gives his promise
on honor in writing that he will pay back the money he
receives with 4 per cent. interest as soon after he completes
his course as he is able. Applicants or appointments to the
Brown Fund must be made in writing to the Secretary of
the Board of Trustees and be accompanied by a certificate
from his parent or guardian certifying to his age, and
setting forth his inability to provide the applicant the means
of higher education; and that the amount thus to be re-
ceived (Vviz.: $6.25 each month) for the collegiate year, will
enable the applicant to continue in College after once enter-
ing, without interruption till the end of the collegiate year
for which the appointment is made.

Every county of the thirteen in Georgia and the three
in South Carolina which receive the benefit of said fund
at this College shall be given full opportunity and notice
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by advertisement or otherwise to furnish one student each
as a beneficiary of 'said fund before any of said counties
shall be allowed more than one such beneficiary.

If, after such notice, any of said counties shall fail to
furnish a beneficiary of said fund, then the Board of Trus-
tees shall select from said territory at large a suitable person
to fill the vacancy.

In case of two applicants from one county, or appoint-
ments from the territory at large, preference will be given
to those who can show evidence of their ability to complete
the entire course.

DISCIPLINE.

The government of the College is in the hands of the
President and the Faculty. A copy of the rules governing
the institution may be had by any student on application.

The grades of punishment are as follows:

1. Reprimand, deprivation of recreation, extra duty.

2. Arrest, reduction to ranks of officers and non-commis-
sioned officers.

3. Suspension, dismission.

4. Expulsion. ,

The system of discipline has for its object to secure with
as much mildness as possible, prompt and cheerful obedi-
ence, and quiet, respectful demeanor to the College author-
ities, and orderly conduct everywhere.

TEACHERS’ LICENSES.

By an Act of the General Assembly of Georgia, approved
February 23, 1877, the Faculty is authorized to grant cer-
tificates or licenses to students intending to teach. These
licenses are graded in conformity with the provisions of
section 1261 of the Code of 1882, and enable the recipients
to be employed as teachers in the primary common schools
of the State without examination by or license from any
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board of education or-county school commissioner. They
are issued usually at Commencement, and only upon spe-
cial examinations held to test the qualifications of the appli-
cants. '

CURRICULUM.
A. B. Course.

SUB-FRESHMAN B CLASS.

Geography, English Grammar, Orthography, etc., Pen-
manship, Grammar School Arithmetic, Introductory Sci-
ence, First Book in Latin.

SUB.FRESHMAN A CLASS.

Physical Geography, Practical Arithmetic, English
Grammar, Orthography, Penmanship, etc.; Physiology,
Introductory Science, Latin Grammar, Prose Composition,
Cmsar, Nepos; Algebra and Geometry begun; United
States History.

FRESHMAN CLASS.

One recitation daily in Orthography and Penmanship.

Science.—Chemistry.

Mathematics.—Algebra to quadratics, Plane Geometry.

English.—Rhetoric, General History.

Latin.—Grammar continued; Virgil, Scanning; Mythol-

ogy.
Greek.—First Greek Book; Xenophon.
Elocution.

SOPHOMORE CLARS.

Science.—Chemistry continued, Agriculture, Physics
(Kimball’s Olmstead.)

Mathematics.—Higher Algebra, Solid Geometry, Plane
and Spherical Trigonometry, Chain, Compass, Transit Sur-
veying and Leveling.
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English.—Mental Sciences, Logic, Composition and Dec-
lamation, 'American-Literature.

Latin.—Grammar, Livy, Horace, Ovid.

Greek.—-Grammar, Homer, Herodotus, Greek Testa-
ment.

French.—Elementary Grammar and Reader.

JUNIOR CLASS.

Science.—Physics continued. (Kimball’s Olmstead.)

Mathematics.—Analytical Geometry, Differential Cal-
culus, Higher Surveying.

English.—Moral Science, Political Economy, English
Literature, Composition, ete.

Latin.—Grammar, Cicero, Pliny’s Letters, Tacitus, Com-
position.

Greek.—Grammar, Thucydides, Aristophanes, Demos-
thenes, Composition.

French.—Analytical Grammar and Reader, English
translated into French.

SENIOR CLASS.

Science.—Zoology, Botany, Mineralogy, Geology.

Mathematics.—Integral Calculus, Descriptive Geome-
try, Analytic Mechanics, Astronomy.

English.—English Literature, Elements of Criticism,
Composition, Constitutional History.

Latin.—Juvenal, Terence, Literature.

Greek.—Selections from Tragedies, and Plato, Greek
Literature, Exercises, ete.

French.—Analytical Grammar, Plays, Translation of
English into French, Idioms and Conversation.
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MILITARY DEPARTMENT.
Organization.
B8TAFF OFFICERS.
R. T. Harrell, First Lieutenant and Adjutant.
E. G. McAdams, Sergeant-Major.

Company “A.” Company “B.”
F. S. Price, Capt. W. P. Palmer, Capt.
B. P. Gaillard, 1st Lieut. J. L. Bell, 1st Lieut.
J. W. Cavender, 2d Lieut. H. W. Copeland, 2d Lieut.
M. W. Chastain, 1st Sergt. M. S. Blasingame, 1st Sergt:
H. D. Gurley, Jr., Sergt.  Jas. Kerr, Sergt.
C. L. Bryson, Sergt. W. G. Thompson, Sergt.
L. M. Thurston, Sergt. B. B. Arthur, Sergt.
C. S. Sirmans, Corpl. C. T. Simpson, Corpl.
A. Miller, Corpl. A. J. McDonald, Corpl.

This department is under the immediate direction of an
officer of the United States army, detailed for the purpose
for four years. The students are organized into & bat--
talion of as many companies as their numbers will permit,.
commanded by the officer in charge. The subordinate of-
ficers are students appointed by the President on the recom--
mendation of the Commandant.

The recommendations of the Commandant are based
upon the result of competitive drills, tests, or general mili-
tary knowledge of the cadet.

THEORETICAL INSTRUCTION.

“Infantry Drill Regulations, U. S. Army;” “Manual of
Guard Duty, U. S. Army;” Pettit’s “Art and Science of
‘Whar;” Military Reports and Returns; four recitations per-
week throughout the year for all cadets.

Five drills of one hour each per week for all cadets.
throughout the year.
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Infantry—Squad, Company, Battalion (close and ex-
tended order), Patrols, Guard, Outposts, Advance and Rear
Guards, ete.

Artillery—Gun Detachment, Manual of the Piece, Me-
chanical Maneuvers.

Signalling—Flag and Heliograph.

One of the most interesting features is the camping trip
taken by the heliograph squad every Spring to the moun-
tains, twelve miles distant, for the purpose of transmitting
messages with the heliograph across this great distance.

The College will be furnished by the United States gov-
ernment with two breech-loading rifled pieces and 148
breech-loading rifles with corresponding accoutrements. A
supply of ammunition is also furnished, sufficient to afford
ample opportunity for practice in both artillery and in-
fantry, and for target practice with small arms.

Military duty is obligatory on all male students over fif-
teen years of age and not laboring under physical disability,
and ordained preachers in charge of churches are also ex-
cused. In case of disability the fact must be certified to
by the College surgeon. But every student is liable to
such military studies and modified military duty as he may
be found capable of performing.

Uniforms must be worn at all drills and other military
exercises. On other occasions they may be dispensed with
or not, at the option of the student. The uniform consists
of a gray coat, pants and cap, of a pattern prescribed by the
Faculty, with white belts. The entire cost need not ex-
ceed $17, and arrangements are made by which uniforms
can be procured promptly at minimum prices.

Every student subject to military duty must equip him-
self within thirty days from entering College.

The names of students who rank well in the military
department are forwarded annually to the War Department
and published in the official reports and army register.
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This is intended as a means of ready reference by the War
Department in case of war, or other necessity, that may
require great increase in the number of officers of the
United States army, as well as an honor to the cadet who
can win a place of such distinction.

1t is justly claimed by the authorities of this College that
a military training assists not only the body by straighten-
ing and hardening it, but also the mind by teaching it to
give close and concentrated attention, and by instilling
habits of quickness, promptness, precision and regularity
that are of benefit to men of all callings; and finally, by
teaching the student the method of command as well as the
habit of obedience.

At the competitive drill at commencement, June, 1896,
Company “A,” at that time commanded by Cadet Captain
W. R. Sinquefield, was declared the best drilled company,
and since that time the company medal has been worn by
the First Sergeant of that company.

Extracts from reports of Lieutenant-Colonel G. H. Bur-
ton and Major E. A. Garlington, Inspector-General United
States Army, now on file in the office of War Department,
Washington, D. C.:

For 1895. “The appearance and military bearing of the
students was fully up to, and probably a little above, the
average of schools of like character.” “I found his battal-
ion of two companies more than ordinarily well instructed
in the battalion exercises, and especially in the extended
order.” “The military branch is on a firm foundation, and
is more than ordinarily progressive in its class (viz.) of agri-
cultural colleges. It merits the continued support of the
government.”

For 1896. “First Lieutenant R. L. Bullard, 10th Infan-
try, seems to be well fitted to the place.” “The ceremonies

of review and inspection were handsomely executed.”
tar
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“The appearance)andCbearing of the cadets at inspection
were excellent.” “The rifles and equipments were in ex-
cellent condition—the best I have seen on this inspection,
thus far.” “The battalion is very much improved over last
year.” “A very commendable spirit among the cadets was
noticeable; every one of them seemed to individually make
an effort to do the very best he could.”

A gold medal will be awarded to pupil making most
advancement in any grade at end of each year.

VOCAL MUSIC.

An analytical, physiological and practical system for the
cultivation of the voice will be given. Different qualities
of the voice, just methods of articulation and true process
of culture.

STUDIES.

Concone—Op. 9; 50 Lecons; Selections from well known
authors and best composers.

TERMS.
Instrumental Music—piano or organ—one month..$2 50
Use of instrument, one month.................. 1 00
Vocal Music—private lessons—one month........ 2 50
(Class lessons, one month...................... 100

Tuition payable in advance.
MUSIC PUPILS OF 1896-'97.

Aliss Allie Blackmer. Miss Ethel Jones.
Miss Emma Anderson. Mrs. A, W. Meaders.
Miss Julia Blackmer. Miss Birdie Meaders.
Miss Blanche Cook. Miss Hattie Rogers.
Miss Fannie Gaillard. Miss Annie Waddell.
Miss Sallie Gaillard.  Mr. E. L. Waddell.
Mr. C. N. Jones. Mr. Vivian B. Waddell.
Mr. R. R. Walker.
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DEPARTMENT OF ART.

MIS8 FANNIE CRAIGMILES.

Since females are admitted by law in the North Georgia
Agricultural College to equal advantages with males, the
Trustees have taken the matter in hand with the determina-
tion that the department of fine arts shall be equal to that
of any female college in the State, and the superior advan-
tages offered in the literary department make this without
question the best institution in the State to which parents
can send both sons and daughters.

The ornamental branches, though regarded only as the
accessories and embellishments of learning, not its substi-
tute, are given due prominence in our course of study.
The tendency of the study of fine arts to cultivate the taste
and refine the manners is fully recognized. Ience ade-
quate provision is made for a thorough and extended course
of instruction in drawing and painting.

It is an erroneous idea that it is best to defer the study of
art until after the general education is finished. It is then
too late to acquire more than ordinary ability in this branch,
and it is seldom that it is begun after the school days are
finished. It is better to study art from the first, and, if
necessary, be a little longer at school.

COURSE OF STUDY IN FINE ARTS.

This course will be based on the systems in use in the
best art schools of the South, and includes free-hand and

model drawing, oil-painting, crayon and water-colors.
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REGISTER OF STUDENTS.

COLLEGIATE DRPARTMENT.

Name. Residence.
Adams, J. Fooovvvvviiniinnaa., Lumpkin county, Ga.
Alexander, L S.................. Oconee county, S. C.
Allen, H A.L........ovvvnnn. Lumpkin county, Ga.
Allen, J. Reevvvviiiiiininiinene, White county, Ga.
Allen, R. J....oovvviininnnn.... Lumpkin county, Ga.
Anderson, Emma, Miss........... Lumpkin county, Ga.
Archer, W.B......coovveeennn.. Cherokee county, Ga.
Amold, E.C............cvvvuntn. Douglas county, Ga.
Arthur, B. B............oooite, Pickens county, Ga.
Ash W.L....ooviiiininnnnn.. Lumpkin county, Ga.
Barnes, D. T............coooentnnn. Hall county, Ga.
Bearden, Eva, Miss................ Dawson county, Ga.
Bel, J.Lo.oooviiieiiiinnnn.. Cherokee county, Ga.
Berry, T. Noo oo vivviiiiiiiinne e Union county, Ga.
Bird, . D..coovvv i Hall county, Ga.
Blackmer, Allie, Miss.......... Habersham county, Ga.
Blackmer, Julia, Miss.......... Habersham county, Ga.
Blackstock, L. L. ..o e v vv v e cevenne Hall county, Ga.
Blasingame, M. S................. Murray county, Ga.
Bowen, J. B.ooovviiiiniiiiinn, ‘White county, Ga.
Brasleton, O. P............oout Jackson county, Ga.
Bryson, C. L.........ccovvvunn.n, Dawson county, Ga.
Brysop, LR........oovviiiiiin, Dawson county, Ga.
Cagle, J.S.....cooviiiinnnnn. Cherokee county, Ga.
Cainy A. W....oiiiiiiiininnnen Lumpkin county, Ga.
Carroll, A.G.....oovviiiieennenen, Elbert county, Ga.
Cavender,J. W.....oovvivniiennn. Union county, Ga.
Cavender, Rebecca J., Miss.......... Union county, Ga.
Chandler, Cohen...........cc. .. Madison county, Ga.
Chandler, G. M......... e Madison county, Ga.

Chastain, M. W.................. Dawson county, Ga.



Cheek, J. S............c.oeeil., Gwinnett county, Ga.
Chester, Lula, Miss............... Dawson county, Ga.
Clements, Fannie, Mrs.............. Union county, Ga.
Cleveland, Columbus................ Hart county, Ga.
Cochran, J. V.................... Dawson county, Ga.
Colling, W. W.......iiiiiinennnnns Bibb county, Ga.
Conner, J.H..........ovivuienn. Jackson county, Ga.
Cook, Blanch, Miss................ Fulton county, Ga.
Cook, Nellie, Miss. .............. Lumpkin county, Ga.
Copeland, H. W................... Henry county, Ga.
Crawford, Ada M., Miss........... Dawson county, Ga.
Crawford, Mary F., Miss........... Dawson county, Ga.
Crenshaw, D. C.,, Miss............ Lumpkin county, Ga.
Crisson, C.F........ooovvnnt Lumpkin county, Ga.
Crisson, Maggie, Miss............ Lumpkin county, Ga.
Davis, M. E., Miss............... Lumpkin county, Ga.
Davis, J. H.. oot vt iiiiiiiniiinnen Cobb county, Ga.
Dowda, S. F....oovvvviiivinne, Pickens county, Ga.
Erwin, H. C.................. Habersham county, Ga.
Everett, W. H.................... Berrien county, Ga.
Fowler, Eula, Miss............... Cherokee county, Ga.
Fowler, T. G.........c.cvvvnnnn Cherokee county, Ga.
Gaillard, B. P.,Jr........coovnte Lumpkin county, Ga.
Gaillard, Fannie, Miss. ........... Lumpkin county, Ga.
Gaillard, Marie, Miss. ............ Lumpkin county, Ga.
Gaillard, Sallie, Misss. ............ Lumpkin county, Ga.
Green, L.P..............co0ul Cherokee county, Ga.
Gurley, Blanche, Miss............ Lumpkin county, Ga.
Gurley, E.C....oooviivivnninn, Lumpkin county, Ga.
Gurley, G. A..voiiii i, Union county, Ga.
Gurley, H. D, Jr.. ...ttt Lumpkin county, Ga.
Gurley, Mattie, Miss. ............... Union county, Ga.
Gurley, Maud, Miss. ............... Union county, Ga.
Gurley, W.M.............coooine. Union county, Ga.

Ham, W.C.....oiiiiiiiiiiinennnn Hall county, Ga.



HarrelL R. T...oovvvivvinvnnn.. Lowndes county, Ga.
Hawkins, Nannie, Miss.c/g.covoeeee.n.. Hall county, Ga.
Hawkins, Sallie, Miss................ Hall county, Ga.
Head, C. C.......covvvniinnnt, Lumpkin county, Ga.
Head, Ola, Miss................. Lumpkin county, Ga.
Head, Sallie, Miss. ............... Lumpkin county, Ga.
Higgins, Lula, Miss.............. Lumpkin county, Ga.
Higgins, Mattie, Miss............ Lumpkin county, Ga.
Higgins, W. F................... Jackson county, Ga.
Jacks, Carrie, Miss................ Fulton county, Ga.
Jackson, C.L.................. Habersham county, Ga.
Jackson, J. B..........oiiall Habersham county, Ga.
Jackson, J. L.................. Habersham county, Ga.
Johnson, R. L.............. ... ... Macon county, Ga.
Johnson, W. A...................... Hall county, Ga.
Jones, C. N...........oovvvnnnn. Lumpkin county, Ga.
Jopes, E. H..................... Lumpkin county, Ga.
Jones, Ethel B., Miss............. Lumpkin county, Ga.
Kerr,Jas......coovviieiint Sampson county, N. C.
LaPrade, Zora, Miss............ Habersham county, Ga.
Lance, J. M...........ooiitt Lumpkin county, Ga.
Latham, L. E......................Fulton county, Ga.
Lewis, A. M.........ovviiiiien. Bartow county, Ga.
Light, G. W........ ..o, Forsyth county, Ga.
Littleton, C. S................. McMinn county, Tenn.
Mann, R. Lo..oooovvnin it Floyd county, Ga.
Masters, F. M................... Whitfield county, Ga.
Mayes, Bessie, Miss............oovnn. Hall county, Ga.
McAdams, E. G................ Anderson county, S. C.
McDonald, A. J....ovvviiinnn, Jackson county, Ga.
McDonald, J. R...oovviiiint Lumpkin county, Ga.
McGuire, Maud, Miss............ Lumpkin county, Ga.
McKinney, J. C...oovvvviiiii e Hall county, Ga.
MecLeod, W.R................... Lowndes county, Ga.

Miller, Alvin......covvviiivnnn, Banks county, Ga.



Miller, Edna E., Miss............... White county, Ga.
Miller) HIVALVLOQLGQULEI Lo oL Hall county, Ga.
Miller, . M.. ... White county, Ga.
Mincey, E.........cooivvii..... White county, Ga.
Moore, B. H.........cvovnunn... Lumpkin county, Ga.
Moore, G. H..........ccoie... Lumpkin county, Ga.
Moore, J. A...... it Madison county, Ga.
Morton, C. P..cooovvvniiei et Floyd county, Ga.
Norton, G. C....oovvvvvviininnn... Floyd county, Ga.
Nunnaly, J. R................ s, Walton county, Ga.
Ownby, Alice, Miss. . «........... Lumpkin county, Ga.
Palmer, W. P................. Habersham county, Ga.
Parish, J.T........oooveie.. Emanuel county, Ga.
Parks, B.G....oiiiiiii i i Hall county, Ga.
Parks, C. Acoooviiiiiiiiiiiii.., Hall county, Ga.
Parks, E.T......covvvviiiiininnne, Hall county, Ga.
Peacock, H. L..............oott Pulaski county, Ga.
Penn, H M..........cooiinnnt. Jasper county, Ga.
Pfeiffer, B..........cooovin... Screven county, Ga.
Pitner, Hattie, Miss................ Union county, Ga.
Pitner, Mattie, Miss................ Union county, Ga.
Price, F.S...oivivviiiiiiiit, Lumpkin county, Ga.
Quarles, J.R......oovvvvinnn, .. Cherokee county, Ga.
Quarles, T.D............. ... ... Cherokee county, Ga.
Reese, May, Miss................ Lumpkin county, Ga.
Rice, Floy, Miss................. Lumpkin county, Ga.
Rice, B. S..ovvviviiiiiinnn, Forsyth county, Ga.
Ritchey, M. L...........cooenn. Cherokee county, Ga.
Roberts, Ida, Miss.............. Lumpkin ‘county, Ga.
Rogers, Hattie C., Miss........... Emanuel county, Ga.
Rogers, Hester, Miss. ............... White county, Ga.
Rogers, Mittie, Miss. ............... White county, Ga.
Rogers, S. B....ooiiiiiiiiiiit, White county, Ga.
Sanders, A........oiiiiiiiiint, Fulton county, Ga.

Satterfield, T.F.................. Lumpkin county, Ga.



Schlittler, J..........ooiiiiit Appling county, Ga.
Seabolt, J. J.......... ...l White county, Ga.
Seabolt, MLl Lhiaal.comen. .. ..., ‘White county, Ga.
Seabolt, W.D............oovnn. ‘White county, Ga.
Shahan, L. N............ .. . ..., Walker county, Ga.
Simpson, C. T..............ooiiii. Hall county, Ga.
Simpson, Maud, Miss................. Hall county, Ga.
Sirmans, C. S.............. ... ..., Clinch county, Ga.
Smith, Barilla, Miss.............. Lumpkin county, Ga.
Smith, Bertha, Miss............. Lumpkin county, Ga.
Smith, J. H.............. .. ..., Jackson county, Ga.
Smith, M. J..............oilll, Pierce county, Ga.
Smith, Nannie, Miss..,........... Lumpkin county, Ga.
Smith, W. M................... Richmond county, Ga.
Smith, W. N....... ettt Jackson county, Ga.
Stargel, E. N.................... Union county, Ga.
Stewart, W. L.................... Pickens county, Ga.
Stone, Carrie, Miss............... Greene county, Ga.
Stone, F. W................ ... Greene county, Ga.
Stone, J.D...........o..l PR Floyd county, Ga.
Stow, Croffie, Miss. .............. Lumpkin county, Ga.
Stow, D. Covvevee i Lumpkin county, Ga.
Sullivan, W. C........ ... oot Union county, Ga.
Sutton, Annie, Miss................ White county, Ga.
Swaim, W. H.................. ... Union county, Ga.
~Tate, J.C.oovvvvvviiie e Lumpkin county, Ga.
Tate, J.E.........cocviininnt, Lumpkin county, Ga.
Thompson, G. W................. Lumpkin county, Ga.
Thompson, W. G........... .......Jasper county, Ga.
Thurston, L. M.............ooiient, Butts county, Ga.
Underwood, Josie, Miss............ Fannin county, Ga.
Underwood, 8. J..................Fannin county, Ga.
Van Pelt, G. H.,Jr........ooiinat Cook county, Ills.
Waddel, E. L........ooovvnnn.t Lumpkin county, Ga.
Walker, J. L........ocovvinenn.. Lumpkin county, Ga.




Walker, R. R
‘Whelchel, Coraj Miss
‘Whelchel, Naomi, Miss
‘White, Julia, Miss
‘White, M. W

‘Wingo, Laura, Miss
Worley, Maud, Miss

-------------------

................ Hall county, Ge.
..............
.................
.......................
......
.........

ooooooooo

ooooooooooooo

Hall county, Ga.
Union county, Ga.
Hall county, Ga.
Lumpkin county, Ga.
Hall county, Ga.
Lumpkin county, Ga.

DEPARTMENT OF ART.

Mrs. Baker.
Mrs. Waddell.
Mrs. Meaders.
Mrs. Whelchel.

Miss Allie Blackmer.
Miss Ethel Jones.
Miss Ada Hightower.
Miss Annie Waddell.

DEPARTMENT OF MUSIC.

Miss Emma Anderson.
Miss Allie Blackmer.
Miss Julia Blackmer.
Miss V. Blanch Cook.
Miss Fannie Gaillard.
Miss Sallie Gaillard.
Mr. C. N. Jones.

Miss Ethel Jones.

Mrs. A. W. Meaders.
Miss Birdie Meaders.
Miss Hattie Rogers.
Miss Cordelia Smith.
Miss Annie Waddell.
Mr. E. L. Waddell.
Mr. V. B. Waddell.
Mr. R. R. Walker.
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THE CSTATE NORMAL SCHOOL.

Hon. G. R. Glenn, 8. 8. C., Chairman Convmission of
the Normal School, Atlanta, Ga.:

Dcar Sir—I have the honor to report to you the fol-
lowing statement of the condition and prosperity of the
State Normal School, the salary list, receipts and expendi-
tures, together with a roll of the students.

CONDITION AND PROSPECTS.

The growth -of the school has far exceeded the most
sanguine expectations of its friends. In the short period
of its existence—since April 17, 1895—over one thou-
sand teachers of the common schools of the State have
been the recipients of its benefits. Each year the enroll-
ment has rapidly increased—171 in 1893, 363 in 1896, and
over 500 in 1897. The outlook for the next year is' very
encouraging. With more buildings, more land, and
more improvements, it is not extravagant to estimate the
registration for 1898 at 1,000. :

The entire sum voted by the legislature, since the
school has been in existence, for buildings and equip-
ments, is $7,000. This represents the investment of the
‘State in the way of permanent improvements, with the
exception of a part of the annual appropriation of
$22,500 for the current year, which the commission was
authorized to spend in the line of improvements.

Expenses have been reduced to an average of $7.00 per
month, and this includes table board, lodging, laundry,
fuel, water, and lights. By this plan, teacher-training
has been brought within reach of the masses.
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SALARY LIST FOR 1897.

S. D. Bradwell, President .................. $ 1,900
E. B. Smith, English Department ............ 1,600
Miss V. Fraser, Assistant English Department. . . 800
E. C. Branson, Pedagogy (From March 1st)..... 1,500
D. L. Earnest, Science ........coc0vvvennn... 1,200
F. J. Orr, Drawing and Penmanship........... 1,000
Miss S. Newton, Geography and History ...... 1,100
Bothwell Graham, Mathematies. .............. 1,600
Miss Ida Young, Latin...................... 600
Miss Annie Linton, Model School ............ 800
Mrs. J. E. Palmer, Housekeeper.............. 400
Miss Darricott, Matron.............ccvu.... 200
President’s Typewriter ...........ccccovine... 150
G. A. Mell, Treasurer .............ccovvnn.. 200

These salaries have been paid to September 1st.
Our school year coincides with the calendar year and
embraces ten months.

FINANCIAL STATEMENT OF THE STATE
NORMAL SCHOOL, ATHENS, GA.

DISBURSEMENTS.

Salaries to August 31st, 1897...88,799 92
Incidental expenses ........... 536 42
Furniture and repairs ......... 3,190 50
Water connections ........... 1,077 58
Buildings ................... 6,694 59
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RECEIPTS.
Balance from 1896........... & 5520
State appropriation for three
quarters 1897 ............ 16,875 00
Gilmer Fund ................ 1,000 00
Peabody Fund .............. 600 00
Balance due bank ........... 1,768 81

$20,299 01—8$20,299 01

RESOURCES.
State appropriation for 1897 ............. $ 22,500 00
Gilmer Fund ................. ... ..... 1,000 00
Peabody Fund .............. ... oolt 900 00
~ Fourth quarterly State appropriation yet to
bereceived ........coiiiiiiiiiinannn 5,625 00

STATE NORMAL SCHOOL.
Enrollment 1897 (to September 23).

Adams, Mollie.............ovvvuiven... .. . Mitchell
Allen, Emma .........cooviiiiiiiniinn, Stewart
Allen,James D..........ccoviiiiinnen. .. Franklin
Allen, Willlam M. ...............covenn.. Franklin
Ameson,Leona ........coviiiiiiiiiiiiiiia, Wilkes
Anthony, Sara..............ocoviiiiiiiiiia, Wilkes
Arnold, Mary Lou.....c..ovvviiniinnnnennn, Morgan
Askew, Kate.........coiiiiiiiinininnnnnn.. Jackson
Askew, May.....covviiiiiiiiininienennnn, Jackson
Askew, Shelbie.............oooviiiiiiii, Greene
Aspinwall, Frank A..................coiiue. Pierce
Avant, Mizel B...........ccoiiviiiiian. ‘Washington
Avera, William G...............oiivviiinnn Berrien

Aycock, John H...............ooiiiiiiia, Oconee



Bacon, Mrs. RR. M...........coivvninnn.n, Oglethorpa
Baggett, Emory. - G oooooeaaaaaa ‘Walton
Bailey, Isaac W.......covviiiiieniinnnnnn. Walton
Balkcom, Jessie..........coiiiiiiiiiinnn, Quitman
Banister, Walter G.................... «....Forsyth
Barnett, Jesse . ..veeiiiiiiiiiiiiiiiiaiann. Jackson
Barnett, Rossie ........ccvviiiiienniiinnnnnn. Baker
Barwick, Mary.........coiiiiiiiiiiiininnnn Clarke
Beall, Augustus. .............coiiiiiins Haralson
Bean, H. Charles..........ccoiviiinennnennn Decatur
Bean, Rosa...cvcvieiunininnnrnnnnnnennnnns Coweta
Belcher, Samuel A..................cviun.. Decatur
Bell, Albert. . ..occveeunenenennnnenenenennns Rabun
Bell, Augustus. ... ..ccovtereierenennnnnnn Hall
Bell, John.......cooviiiiiiniininnnnnnnnnns Rabun
Bell, Julia.........coviiiiiiiniiiinnnnnn.. Jackson
Bell, Iollie..........ccviiiiininnnnnnnnn.. Jackson
Bel, Maud........ooiiiiiiiniiniiinnenannn. Terrell
Bell, Tutney.......covvviiiiiiiiiiinnienenn Wilkes
Bennett, Jennie ......... ...t Muscogee
Benson, Robert...........c..coovviiviea., Forsyth
Binns, Sara....... P Wilkes
Black, Sallie........ocovvviiinininennnnn.. Madison
Blackwell, Dempsey J......ccvviueeeeeeenn... Hall
Blackwell, J. Dillard...............cooouu.t. . . Hall
Blackwell, John S...... ettt e e Hall
Blanton, Lawton W.........ccvvveiennnn... Lowndes
Blitch, Susie.....covieviiiiiiiiiiiiiian.., Pierce
Bloodworth, Walter P...........c.ooovuue... Monroe
Blount, Annje............coiiiiiiiiiie.. Liberty
Blount, Jemnie................. ...l Liberty
Bodiford, Robert L......coovevereinnnennnn. Decatur
Bodiford, Mrs. Robert L. . ................... Decatur
Bond, Charles N.........ccovviieinnennnn. Madison



Bonnell, "Charles MW ol o oooiin oo Berrien
Boss, John W......ooiiiiiiiiininennnnnn. Gwinnett
Bostick, Annie............ciiiiiiiiae, ‘Wilkinson
Boswell, Lillian. .......oovviiiininininnn. Clarke
Bouchell, Minnie Lee..................... Oglethorpe
Bowie, Eloise.........ovviiiiiieiinna... . . Fulton
Bowling, Hugh.................ooooiiil, Oglethorpe
Bradberry, J. Hope......coovviiiiiiiiins, Clarke
Bradwell, J. Dowse........ccovvvevnennenn. Clarke
Bramblett, I. N. J.......cociviiiinniien.. Clarke
Branan, Clyde...............oovivintt, Emanuel
Braswell, E. Me......oooiiiiiiiniiinn.. Walton
Brightwell, Ira B...............coivine... Fulton
Brinson, Annie..........ciiiiiiiiii i, Jefferson
Brinsom, Celia..........ccoiiviiiiinennn... Jefferson
Bristow, Claude................ R RTI Taliaferro
Brooks, William T..............cccvv ... Gwinnett
Brown, Cora.........ooovviiniiiiennnann.. Jefferson
Brown, Mrs. E. C....oooiiiiiiiiiii e, Henry
Brown, Effie...........ciiiiiiiiiiiiiiian, Coweta
Brown, Fannie.......... ..o, Coweta
Brown, Ivy......ooooiiiiiiiiiiii Jefferson
Brown, Lawson E.......................... Jefferson
Bryant, Carrie .............. ... .. Carroll
Bryant, Charlton................ P Jefferson
Bulloch, Mattie.................. ..., Meriwether
Burbank, Nellie............ .. ..o, Clarke
Burge, Amorette.......... ... ... . L. Terrell
Burge, Eleanor......... ... ..o L., Terrell
Burruss, Ossie. ...ttt Franklin
Burt, Nobia. ..., Richmond
Byington, Charles G...................... Wilkinson
Cagle, Lucie. . ... .ot i ittt neann Walton



CaldwellyVLillian' 00 CQUILC o oo oe ettt Meriwether-
Callaway, Ida..............ccoiiiiiiiiinn, Clarke
Carlisle, Berry A. ... ..o ittt Hall
Carrington, Lucas N............oiiviinntn Madison
Carswell, Eliza..........coiiieiinennnnnnns Jefferson
Carswell, Thomas J................... cees Jefferson
Carter, Elisabeth............. ...t Talbot
Cary, Mabttie. . ........cooiviiiiiiiiiiene, Morgan
Cater, Minnie...........cv0uennn. e Burke.
Chason, James............ccoiiiiiennennn. Decatur
Chason, Reuben.............ccooiviviiinnn, Decatur
Chesnutt, Thomas M........................ Berrien,
Clark, Edgar H............oiiiiiiin... Randolph
Clarke, Minnie........covviieinueennaensns .. .Grordon
Clayton, Laura.............coovvunn. e Cobb.
Cleveland, William L........... ... ooiiitn, Elbert
Clifton, Pearl..........coooiiiiiiiiiis, Clarke
Clotfelter, Fanny.............oouiivnnnn.n. Rockdale
Cocroft, Bert.........cooiiiiiviiennnen Morgan
Cofer, Ora......vveiniiniinnnneneennnnennn Madison
Coleman, Y. Rufus..............oooviiae, Fayette
Collins, Anmnie. ............ciiiiiiinnn... Mitchell
Colling, Grace. ......covvreeevvnrnenenennns Haralson
Colling, Lilly. ... ... covviii it n Mitchell
Collins, Rosa. .........oiviiiiiininn. Mitchell
Connell, Julia...........ooiiiiiininna... Hancock
Conner, James H..............oiiviiiinn, Forsyth
Conner, Mrs. James H................coiett. Forsyth
Conner, Metie.........ccoiiiiiiiiiininnnnn, Walton
Conway, Archie M..............coiiiiiiine, Clarke
Conway, Daisy.......covviiiiniinnnennennn. Clarke
Coogler, Osear J......... ..., Clayton
Cooper, John G..........coiviiiiiiiiiinn, Mitchell

Cornwell, Joseph E.............c... e Jasper
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Cox, Ida. ..covieiniiiiiiiininiiiinnenannnnn Greene
Cox, Stella. ... v i ittt ittt Coweta
Croley, James T...........covviiiiinnee, Meriwether
Crossley, CLio. . ..voviiieinnenenrnennenenns Walton
Crow, Emory E.........................Habersham
Crowder, Belle ........covvviiiiiiiiniiinennn Pike
Culbreth, Minnie.......covovieiineenenenn. Lowndes
Culpepper, Eula..........cooiviiiinin.., Mitchell
Culpepper, Homer L. .................... Meriwether
Daniel, George T.........cocivviiiiiann, Habersham
Dasher, Edwin S..........cciiiieienn.. Lowndes
Davant, Gertrude.............coviiiiiinnenns Hall
Davidson, Nora......coiviveninennnnreenennns Fulton
Davis, Ella. ...ovviiiiiiniiiiiiiniinnnnnnnn Franklin
Davis, Fay......cooiiiiiiiiiiiiinniinnenne, Clarke
Davis, John F.......ooiiiiiiiiiiiininnn.. Pierce
Dawson, Belle...........cooiiiiiiiinnnn... DeKalb
Deal, Cornelia.........ocviviviiiinennn. Bulloch
DeLong, John R........oooiiiiiiiiiiinn... Hall
Dennard, Dora.......cviivveiinnnnannennn. Wilcox
Dennard, Ida......ccooveiiiiiiiiniinnnnen. Wilcox
Dennis, Alice.......ocvvvuenn. e anaees Randolph
Dey, Channa.........coviiiiniinnennnnnnns Mitchell
Dillard, Ella..........ccoevvivvnveiveeo. i Fulton
Dixon, James B..............ooiiiiiiiea. Pierce
Dixon, Robert L.........c.coiiiiiiiiaat, Pierce
Dolvin, Floyd......ccvvviviiiiiiiiiiineinn, Greene
Douglas, Rosa........coovviiiiiiiiinn e, Morgan
Dowd, Maude.....ovueeeeennnnneemeennnnns Stewart
DuPree, Olive....... Ceteeteie e, ‘Wilkinson
Eberhart, William.............coovvvnnen... Madison
Echols, George L. . .. ..o viiiiiiiiinns, Madison



Edmondson, Eulay . /. soey rreeecereneneenans Murray
Edmondson, Jessie..........ccvveeiiiiiiiaen Greene
Ellington, Pauline.............cccooovn... Columbia
Elliott, Ellen.........cocoivivininnennn., Clarke
Edwards, J. Goss.......ooviiiiininniinnnnn. Elbert
Edwards, Marion.........cccovviiiiinennnnnnnn Bibb
Epps, Ella........oiviiviiiiiiinniann., Hancock
Evans, William R...............cooiviat, Thomas
Fain, Bertie.........covviiiiienninin.n. Gordon
Finch, Gussie.........ccoviiiiiiinnnnnn.. Greene
Fleming, Susie.........covviiiiiiiiiiiinn.. Baker
Franklin) Willielu...............oocun.t. Meriwether
Freeman, Charles M.......................... Burke
Freeman, L. Oscar..................oo..e, Wilkinson
Freeman, M. A...............ciiiiiiiiiiine, Clarke
Frey, Harry.......cooviiiiiiiniiinnennnnnn Irwin
Fricks, Dora.......ccoviiiiiiiiiinnnnnnns Franklin
Fuller, Lillie. . ... ..ot iiiii i ieeaens Gordon
Fuller, Minnje............cooviiiuneniinnn. Gordon
Ferguson, Charles H....................... Chatham
Gaissert, Johnnie............... e Hancock
Galliher, Hattie.............coiieveeen... Clarke
Gaston, John A................civunnn. Meriwether
Getzen, John H...........coiiiiiiiiiininnnn. Bibb
Gibeon, Julia.............ociiiiiiiiii.., Thomas
Ginn, Middleton E...............vinnn.. Oconee
Gorman, Sallie............coivviiniininnn.. Talbot
Gray, Mamie...........cooviiinennnen.n. Columbia
Griffeth, Joseph................. ... ...l Madison
Griffeth, Senie...............ccovviiiinn.. Clarke
Grist, Carree. ......cooviveerneernnnnnnnnnn,s Early
Gross, Pierce............coovviennnnn., ‘Washington

Gsr



Hall, Tdalu, oot sssnoneeeeeeeensennonsensanss Baker
Hall, Maxa......ooovvnieininnennennn. Wilkinson
Hannah, Clyde T'...............cciiiiias. Walton
Hardaway, B. Odessa..................... Meriwether
Harper, Annie ............c0iiinin.n, Randolph
Harrison, J. Binion..................... Washington
Harrison, Lena............ccoooiivinnn... Washington
Harrison, Rebie.............. ..ottt Washington
Harrison, Sallie.............. ...t ‘Washington
Hartley, William G..................... Washington
Harton, Effie.............. ..o, Hancock
Heard, Mary....,..........ooiiiiiiiiat, Greene
Heard, Pearl................coiiiivnan... Greene
Hobby, Kluxie..................ooviius. Columbia
Hodges, Mamie............oooviiiininn. Bulloch
Hodges, Mrs. Mary..........coviiuiinnnnn... Fulton
Holbrook, Mary.........ccvvviiiiiinnenenn. Franklin
Holbrook, Tommie. .........ccoviivuienen.. Franklin
Holmes, Lula...........coviiiiiiiinenn.. Chatham
Horne, Norman...............ooooivins, Twiggs
Howell, Eldora..................ooviiait, Terrell
Hunnicutt, Lucie. .. .......oviininninnnnnn. Clarke
Jackson, Thomas J............. ... .ot Decatur
Jackson, William A...,........ e Lumpkin
Jameson, Jessie............ ... i, Talbot
Jenkins, May.......ooovviiiiiiiniiiiniin., Worth
Jennings, Addie................. ... . oLl Terrell
Johnson, Berry B......................... Gwinnett
Johnson, Emmett........... ...l Thomas
Johnson, Osear S...................... ....Haralson
Johnson, Worthy............... .. .. ..., Madison
Jones, Annie.............. ... il Washington

Jones, Ethel........cooiiviiii ... Jefferson
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“Jones, Laura. i DIOOLCOMGH. v evs veveannn.. MecDuffie
Jones, Margarete..........ccovvuiiiieannnn. Jefferson
"Jones, Winnie. .. ...ovveiiiiieniinnn. Habersham
Kennedy, Susie..........ccoviiiiiiiiii., Appling
Kerlen, Alice........oooiiiiiiinnennennenns Elbert
Kilpatrick, Sarah.......... ... Greene
King, Floy..oooviiiiiiiiiiii it Gwinnett
King, Lula........cooiiiiiiiiiiiii it Fulton
King, Mattie..............ooivnn e Houston
Kinman, Vienna............ooevevenenenen. Jefferson
Kinnard, Annie..............coiiiiiiiin, Coweta
Laing, Maggie.........ccoiviiiiiinnnnennn, Fulton
Layton, Benjamin G..................... ‘Washington
Ledbetter, Clara.............coviiiiinnene. Dooly
Ledford, Robert A..............cciviiiannn. ‘White
Lewis, Ira D..........coiiiii it Thomas
Linn, Frank L.............iiiiiiiinnnn. Bartow
Lovelace, Linda...........cooiieiinnnnennn, Fulton
MecAlpin, Leonard............coviviiiinn... Clarke
McCallum, Carrie..........coviiviiinin... Twiggs
McConnell, Lizzie........................ Effingham
McConnell, William O..................... Gwinnett
McDonald, Osear........c.ovveiiveinnennnann. Carroll
McElveen, Barber C......................... Bulloch
McFarlane, Alice..........coovvivivnnennn... Troup
McGhee, Walla. .. oooven ettt iie et Elbert
MecMillan, Georgia. ........cooovvuiin... Iabersham
McMullen, Alice............................Brooks
McTyre, Annie............coovvrinnnean.. Decatur
Maddox, Rosa..............ooiiiiii... Clarke
Maleom, J. E.................c..evvnn... . Walton

Manley, Maude........................ ....Franklin



Mapp, Blanche. .. ..., Greene
Marbut, Lillie. ... ..0 ..., Floyd
Markette, Flora.............c..oou... Cveeeen Sumter
Martin, Mrs, Lillie May.................... Randolph
Mathews, M. Cobb.................. i « . . . Oglethorpe
Mathews, Maud.................cccuvunnn. Thomas
Mathis, Ambrose P......................... Stewart
Mauk, Walter G............ccooiiiiiinnnnan Terrell
Meadow, Minnie..........coveeuveennneeennns Clarke
Meadows, Effie. . ..........ccoiiiiiiiiiiin, Macon
Meadows, Rosgie. . ......ccvvivrnneneennennnns Macon
Medlin, Giles. ..........coiiiiiiiinnnnnnnn Oconee
Medlin, Mattie.........cooveeveiennneinnnn. Oconee
Mewborn, James G....................... Gwinnett
Michael, Lanie..........ccviininennnnennnn. Walton
Miles, Annie..............cooiiiiiiiie, Muscogee
Miles, Emma. ........cooiviiiiiiinninnnnnns ‘White
Milikin, Charles B......................... Appling
Miller, Mamie.........cocivmneneenennnn. Wilkinson
Mitchell, Asa L...........iiiiiiiiiininnns Walton
Mitchell, Carrie.............cocvvnnnnn.. Meriwether
Mitchell, Luey.....coovviiviiiiin .. Muscogee
Mitchiner, Dessie R................c..ocvuue.. Terrell
Montgomery, Maie....................coounn. Clarke
Moore, Leila. ..........oiviiiiiiin i, Greene
Moore, Mamie...........covviivvrnnnnennnn. Greene
Moore, Phebe.............ccoiivuiiiiiaa.. Greene
Morris, J. Osear.........coovvviiiiiin.n. Randolph
Morris, John H........... ...t Spalding
Morton, E. A....... i, Stewart
Moseley, Witt. .........oivieiiiiiiiiiiien, Coweta
Mullis, Bettie..........coovvieiinnennennnn. Pulaski
Munday, Lula..........cooviiiiinneninn... Clarke

Nelson, Nannie...............oooiiiiiin.n.. Troup



Newby, Benj: S v commesseeeeceneeennaens Twiggs
Nix, Dillard M.........cocoiiiiiiiiinnnn.. Jackson
Neal, Lillian. .. .. .. .covviiiiiin i, Columbia
Norris, James P.............. ...ttt Warren
Norris, Viola.......oovvviinii i, Warren
OKelley,John M.........c..oviiiiiiinennn.. Hall
Olive, Sarah. ..ottt i, Clarke
Oliver, William N............coiiiiininenn.. Hall
ONeal, Annie..........coiiiiinennennennnn. Harris
O’Neal, Maltire Z....................... Meriwether
O'Neal, Willie. . . .....oviiiiiiniiinn... Harris
Ozburn, Julia.............coiiiieinnnn. Fulton
Palmer, William E......................... Walton
Park, Addie.............cvviiiiiiiiiia... DeKalb
Parrish, Columbus E........................ Berrien
Parrish, O. Luther.......................... Berrien
Parrish, Sallie............ccieiiiiinin.. Berrien
Parrott, George B...........iiiiiiiiiiiia., Irwin
Patten, Emma..................ooo il Berrien
Patten, J. Lacy...........ooiiiiiiiii., Berrien
Patten, J. Marcus...........coiviiieennnnnn. Berrien
Patterson, Alfred F....................... Wilkinson
Paulk, Daniel W...............cooiiiiinn, Coffee
Payne, B. Edgar.................. ...t Madison
Peteet, Marie. ........ccvtieienninnnnnnns Wilkes
Petrie, Clemmie. . .........ccoieieiennennnnnnn Cobb
Phillips, Daniel O............covviuivnnenn.. Troup
Phillips, Minnie..........c.coevviiiiiinn.. Franklin
Pinkerton, Julia................c.iiin.n. Bartow
Pittman, Cora.........ccuviiiinenenennnens Gordon
Poole, Emma................ociiiiiiint, Milton

Poole, Lura......cooviiiiinnenenrnenennnn. Milton



Poole, May......oovviiiiiiniiiinnennennennn Fulton
Poole) "Williamd BV oo oo Gwinnett
Powers, Lorena...........cooiiiiiiieit, Jasper
Quillian, Marvin C...........cooviiininnn, Troup
Raines, Hynes................oooiiiiiitn Muscogee
Raines, Julia.............oovviiiiiiii, Muscogee
Randle, Dora...........ccoiiiiiiiiiinnnnn. Stewart
Randolph, Kate...............ooiiiiant. Jackson
Rape, Peter...........coiiiiiiiiniiinann, Berrien
Rauch, Lillie...............ouu... T Terrell
Rawlins, Lafayette C...................... Gwinnett.
Rawlins, Mackie.......................... Wilkinson
Reaves, Mrs. J. H.............ciiiiiinnann. Clarke
Reeves, Linton S.................. e Meriwether
Rhodes, J. Lonnie.................. e Decatur
Rice, J. Luther...................... P Jackson
Rice, Lettie. ........covviiivninnenn.. PR Elbert
Rice, Parker....... et e Cobb
Riley, O. E.......oiiiiiiiii i Clarke
Roberts, Annie................coniiin... Terrell
Roberts, Ina. .. .......cciviiiininnnnnnnnnn. Pierce
Roberts, James J................... S .. Coffee
Roberts, Robert C................. e Hart
Roberts, Samuel.................... P Hart
Rogers, Jessie.............oooiiiiiiiin, ‘Walton
Rogers, Lithonia...........c..oooivenn v, Forsyth
Rountree, Rev. A, R............coviiiil, Jefferson
Royster, Kate.........ccovviiviininiiuinn.. Gordon
Rucker, Miriam.........c.covivneevennaennnn. Clarke
Ryan, Minnie.........ooviiniiiiinnnneinnn, Pulaski
Sale,Fannie........................: ....... Wilkes

Sammons, Effie........................ ....Jefferson



Sands, Ellf, ., iiis b yamoeoeoceoessesaeeaens Harris
Scott, Hettie. . ....covveinriiieiieeiiinnnne, Hart
Sessions, Maggie.........ooivvvuieennn.nnn Randolph
Sewell, Lou........ociiiiiiiiinnnnineniiennn Polk
Sharp, John B............ccoviiviiant. Oglethorpe
Shell, Robert H............ccoivviiiiaa, Coweta
Simmons, Walter W..............c.ovviint, Palaski
Sims, Emma Leila.................coo0it, Clarke
Sims, Will Matt...........covviiiiinnaian, Wilkes
Sisk, Hattie. oo oovn e niiiiinniinnnnnn, Elbert
Sluder, Annie...........cvviiiiniiniennn. Walton
Smith, Annie.........ccviiiiiiieiniinen Monroe
Smith, Bessie. .. ....ccvviiiiiiiiiiiiiiiie, Clarke
Smith, Daisy..........cooiiiiiiiiiiiinn, Jackson
Smith, Daisy..........coiiiiiiiiiiin, Jefferson
Smith, Ela...........oviiiiiiiiiiiiiine, Jackson
Smith, Mrs. Lizzie W............covoiiinen Hancock
Smith, Lillian...........cc.covviiiiin, Gordon
Smith, Lodie W.............ocvvvuvenn.. Oglethorpe
Stevens, Mrs. M. E.................unt. Clarke
Stephens, Merle..........ccovviiieiniinn.e. Fulton
Stephens, Willie May..........coovevuninnn. Fulton
Stevenson, Ida...............c.oiiiiinnt. Franklin
Stewart, Irene.........cooviiviiiinenienns Jones
Stewart, May..........coviiiiiiiieiiiienn Jones
Smith, William R.............. ..., Clinch
Storey, Ada.........covvvviiiiinennnnnn. Wilkinson
Strickland, Maggie............coiiveiiiinn, Dawson
Strickland, Pearl................ccovii... Dawson
Stovall, Mary........c..ooviiiniinnnenn.n. Franklin
Stummer, Carrie............coiiviiiininn., Oconee
Stykes, Ethel.............ccvviiiiiiiinnn. Oconee



Teal, Charles B...........coiiiviiiivnnnn.. Carroll
Teal, 'Eddie. ooy e it Carroll
Teasley, W. Alfred..........cecovvuninnnnnns, Elbert
Terrell, Russell F............ooviviinntt, Franklin
Tharin, Belle..........coiiiiviiiiiiennnnn Camden
Thomasson, Mrs. Dora.........ccovvvvvnnnnn. Haralson
Thompson, Mat........ et eie e Walton
Threlkeld, George W..........coviivennnn.. Thomas
Todd, B. Franklin.............ccoveunan... Jackson
Torrence, Mamie.............coiiiviivnnnn Baldwin
Torrey, Mattie......oovveieiniireneenennnenns Elbert
Towns, Lena..........c.oiiiiiiinninennnnnn. Clarke
Towns, May........coiiiiiiirnnncnaeneannns Clarke
Trout, Kate.............coiiiiuiineenn.n. Jackson
Turner, Bernie...........cc.oovvvieinennn.... Carroll
Turner, Clara............cciiiiiiiinennnnnn.. Elbert
Usher, J. Arte........covviviiieiinnnnns Effingham
Vason, Alberta.............cccvvviinnnnn. Randolph
Wagnon, Nettie..........covvviviiiian.n, Clarke
Walters, Allen J.........cco00iiiiiinnnn... Franklin
Walton, Leila...........coiviiiiiinenan... Wilkes
Ware, Thomas Z..........cciviieiienennnnnn. Lincoln
Warren, Edmond W................coviiuna, Pierce
Wassermann, Katrina....................... Haralson
Waters, Robert L. ... ......oviiiiiiiinnennnn. Hall
Watking, John F........................... Thomas
Watts, Mattie. ......ooviiininnnnnnnnnnnn. Monroe
Weaver, James A...........coiivvvennnnn.. Berrien
Webb, Mamie C...........cciviviinnnnnn... Jackson
Wells, Wm. D.....ooviiiiiiiiiiiiiinn.. Marion
Whipple, Clifford...........ccoviiiinn.... Pulaski

Winter, Annie Mai........ccoovvvvveennnnn.. Morgan



Williams, Kate o o oo nunrsseensenenriennenns Sumter
Williams, Drusa.............oiiiiiiennen. Hancock
Woodward, Susie............coviiiinn.. Spalding
Wright, Myra.........coovviiiiiiiiniennn. Lincoln
‘Wheeler, Kate...........cooovieniennenn. Wilkinson
Wooten, Fannielu................ccoovenn. Putnam
Wortham, Mattie........................ Meriwether
Willis, Florrie. .. .....cviiiiiii i, Monroe
West, James A..........cciiiiiinnnnnnnnnnns White
‘Whelcher, Lester P......................... Jaekson
White, Walker...........oiovieenininnnnn. Monroe
Whitley, Walton J......................... Berrein
Wier, Mary Lou..........cooiiiiiinnnnnenn. Clarke
‘Wike, Archilaus C................ e Habersham
Wilder, Allen............covviiiiiinnnnnnnn. Monroe
Williams, Charles................cooevvn. Gwinnett
Williams, Tda May..........ccovvvvnnevnnenn. Fulton
Williams, Sallie..............coviiiiiennnn. DeKalb
Wilson, Eunice..............ccovvtt. Washington
Wilson, Joseph H................oointt. Oglethorpe
Wofford, Lulu..............cocoiiiiinane. Bertow
Wood, May..........ocoiviiiiiiiiiiine, Lumpkin
Wright, JacobG..................coo.n. Meriwether
Wright, Minmie......................0 Meriwether
Wynn, William J.................o0oonenn. Putnam
Young, Annie ...........cciiiiiiiiiiiiie, Greene
Young, Julia.................. ... ool Greene
Young,Ree.......coovvniviunnnnnnnn.. Oglethorpe
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TO,ENTER,ON OR - BEFORE SEPTEMBER 29.

Nash, Emma.................cooiiiin, Appling
Webster, Nora.........oooovviiiiiinnn. ‘Washington
Webster, Lula...............cocevvennen ‘Washington
Jordan, Neva.............cooiiiiinnn... Washington
Newsome, Mattie..............cconvvnn <. - Washington
Jackson, Mamie..............ccovininnn ‘Washington
Bailey, Etta........coovviiiinnniiininnnnn.. Coweta
Bailey, Virgie............... ..ol Coweta
Pleasance, Henry..............coooviivnn.tn Wayne
Huff, Corrie. ........cvvvinininnennnns Oglethorpe
Hancock, Etta...........oooiiiiiiniannn. Jefferson
Davis, Nettie........ocovviuiiiniennnnn. Washington
Maddox, Etta........coviiiiiiiiniinennnn. Madison
Carey, R.F......oiiiiiiiiiiiiii i Emanuel
Wood, HL M......ciiiiiiiiiiiiiieianennnn Forsyth
Wasserman, K.............coiviiivnvnan.. Haralson
York, Hexie.........oooviieniiiinininnnnnn, White
Dolvin, Floyd.......... ..o iiiiiiiiiiaet. Greene
Merritt, Ola. ......coviiiiiii i, Greene
Young, Minnie...........oooiviiiiininnnnn. Bartow
Duggan, J. M............ciiiiiiiiinnnnn.. Hancock
Holsenbeck, Mamie..........c.covveivnnn.n. Putnam
Dillard, J. E. ...ttt Gordon
McEntire, J. T.....ooiiiiiiiiiie et Gordon
Willingham, J. O............coviiiiin.t. Gordon
Joiner, Claude...........ccvviiiiiinnnnnn, Mitchell
Curry, Annie.......ocoviiiniiiennnnnnnnenns Decatur
Brewton, Robert................coooviinttl Tattnall
Waldrop, Bessie..........covviiviiiiiinnen, Jasper
Crosby, Milton........covviniiiinnvnennnnn. Berrien
Bel, W. C.ooiiiii it ittt i Decatur



Boatright, Irene.....
‘Whitehead, Willie Lou
Lumpkin, Louise....
Lumpkin, Susie.....
Lumpkin, Marion. . ..

Young, Irene.......
Parker, Hattie.......
George, Fannie. . ....
Dollar, Leah........

PUPILS OF THE MODEL SCHOOL.

Horace Brinson.
Rolland Callaway.
Joe Dillard.
Robert Dillard.
Ben Eidson.
Julian Fowler.
Grantland Graham.
Tandy Hammett.
Robert Holman.
John Kenney.

Anna V. Davis.
Daisy Eidson.
Katie Hodgson.
Ruby Chandler.
Estelle Lester.
Oreole McLeroy.
Odelle McLeroy.

....................
.......................
........................
........................
........................
........................

.........................

.......................

.......................

BOYS.

(larence Ketchum.
Leon Lester.
Ernest Poss.
Gordon Poss.
Rufus Sanders.
Frank McLeroy.
Rufus Sanders.
Lamar Scott.
Paul Smith.

GIRLS.

TUna Poss.
Bertha Sims.
Hallie Smith.
Yula May Smith.
Eula Thomas.
Nellie Thomas.
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Enrollment to September 29.................... 479
Enrollment Model School .............cco..... 31
Grand total .........coiiiiiiiiiii., 510

I have the honor to be
Your obedient servant,
S. D. BRADWELL,
President State Normal School.
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GEORGTA/ STATE"CTEACHERS’ ASSOCIATION.

The thirty-first annual meeting of the Georgia State
Teachers’ Association was held at Warm Springs, Ga,,
June 26th to 30th, 1897.

The meeting proved to be one of the most profitable,
enthusiastic and pleasant that the Association has ever
held, and was characterized by an unusually large attend-
ance of earnest teachers, seeking helpful information, de-
sirous of more thoroughly fitting themselves for their great
work, and thoroughly in accord and sympathy with the
progress that the profession is making in this State.

Extracts from the minutes of the session and some of the
speeches delivered and papers read before the Association,
are published herewith, and will be found highly inter-
esting.

RESOLUTIONS AND REPORTS ADOPTED BY
THE GEORGIA TEACHERS ASSO-
CIATION—1897.

The following resolutions, offered by the Committee on
Resolutions, were adopted:

Be it resolved, (1) That the thanks of the Association
be hereby tendered to the retiring president, Joseph S.
Stewart, and his associate officers, to whose persistent
efforts is due the success of this meeting; to the proprietor
of the hotel, and to the railroads for financial favors; to
the press of the State for the interest shown in the Asso-
ciation, and for the kindly notices given of its meetings;
also to the Georgia Normal and Industrial College for the
excellent exhibit made of school work.

(2) That we commend to the people of the State the
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‘invaluable services of State School Commissioner G. R.
Glenn, 'and that we express our high appreciation of the
-untiring efforts he is making to improve the entire school
.system of Georgia.

(3) That we hereby reaffirm our belief in the principle of
-local taxation as the most practical and equitable means
-of increasing the educational funds of the counties, and
we pledge our best efforts to secure the passage of appro-
priate legislation. Further, that it is a matter of pride
to us that the county unit system as practiced by four coun-
- ties in Georgia commends itself to the committee on rural
schools as the ideal solution of the rural school problem,
.and we hereby recommend this system for every county in
-Georgia.

(4) That it is a matter of regret that the pay of the
-country teachers is withheld during the latter part of the
year, and we urge that steps be taken to remove this em-
barrassing annoyance. -

(5) That the efforts that have been made by the leading
-colleges and universities and the progress thus far secured
towards making uniform their entrance requirements com-
mend themselves to this body.

(6) That no partial, unfair or unjust school history
should be used in our schools.

We beg to report favorably on the following resolutions
_referred to this committee:

Resolved, That the teachers of Georgia undertake to
create such a strong sentiment against the injurious habit
.-of cigarette-smoking among the youth, that this nefarious
practice may be stopped.

By Prof. Gardner, of Decatur:

Resolved, That the Georgia Teachers’ Association
recommend that the county school commissioners of the
‘State adopt and inaugurate the system of “circulating
Tlibraries” in every county in Georgia.
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‘Resolved,;  That ias our State Teachers’ Association is
seeking to advance in the truest and wisest way the educa-
tional interests of our State, we request that a special hour
of the next session be devoted to the discussion of the use
of the regulation “commencement exercises,” the abuse
of which, in the judgment of many of our best teachers,
makes them an unhealthful factor in our school work.

Resolved, That the Georgia Teachers’ Association hearti-
ly indorse the principle of equal educational privileges
and advantages of men and women alike; and that the
intelligence and strength of this association will co-operato
in any wise and conservative movement, from any source,
that will ultimately secure in this State equal opportunity
of culture and scholarship to men and women alike.

) C. B. GIBSON,
MRS. I.. K. ROGERS,
W. W. DAVES,
"LYMAN HALL,
C. M. SNELLING,
Committee on Resolutions.

REPORT OF SPECIAL TEXT-BOOK COMMITTEE.

Resolved, That the Georgia State Teachers’ Associa-
tion, in meeting assembled June 29th, do express their un-
qualified disapproval of the principle of State uniformity
in text-books.

W. F. SLATON,
W. H. BABCOCK,
N. E. WARE,

Committee.

Resolved, That a committee of three be instructed to
investigate the requirements for degrees in such institutions
in this State as are empowered to confer degrees and t>
report to this Association at its next meeting.
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Messrs, J. M. Pound, W. M. Slaton and J. S. Stewart
were elected on this committee.

We, the Committee on Records, beg to report that the
treasurer’s book is correct. Further, that we find no mem-
bers whose qualifications may be contested.

Again, we report with pleasure that there have come
before us no cases of breakers of the code of ethics adopted
by the G. T. A. last summer.

Very respectfully submitted,
A. H. ALLEN,
MISS FAVORS,
BOWDAIN PALMER,

Committee.

Resolved, That the president of this Association appoint
a committee of five to confer with the daily and weekly
press of the State, and ascertain if the use of their columns
can be secured for the purpose of agitating the local taxa-
tion matter with a view to building up our common schools
in the country. This committee is expected to report at
our next annual meeting.

Resolved further, That this committee be empowered
and requested to furnish material to the newspapers for
publication.

The following members of this Association were appoint-
ed by the president: )

Commissioners M. B. Dennis, W. C. Wright and John
Henley ; Professors Homer Wright and S. V. Sanford, with
the State School Commissioner ez officio.

On motion of Miss Allen, of Forsyth, the Association
resolved to give some time at its next annual meeting to
the consideration of the matter of closing exercises of
schools, or “commencements.”

The following Committee on Legislation was appointed:
Messrs. W. F. Slaton, J. H. Chappell, David Barrow and
Prof. Sewell.
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One of the | most important results of the convention
was the agreement reached by the colleges and high schoole
for a uniform entrance requirement for the freshman
class. ’

This question was first discussed at last year’s meeting,
and a committee was appointed to arrange for a uniform
entrance requirement. This committee made its report,
and after being discussed in the high school round table
and in the college round table, was, in the general meet-
ing, adopted as the sense of the Association. In brief,
the requirement for entrance into Emory, Mercer, the Uni-
versity of Georgia, or the Wesleyan Female College in
1898, will be as follows: Two years of Greek, completing
two books of Anabasis, with grammar and exercises; four
books of Ceesar, two of Virgil and two of Cicero, with
grammar and exercises based on texts read; high school
algebra, quadratics and three books of geometry; English
grammar, rhetoric and certain work in literature and com-
position.

A standing committee was appointed, whose duty it
would be to see that this arrangement was successfully put
into operation. This committee consists of Prof. C. M.
Snelling, of the University of Georgia; Prof. L. H. Harris,
of Emory College; Prof. Tichenor, of Mercer University;
Dr. J. D. Hammond, of Wesleyan College; Prof. M. L.
Brittain, of Atlanta; Prof. C. B. Gibson, of Columbus.
and Prof. J. M. Pound, of Barnesville. All correspond-
2nee relating to this matter should be with this committee.

.\t last the work of the colleges and the high schools has
beer correlated. A definite work has been assigned the
kigh schools, which they must measure up to, or suffer in
rank and reputation. A no less definite entrance requirc-
ment for the Freshman class is made upon the colleges,
which they must meet or cease to be called colleges of the

Tsx
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first rank. By this agreement the people and the profes-
sion will' understand'what is Freshman work. Angthing
below this will not be called by the name Freshman.

One can see-at a glance how this agreement will clarify
the atmosphere. By this agreement the high schools can
definitely shape their courses, and their pupils can enter
“any of the colleges that enter this agreement without extra
study.

The reading circle work among the teachers and the
young people was extended to the establishing of libraries
in every school, and an additional course was accepted look-
ing to the correlation of the school with the library work
of the community. This new course is prepared by thc
University Association of Chicago and consists of a course
of history and another in literature. These are advanced
courses and are intended for the teachers and the citizens
of the community who will enter in definite study. It is
believed that these courses will be invaluable to the pro-
gressive teachers who wish to increase and direct the lit-
erary work of the people among whom they dwell.

For information concerning this University course, write
to J. S. Stewart, Dahlonega, Ga.

In this connection it may be proper to add that at the
close of this administration the Association owes no man
a dollar; that the debt on the Cumberland Island property
has been paid in full, over a thousand dollars having been
collected and paid out in two years. The Association now
has property on the island worth $3,000.

The officers elected for the ensuing year are:

President—P. D. Pollock, Mercer University, Macon,
Ga.

Vice-President—J. M. Pound, Gordon Institute, Barnes
ville, Ga.
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Second) Viee-President—Mrs. M. A. Lipscomb, Lucy
Cobb Institute, Athens, Ga.

Secretary—C. B. Gibson, Columbus, Ga.
Treasurer—W. M. Slaton, Atlanta, Ga.

OFFICERS OF THE ASSOCIATION—1896-7.

JOSEPH S. STEWART ......cciiieiiiiiiinnnccnnanns President.
Superintendent of Schools, Marietta.

P. D. POLLOCK ......cciiiviiiiineninnnes First Vice-President.

Mercer University.
MISS MAMIE L. PITTS ......cccvcnvvnnns Second Vice-President.
Atlanta Public Schools.

W. B. MERRITT ........ccivvinninnnnnn [N Secretary.
Superintendent of Schools, Valdosta.

J. E.KEMP ... iiiiiiiiiiiiiitttntieiiancnens Treasurer.

Gordon Institute, Barnesville.
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BRESIDENT’S ADDRESS.
PROF. J. 8. SIEWART, Presinent G. T. A.

It is with unfeigned pleasure that I welcome you to this
thirty-first annual meeting of our State association. This
large gathering of representative teachers from every sec-
tion of the State and from every department of our educa-
tional system but betokens the increased interest in educa-
tion manifest to every student of the times. I can recall
meetings of our association, during the last ten years, that
numbered less than forty members. We see here several
hundred enthusiastic members.

The year 1896-97 has been one remarkable for its edu-
cational advancement. The State has increased very
largely its appropriation to the common schools, besides
adding to its appropriations to the institutions of higher
learning. Vast sums have been spent by private institu-
tions and church schools. The marked interest manifesteil
in the county institutes, Chautauques and reading circles
point to better times in Georgia. 'The opportunities for
boys and girls receiving a liberal education, at so little cost,
were never so great.  An education is in the reach of every
boy and girl that will take it.

Our educational system, however, is not a finished prod-
uet, but is in a state of evolution. It is faulty, and some
would condemn it for its lack of perfection. To those who
study it there is a beauty in its growth. If we are true to
the fundamental idea of giving every child the opportunity
for complete living, many of the perplexing questions be-
fore us will settle themselves.

With no unfriendly spirit, therefore, but with faith in
the ultimate success, do I speak of some features of this
transitional period in our educational growth.
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‘We haye almost as many, standards of scholarship as there
are schools endowed with the rights of conferring degrees.
We have no adequate nor definite idea of a college. A
college may be any school from the University of Georgia,
Emory, Mercer, Wesleyan and Shorter down through all
the stages to a village school, with all the classes from
1 b e to caleulus taught by one wise head. An A.B. gradu-
ate of one college may not be able to enter the freshman
class of another; a Ph.D. of one would not rank with an
A.B. from another. "

This has not been altogether the fault of the profession
ut has been largely due to the distorted imagination of the
founders of these schools. The prominent citizens of
Mud Flat would subscribe a few thousand dollars for a
school. The representative would obtain, without ques-
tion, a charter from the legislature, a large two-room build-
ing would be erected, Professor John Doe would be elected
president, ably assisted by Miss Roe, and the Mud Flat
College, “with all the rights and privileges,” would be a
reality. Many of these colleges have died an unnatural
death, killed by overexertion in their efforts to inflate them-
selves to the size of their more pretentious neighbors. Of
the others we need have little fear, “the fittest will sur-
vive.” They do some harm in discrediting college scholar-
ship, in deluding a few pupils, and in dissipating the re-
sources of the real colleges. If the Association, through a
properly appointed committee, should establish a minimum
for the several degrees and define more clearly the line be-
tween the college and the high school, this matter will soon
rectify itself. :

Again, we have no clearly defined idea of a high school
and of a common or elementary school. If a teacher has
fifty pupils, ranging in age from six to eighteen, and if three
or four have begun Algebra and Latin, we have a first-class
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high school.,. It might more properly be called an elemen-
tary or grammar school with a high school attachment.

The trouble is, in such cases, we attempt too much and
all suffer. Our secondary schools are trying to do elemen-
tary work and a little high school work; our high schools
are doing secondary, high school, and a little college work;
our colleges are invading the territory of the high schools
and even of the secondary schools. The result is that the
pupils fail to receive proper instruction and educational
standards are low. '

When we get local taxation in the counties, the school
authorities will require the common schools to devote their
time to thorough elementary work, promoting to a central
high school that will prepare all for higher institutions of
learning. We are growing in that direction now, and have
reached it in the cities.

It is not only in regard to educational standards that we
are in a transitional state, but our ideas of the ends of edu-
cation and the means by which these ends are to be reached
are also undefined. .

It is to this phase of our education that I wish especially
to invite your attention; for I believe most of our troubles
arise from wrong conceptions of education and ignorance of
the fundamental principles determining the same.

Every age and nation has had its conception of educa-
tion and has worked it out in its schools. This has shown
itself again in the nation; for what is put into the schools
will manifest itself in the life of the people. Athens made
the esthetic idea most prominent in her schools and we see
beauty manifested in a thousand forms; Sparta made the
martial idea dominate her schools, and we see the most re-
markable soldiers in history; China makes the worship of
ancestry the chief idea in her education, and we see it re-
flected in the life of the people above every other principle.
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Thus we might go on with other nations, all proving the
principle that what 1s put into the schools is dominant in
the people.

Before the war our education was largely denomina-
tional. The schools were under the control of the several
churches. The first question asked an applicant to teach
was, “What is your denomination?” Education ran mainly
along church lines. Parents of one church rarely sent to
a teacher of another denomination. The promotion of our
church school, her tenets, her doctrines, was the chief end.
Not only must religion occupy a large part of the time of
the school, but necessarily it had to be in accordance with
their particular belief. The result was fanaticism and
bigotry. Often the pastor thought more of fighting the
church across the street than he did the devil. It extended
into business relations and dominated the social life. In-
termarriages between persons of different religious faith
were rare and disapproved. Denominational matters in-
jected into the schools of a community tended to create
strife in the social and civic relations.

In the cities and larger towns denominational education
has given place to popular and secular education, without
detriment to the churches and greatly to the growth of the
spirit of brotherly love.

In the smaller towns and villages it still exerts a power-
ful influence. It is no uncommon thing to find a town of
eight hundred inhabitants supporting a Baptist institute,
a Methodist academy, and possibly a Presbyterian semi-
nary. What battles are fought each year for the mastery!
‘What charges, countercharges and flank movements! .

There are other towns that have gone a step further.
They have united the schools, but there is a fight each year
over the election of a teacher. The Baptist must give place
for a Methodist, or possibly there will be a compromise by
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electing two principals of different denominations. If the
principal is Methddist then the assistants must be Baptist
or Episcopalian.

There are others who do not recognize in the school any
function but giving instruction in the books studied. Book
learning of a specific kind and amount is the demand.
Good order is demanded solely that the books may be
learned. Anything that does not prevent that is all right.
Anything taught more than what can be used in business
is useless and a waste of time. Their idea of education is
that it must be practical, useful, or in other words, capable
of being turned into money. If they can find a school that
will promise to do this in six weeks, all the better. The
school is useful to them only as it can turn its product into
money for the boys, and fit for fashionable society their
girls. These debase the school, oppose all appropriations
or taxes, and look upon it as a fit field for speculation and
politics.

There are many good people, believing as all Americans
do, in the entire separation of church and State, who believe
that State education must be purely intellectual and “God-
less.” Believing thus they have conscientiously opposed
State taxation for education.

Since the State has so largely taken control of the educa-
tion of the young, furnishing over a million and a half
dollars annually to the support of the schools, it seems that
some common ground should be found upon which all those
who hold different views, may meet and unite their strength
for the advancement of education and the progress of the
State. I believe that there is, and that it is being worked
out already in many communities with ever increasing suc-
cess.

All the great educational thinkers of receni times, in
Germany, England and America, agree that the chief func-
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tion or duty of the schools is the development of good char-
acter.

Herbart, the greatest of the German writers on educa-
tion, though little studied in the South, says: “The one and
the whole work of education may be summed up in the
-concept morality.” Again he says: “That the ideas of right
and good in all their clearness and purity may become the
essential objects of the will, that the innermost intrinsic
contents of character—the very heart of the personality—
shall determine itself according to these ideas, putting back
all arbitrary impulses—this and nothing less is the aim of
moral culture.”

He founds his treatise on the Science of Education upon
this idea of the formation of moral character.

Dr. White says: “Character is the supreme test of the
school, and, hence, effectual moral training its central
duty.” Again he says: “The function of the school is to
prepare its pupils to live completely in the present life, and
this involves right conduet in all social, personal and civic
duties, and this involves moral character; hence, character
is the end of school training.”

Dr. Adler says: “The aim should be, above all, to build
up manhood, to develop character.”

And Dr. W. T. Harris says: “Moral education is the
most important part of all education.”

We have, then, in character-building a common ground
upon which all may unite in the school, whether Protestant,
Jew, Catholic, or pagan. Let it be admitted that State
schools, private schools, church schools, of all grades and
kinds, are all working to one and the same great end, the
formation of moral character, and much of the confusion
in our work to-day will pass away.

Character has its seat in the will. As one expressed it,
“Character is a completely fashioned will.” A man’s char-
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acter is not expressed by any one act of will, but is consti-
tuted by the motives, the predominant interests and induce-
ments to action, upon which he habitually acts. A man’s
activity, however, depends upon the circle of his desires,
and these have their abode in his circle of thought.

We have, then, two modes of moral training: first, the
formation of good habits; second, the building up of right
ideas and ideals.

Moral education, then, relates primarily to the will, and
is a training in habits of action. It is not a study of the
theory of morals or of religion, nor an acquisition of knowl-
edge about morals, though these have value, but it is the
culture of the moral nature itself. Not only must right
habits be formed, but appeals must be made to the highest
motives; the highest of these all will admit to be the relig-
ious, or that which centers in God.

The teacher, in whatever school he may be, will have

this twofold idea ever before him. Every mental exercise,
every rule of the school, every act of discipline, will be re-
garded in its relation to the formation of good habits and
the creation of high ideals.
. Keeping this central idea in view he may use all things
as a means to this end. He will not teach the child relig-
ion, as that is not his function, but he will use the religion
that the pupil has to enforce the moral law and intensify
his motives, just as the State, in its civic relations, while
not teaching religion, recognizes and uses it to intensify the
sacredness of an oath in the jury box, the governor’s chair
and the president’s mansion.

The people should not demand of the school instruction
in religion. This should be reserved for the home, the
Sunday-school, and the pulpit; but they should demand
that the school be so organized and manned that the pupils
will at all times be taught to revere these sacred relations,
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and that they be trained in good habits of thought and deed.
To teach man’s relation to God, to save souls, is primarily
the work of the church, and if the church measures up to-
its duty here, less will devolve upon the school. The
teacher has at his command, in creating right ideas and
ideals, the previous and continuous instruction in religion
that the pupil is given by the church and home; he has the
Bible, song, literature, history, science, philosophy, art, in
fact, the whole circle of thought. There is no lack of op-
portunity or means; if there is lack of inspiration, the fault
is not in the relation of the school to the body politic, but
in ourselves. 'We have failed to grasp the idea of our work,
and dull plodding has taken the place of divine flight. T
would have the church enswath the school with its holy
influence, permeating the same in the lives of its pupils
and teachers and officers, present in song and story, in book
and picture, in “the starry heavens above and the moral
law within,” but I would banish all sectarianism from the:
school program or government; I would secularize the
school at the same time that I idealize its mission. Men do-
not make a parade of their religion in other relations. This-
is something sacred and personal, and it should be so re-
garded in the school.

The school, when properly organized, is a most efficient
means of forming right habits. Here should be purposely
taught habits of regularity, punctuality, silence, industry;
of kindness, self-sacrifice, truth, honesty, reverence, purity;
of study and thought, of respect for law, and of respect for-
the rights of others.

Thus under the instruction, discipline and training of
worthy leaders, men and women of character, inspired by
high ideals of their work, the school becomes the training-
ground and the teacher the character-builder of the nation.

As to whether the Bible should be taught or read in the
school, depends upon the spirit in which it is used ani
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whether it will violate the religious scruples of the pupils.
The perfunctory reading of the Bible, or observance of any
religious ceremonial, has little educational value, but I be-
lieve, where properly used, Bible selections, prayer and
song would be most valuable aid in character-forming,
though by no means a necessary one in the school. From
my investigations in child-belief, I find that their religious
ideas are formed more from their songs than from their
Bible study. Yet I believe that when teachers more fully
recognize the duty of forming character and the great value
of appealing to the highest ideals, they will find some means
of introducing Bible readings and prayer as a part of the
school exercises. . ' .

From an investigation that I recently made, I find, from
replies received from over 2,000 white schools, situated in
all parts of the State, that forty-seven per cent. use the
Bible in their opening exercises; and from similar replies
from over 1,500 negro schools, I find that seventy-two per
-cent. of these use the Bible. "

It is especially important for the education of the negro
that we stress moral character. The negro has, in a degree,
a religion, but it has not been reinforced, as in slavery
times, by the formation of good habits. The result has
been a decadence in morals and a marked increase in the
death-rate. A recent congress of the race declared that
the great disparity between the death-rates of the whites
and blacks was due to the immoral habits of their people.
‘What a serious duty rests upon the teachers of the colored
<hildren, that they inculcate right habits of life and thought
in those that the State has committed to their care. If
education spoils the negro, it is because it is not of the right
kind. It is a spurious article. Education does not make

" idleness, licentiousness, immorality, but develops industry,
purity, morality. '
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Fellow, teachers, let ns then rally around this high ideal
of the work of the school, let us go back to our homes to
preach it to the people and work it out in our schools.
Here is the salvation of our State.

The legislature that has grasped this idea of the school
will not dare to pass any law that will be detrimental to the
efficiency of the schools on the score of mere cheapness,
but will gladly furnish the means to man the school with
those capable of instructing and of forming character by
exemplifying it in themselves. It will not discriminate
against the great church colleges like Emory and Mercer,
taxing their meager endowment, but will welcome-them as
potent agents in the school work of the State.

When this idea is accepted the churches will cease tc
fight the State schools as Godless, but they will unite with
others in increasing the efliciency of our school system by
demanding local taxation to improve the common schools
and to extend the work through the high school and beyond.
The only demand of any one should be that men anl
women of intelligence and character be placed in charge.
No man is fitted to be a teacher by virtue alone of his attain-
ments in a particular branch of knowledge; no more is ho
fitted to be a teacher for his piety alone. Character and
scholarship are the indispensable prerequisites in every
school.

Again, the politician and ward healer will not dare to
put their hand upon the school. Favoritism, the paying of
political debts, the making of political capital, the restrict-
ing of the selection of teachers to home talent regardless
of qualifications, bossism will have no place in the organize-
tion of the school, but “the child will stand in the midst,”
and his good alone will be considered.

The political teacher, the time-server, those who hate
the work but who teach merely for the money there is in
it, the arrogant, domineering teacher, the ignorant, the
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wicked and immoral teacher will be forever driven from
the school, and in their place will come the God-fearing,
<child-loving, child-studying, scholarly teachers, embodying,
as best they may, in their lives the beauty of character they
would have formed in the child.

Tried by this standard many of our methods and school
devices, many of our pet schemes and hobbies, many of our
rules, much of our teaching, much of our discipline, will
be found to tend towards the formation of bad or weak
character, rather than good. We preach one thing and
continually develop by our methods in the schoolroom the
opposite habit. Much of what we call intellectual training
turns out to be but intellectual enervation. We fondle and
assist and require mechanical work, and stuff with informa-
tion our pupils, until they become like a certain species of
ants that Sir John Lubbock tells us of. They had been
fed and cared for by slave-ants of another species so long
that one of them, which had been kept alone, showed no
signs of eating in the midst of plenty and would certainly
have etarved to death had mot a slave-ant been put in,
which at once fell to, washed and brushed the idler aud
filled his mouth with food.

And thus it is that we cannot really judge of a teacher’s
work until his pupils have passed beyond the school life.
Then in the broader sphere will come the supreme test.
In life, not in the school alone, must the educational the-
ories and methods, must the work of the teacher and an in-
stitution be tested. What of the finished product? A great
scientist can take a bone and read therein the life of the
animal. In much the same way the keen student of
human nature can picture the schoolroom of the boy. Is
the man self-governing, self-acting, strong-willed, thought-
ful? Does he show clear discrimination, sound judgment?
Does the higher dominate the lower? Is he selfish, narrow,
rebellious, indolent, sensuous, self-indulgent, incapable of
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prolonged thought?)| Goback to the formation period of
his life and learn what methods were used in his training,
what motives were chiefly used to prompt to action, what
habits were daily drilled into him. Study thus the mac
and many men. Test here the work.- We must study
man, but we must no less study the child and children.

Happy he, who in years to come, may read in the lives of
his pupils the “well done” of his work, seeing there man-
hood, nobility, the good, the beautiful, the true.

May our schools not be governed by the stupid, the
mediocre and the frivolous; but may the Georgia teacher,
in the closing years of the nineteenth century, leave a rich
legacy to the twentieth, in the characters of his pupils, such
that the next generation will say of him as England does
of Arnold, he made the men that make glorious the Geor-
gia of our day.
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STATE\CONTROL'AND STATE UNIFORMITY OF
TEXT-BOOKS.

By SUPERINTENDENT E. A. POUND, WAYCROsS, Ga.

There is an impression fixed in the minds of some well-
meaning persons that our present system of text-book selec-
tion and adoption is radically wrong and needs remedy.

I believe it is our duty, as educators, to study every plan,
to investigate every theory, and to sift every opinion look-
ing to the promotion of good government and the efficiency
of our schools, and no one will hail with more gladness
than myself the day when every child within the borders
of this State erijoys the best school advantages that the
world affords at the minimum cost.

Did I believe that State uniformity or State control of
text-books—whether exercised under the condition of State
publication or State purchase—would secure cheapness and
good results; did T believe that it would save dollars and
cents, better our schools, and, at the same time, leave unim-
paired the theories of good government which have stood
the test of the ages, no one would accord the coming of
such a system more hearty welcome than myself.

These things I do not believe, because the system strikes
at the very tap-root of good government; because it is un~
democratic and despotic; because it would foster a monop-
oly, beget paternalism and encourage centralization. If
there is one disposition which has done more to impair the
efficiency of our form of government than any other, it is
that disposition, upon the part of some, to put under the
~ federal government affairs that the State should manage,
and to put under the jurisdiction of the State matters that
" the people should zontrol. This disposition would take all
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power from the people; wither their individuality, destroy

their rights, and usurp their heaven-given prerogatives. It

would create monopolies and lock the wheels of individual

progress. It would destroy some of our most precious local

powers, mar the purity of educational thought and stop the

whole business of public education. It would make us the

creature of our government, the government master of our

goods and of ourselves. And yet, as Mr. Grady says:

“There are those who demand that the federal government:

shall control our railroads—the arteries of trade. The

manufacturer asks that his product be protected, the rich

man for an army, the unfortunate for help, this man for

subsidy, and that man for schools.” But despite the splen-

dor of a central government which dazzles the unthinking,
which tempts the greedy and avaricious with its strength,

which assures the rich and timid with its strength, yet T
protest against that spirit which would take from the one .
hundred and thirty-seven counties in this State all voice in

school matters, which would have their thinking to be done
by the central authority and place the yoke of despotism.
and tyranny upon their necks. I protest against that epirit:
which would make the State a competitor with the individ-~
ual, and besmirch her garments fair in the dust and mire

of the marts of trade. With all my heart T protest against

that spirit which would make of school-teachers school-

keepers, turn our school officials into mere lieutenants and

clerks, and which would take from us all stimulus for inde-

pendent thought and action.

If the State has a right to say what books we shall read
or study, it has a right to say what thoughts we shall think,
what creed we shall follow and what food we shall eat. If
it has a right to print our books, it has a right to print our
newspapers. If it has a right to set the price of these .

books, it has a right to set the price of our cotton, to elect
8ar
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the mayors of our cities and to enact our city laws. I fear
that if we give the State such power—too great and danger-
ous a power, indeed—that the day may come, “when lan-
guishing under the fatal sickness of nihilism, socialism and
corruption, the State may assert itself and cause us all to
wear the blouse of the industrial army of socialism.”

If the State has such a right, as the advocates of uni-
formity would give, has not the national government, which
is the parent of us all, a much greater right? “If the State
adopt such a principle and apply it to the counties, may not
the federal government assert its right and preseribe the
course of study for the State-schools?’ Is there no danger
here? “Let the paternal idea work its way through the
States; let it leaven the masses, and the absolute sway of a
paternal Central Government is easy. The only break-
water against the flood-tide of central L.ower which is sweep-
ing over the whole country is in the democratic idea that
the people are to have the largest possible liberty, and
especially, in the kind and choice of their books.” For
years we have striven to place power close to the people, for
a free government and liberal institutions; for years we
have striven to resist the effort to magnify the State—to
turn back the tide of centralized power which is encroach-
ing upon our liberties, and every effort has been put forth
to exalt the home. This grand and glorious principle of
our government is as applicable to school affairs as to any
other department.

It is claimed that under a system of uniformity not
only will cheaper books be secured, but books which are
better adapted to the use of our schools. But why such a
claim? You may search this State from Rabun’s Gap to
Tybee’s Light, and select the very best commission possible
~ —a commission composed of upright, conscientious men—
let them make their selection, and they will be guided by
their own modes of judgment, possibly by their own preju-
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dices—all, of which will effect the result. They may call
to their aid the best scholars that the land affords, and it
will still remain a certainty that the forced use of their
selection will impair, and not promote, the efficiency of
scores of schools within this State.

I do not believe there is any set of men under the blue
sky of heaven so wise—even admitting that they are con-
scientious—as to select a series of books which will be
adapted to the use of the schools of every city and villa
and country-side. Even allowing that the sentiments con-
tained in the books of their selection are worthy of ap-
proval, still State uniformity would revolutionize and dis-
organize our whole school system, for no one is so foolish
as to believe that the books adapted to the use of a fourteen-
weeks school would be adapted to the use of a forty-weeks
school; no one is so stupid as to believe that the book used
successfully by one teacher can be handled successfully by
all. All may do well, after his own manner, but to require
one to adopt the method or books of another would be
absurd in itself, and would insure loss both in the quality
of the work done and in the time required for its perform-
ance. As in all kinds of labor the methods and instrumen-
talities employed are many and various, so every teacher
should be allowed to select his own tools; hence, in every
school we should have books that are adapted to the use of
the teacher.

But let us suppose that the very best selection possible
is made. What will be the result? One teacher or one
county will recommend and indorse, another will disap-
prove and condemn. There will be innumerable cases of
the latter class. Once kindle the spark of dissatisfaction,
once light the fires of discontent, once engender distaste for
such a system, and all its good results, if any, will be de-
stroyed. There are to be found in every locality men who
think for themselves, men who will not submit to such
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dictation, and to force them means rebellion. This has
been the case in Minnesota, West Virginia, Indiana and
Missouri; in fact, in every State where the system has been
tried. We find that in Missouri the people have not ac-
cepted the contract books, and will not do so either will-
ingly or uniformly. The result is that the schools of that
State are disorganized, and they are experiencing the
trouble and difficulty always incident upon a general change
of books. Superintendent Sims, of Goshen, Indiana, tells
us: “I have tried to live up to the law, and now that I find
so general a breaking of it, I am going home to do the
same.” Superintendent Stratton, of Peru, says: “The
Indiana school-book law is not a law for the schools. I do
not believe there is a single superintendent in the State
who obeys it to the letter. I do not; and cannot see how
any one gets satisfactory results.” Superintendent Black
adds: “The books now in use are not modern. The reason
we have them is because they are cheap. I have already
been compelled to substitute some books, and do not believe
we should retain those we have.” These complaints come
from a State where it is claimed by some that the law has
been partially successful? But let us see what the status
of affairs was in Minnesota. Minnesota was the first State
to make the experiment, and the result has been that she
secured neither uniformity nor low prices. The teachers
and school officers would not submit to such dictation, and
we find that they protested so strongly against the contract
books, inasmuch as they were not adapted to their schools,
that the State board was compelled by force of public opin-
ion to change the books to other series, and two changes
were thus made in two years. Mr. C. W. Smith, the
superintendent of Hennepin county, Minnesota, tells us
that “the law was so bad that, notwithstanding the formi-
dable array of fines and imprisonment for non-compliance,
many rural districts ignored the law and supplied their




117

books as they pleased, and the democratic sentiment of the
people have indorsed such defiance of the law. Is there
any uniformity in Minnesota? In answer, most emphati-
cally, No! No! and there never will be. One auditor hav-
ing fifteen packages of books on hand informs me that the
feelings of the district are such that they will let the books
rot in his office rather than take them. And this wail went
up from every district in Minnesota. Superintendent
Kiehle says: “Disgusted with the impracticability of the
measure, the people now quite generally buy their books
through the ordinary avenues of trade.” Virginia, har-
assed by the specious pleading of ‘““uniformity,” passed
through the strife, and after three years of rebellion and
disorganization of her schools, she, in 1877, repealed the
law. Hon. J. P. Nickersham, of Pennsylvania, one of our
best school authorities, gives it as his opinion that, should
an effort be made to introduce uniformity into this State,
it would be met by the earnest protest of a thousand
boards of school directors, and a hundred thousand of the
most intelligent citizens of the commonwealth. The his-
tory of all laws concerning the subject, briefly written, is:
their passage, abortive attempts to enforce them breeding
antagonism and strife everywhere in the administration of
the schools, and checking for the first time all educational
progress, and their repeal. These results are easily ac-
counted for. No people, with the instinets of self-govern-
ment warm in their bosoms, will submit to have the books
their children are compelled to read selected for them by a
small, unknown commission hid away at the seat of govern-
ment, who may act without regard to their wants, wishes or
interests, and in whose selection they have had no voice.”

I have quoted from those parties who are in a position
to know, and their opinion but strengthens the assertion
that, should Georgia adopt a system of uniformity, it
would but beget dissensions, bickerings and revolution.
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This has been the case in Vermont, Maryland, Missouri,
Minnesota, California, Oregon, and, in fact, in every State
where the system has been adopted or seriously agitated and
discussed.

Not only this, but T know that there are schools in this
very State which are not using the books adopted by our
boards of education. Some are absolutely refusing to use
the books adopted, and asking that each school be allowed
the privilege of selecting its own books. If this is true—
and it cannot be successfully denied—if murmurings of
complaint are heard under our present system, what may
we expect unde> a system of State uniformity. Either one
of two things. When a complaint against the books
selected is made, the commission will refuse to heed the
complaint and the school funds will be withdrawn from the
county not using their selection, or else the commission
will heed and make the change. Either would be disas-
trous. The one resulting in direct rebellion to the central
authority, the disorganization of the schools, or the with-
drawal of thousands of dollars from counties which are enti-
tled to the school fund; the other, in frequent changes of
books, which would entail a loss of thousands of dollars
upon the parents of the State.

State uniformity of text-books means that the teacher
is to be thrown into the maelstrom of politics. Surely, if
there is a state of affairs that is to be deplored, it would be
such an one as this. The commission would naturally be
composed of politicians who would run for office with the
cry of in with certain books, out with others. This was
the case in Missouri. A writer in the St. Louis Republic
states that “with probably one exception, of the five poli-
ticians appointed to compose the Book Commission, none
were either teachers, publishers or book dealers. They
were politicians. Some of them had not looked into a
school-book for forty years. None of them knew the actual
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needs of the classroom.]’  But, even should Georgia’s com-
mission be composed of upright, conscientious men—of men
who are posted in school affairs—if their selection is not
adapted to the use of the-teachers of the State, they would
and should use every homnorable means to bring about a
change. It is a matter of fact that there are in these
United States firms which would not hesitate—if the com-
mission was composed of men above reproach—to spend
thousands of dollars to change the personnel of this com-
mission, and this, I understand, was actually done in one
State, within four years after the adoption of the system.
The whole thing is bad, obnoxious to teachers, pernicious
in its influence and too great and an unwise temptation to
official integrity.

But why, then, do we hear so much of uniformity? Are
not our teachers and boards of education sufficiently intelli-
gent to select their own books? Are they not as patriotic
as any other class of citizens? Are they not in a position
to know their needs better than any others? There seems
to be a tacit assumption that the teachers of this State and
our school boards are not capable of managing their own
business affairs. But I hold that the teachers are not only
as intelligent as any other class and as patriotic, but that
they are not open to bribery or corruption. Having a local
pride in the selection of their books, with no hope of re-
wanrd save the efficiency of their schools, cognizant of the
practical workings of school systems, and with motives for
public good as their aim in their selection, I know that their
adoptions will be superior and better adapted to their
schools than the selections of any book commission under
the sun.

Changes, even of the best books, are oftentimes neces-
sary, beneficial and desirable. If our boards of education

will accept the recommendations of their teachers—if they
will make these changes wisely—not radical changes—but
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if they will put out an arithmetic this year, a reader the
next)/so/that(the expense may fall as lightly as possible
upon the parent, then we may keep abreast of all improve-
ments in text-books, while the evil of frequent changes
will be avoided. If a bad selection is made, if books which
contain pernicious doctrines are selected, how easy to make
the change in one county, but how disastrous will be the
result if such changes are to be made all over the State
several times during an administration, and with every
change of administration.

And yet, the cry goes up that hundreds, yea, thousands
of dollars would be saved the people of our State
under such a system. There is no proposition about which
there is a greater misconception than that in reference to
the cost of books. We spend $125,000,000 for boots and
shoes; $96,000,000 for cigars and tobacco; $4,000,000 for
baby carriages; $9,000,000 for head-gear for our ladies and
about $7,000,000 for books. A senator of Missouri pro-
claimed that, as near as he had been able to obtain, the
facts led him to believe that $6,000,000 were wrung from
the people of his State annually, which were garnered into
the capacious pockets of the school-book publishers. Now
what is the truth? The year this law was passed and placed
upon the statute books there were sold in Missouri less than
a quarter of a million of dollars worth of books in gross
quentity. Instead of $6,000,000 profits there were sold
ic the United States that year but $5,675,000 worth of
school-books. This includes high school as well as com-
mon school books. It was claimed in Indiana that a mil-
lion of dollars was spent annually for books, whereas, she
spends but $300,000.

By reason of the competition sahool-books are cheaper
than they ever were before. It can be shown by reference
to Dr. Clarke’s address, made before the Committee on
Education of the Legislature of 1891, “that the average




121

reduction on school-books between 1870 and 1881 was
twenty-one per cent.; the average increase on miscellaneous
books, owing to the fact that there was no such competition
in them as in school-books, was from twenty-seven to 150
per cent. He further shows that Van Antwerp, Bragg &
Co. proved that McGuffey’s Revised Sixth Reader was sold
for fifty per cent. less than even the American Alumnee,
though the latter is inferior to the reader in number of
pages, in paper, in type, in press work, in binding and in
everything entering into the cost of the book.” But what
as to cheapness in Minnesota? One hundred and fifty
thousand dollars worth of books were thrown out of the
schools on the adoption of the system and their places sup-
plied by State books. The clerks ordered indiscriminately,
far in excess of the requirements of the schools, the books
became soiled, and thousands of dollars worth were left
upon the shelves.

But replying to the argument of cheapness by admitting
it, for the moment, as a fact, let me say that nothing is
cheap which would render inefficient and disorganize our
schools, or which would starve the minds of our children.
Nothing is cheap which would sour the minds of our people
towards public education or bring it into disrepute.

Parsimonious indeed is that policy which, for the sake
of saving a few cents to the parents of this State, would
withhold from the teacher the privilege of giving his pupil
the purest draughts of the Pierian spring.  *

But still the wail goes up that even this privilege does
not counterbalance the cost that is entailed upon those
parents who move from county to county. There are those
who claim that this expense is enormous and that uniform-
ity is the remedy. I admit that there is such an expense,

but it is not, as asserted, enormous, for has not our presi-
dent, Mr. Stewart, produced the figures; has he not shown

us that only about four children in every hundred—and
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this estimate is too large—move annually, a number not
sufficiently large to authorize the change. when we contem-
plate the evils of such a change. On the other hand, I
believe, and venture the assertion that, just as changes are
oftentimes desirable, a large majority of those children who
move are actually benefited and stimulated by the change
in diversity in the chosen sequence of subjects, and topics
and rules. But admitting that every child that moves buys
new books in their entirety—and this he does not—admit-
ting that he receives no better stimulus from the new books
than from the old, are we to tear down the beautiful edifice
of our liberties, are we to destroy our heaven-given right—
that of self-government—in order that we may legislate for
this class of our population—a shiftless class at that—and
not regard the good of the greatest number? It is not just
nor right that we should legislate for such a floating popu-
lation to the detriment of our permanent residents—the
very bone and sinew of our government.

If uniformity is adopted it must be either under the
condition of State purchase or State publication. Either
would be bad. If we are to purchase the books it would
require nearly $1,000,000 to restock the schools of the
State, as Missouri has already lost $916,000 by the confisca-
tion. If the State adopts those now in use she gives us no
better books; if she adopts others, thousands of dollars
worth now in use “will be thrown out of circulation, and
the book-seller will be robbed of the books he has upon his
shelves. Not only this, but it cannot be doubted that the
subsequent cost of books will be enhanced, instead of less-
ened, by virtue of the fact that there will be no competi-
tion, and it will be a moral certainty that we will pay more
for books than under our present system.

Delaware has tried the contract system, and she com-
plains that under it she has been a constant loser. Minne-
sota has tried it, making a contract for fifteen years, but
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when that expired in 1892 her legislature was forced to
repeal the law.  Arkanses etil] laments that she is in
the toils of the book-dealers, while South Carolina admits
that there is a doubt if she has been a gainer under the
system. .

Why should we adopt uniformity when it can be proven
that the leading firms of the United States will make
county contracts upon as good terms as State contracts? I
know objections may be made against the contracts of city
and county boards, but when the State contract fails the
whole machinery stops, all the people of the State suffer.

But while State purchase of books would be bad, State
publication of them would be infinitely worse. Under a
system of State publication it would be necessary to pur-
chase manuscripts which would be published by the State.
Albeit, we have men in our State who are able and compe-
tent to write good books, yet what assurance have we that,
even if their books were the best, they would be selected.
No self-respecting man among them would dare to
write a book if he had to bow his knee to a commission
or appeal to the politician for his favor. Such a system
carried out—since it would peremptorily adjourn, for the
prescribed term of years, their chance of obtaining recog-
nition—would toll the death-knell of our best authors,
lessen their incentives to write, and palsy their enthusiasm
and inspiration.

One of the most general complaints urged against our
text-books—which are the cheapest and best we have ever
had—is that urged against our histories—in that they are
sectional, ascribing praise to Grant and not to Lee. The
claim is advanced that under a system of State publication
Southern authors would be given an inspiration and a
chance. As for me, I would use books fresh from Southern
hearts and brains, for well I know that some of our histories
“tell the story of slavery as if the system originated at the



124

South, and as if the South alone was responsible for it.”
But''rising 'above 'this' complaint of sectionalism, as far as
the sky is above the sweep of the eagle’s wings, do not
consider me unpatriotic when I say that if Southern his-
torians have as yet but slightly ploughed the fertile fields
of our country’s history, when there was a chance for all
of merit to obtain recognition, what assurance have we that
they will receive an impetus and an inspiration from such
a piece of legislation as is proposed, which will shackle all
progress and forever wither individuality and dwarf our
inspiration. By our general exemption from such monop-
olies and the consequent freedom of competition among
publishers we are to-day free to select the best histories
from the best brains that the world affords, and, if under
our present system, we cannot find books that do justice to
the South, let us, as teachers, tell to our pupils the true
story of our ante-bellum civilization—“the brightest and
best that ever bloomed along the pathway of the centuries.”

But let us see what has been the result in California,
which has State publication. After several years of trial
she has produced three readers, a single geography and a
few other books, all of which have been condemned by the
teachers of that State. And has she saved anything under
the system? Let us see the figures—the estimates of the
State printer. ‘“He proposed to furnish 500,000 books
for $89,000, but before he had published 187,000 volumes
he had expended $357,000, and was asking for more.”
He estimated that a speller would cost eight and one-eighth
cents; it sold for thirty cents; that a history would cost
twenty-nine and a quarter cents; it sold for eighty-two
cents. The children of Ohio bought this speller for twenty
cents, and other books proportionately cheaper than the
pupils of California.

The Superintendent of Education, Hon. I. G. Hoitt, of
California, tells us that “for over four years this plan has
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had a fair and impartial trial in this State. I came into
cffice a believer in the project, and every aid which I could
give to its successful issue has been freely rendered through-
cut my administration. But now in the light of my ex-
perience, I must acknowledge that the results have not met
my expectations. Taking into consideration the large ap-
propriations made, and the further and contant outlays for
revisions, new plates, etc., the same books can be purchased
in open market at wholesale prices for less than it costs the
State to manufacture them. I am therefore constrained
to admit that I would not advise any other State to enter
upon the publication of books.”

The county superintendents of this State tell us that by
reason of the poor selection, and the worse than faulty
arrangement, that the school-books of that State are a
positive detriment to education and the educational interests
of their State, and they adopted a resolution to this effect.

And so, when we study the history of uniformity, we
find that no State has ever secured under it cheapness or
good results. It has produced trouble and discontent
wherever tried. California has disapproved it; Maryland
has overthrown it; Missouri has disregarded it; Minnesota
has repealed it; Indiana is throttled by it, while New York
and other States have protested against it. The States
which have adopted it have secured poor books, poor in
paper, binding, press work, etc., and by reason of unused
“books, and the dishonesty of disbursing officers, they have
paid out thousands of dollars that could have been saved
under our present system.

But let us listen to what the Hon. D. Burt, Superin-
tendent of Instruction for the State of Minnesota, has to
say: “It is enough to say that the uniformity law has
. made books dear rather than cheap, and we can never
realize any better under the law. Its native depravity
exceeds the original sin in the theology of Jonathan Ed-
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wards, depravity innate, inherent, inseparable, incapable of
regeneration and sure to work out waste and loss for which
there can be no remedy while the law remains in force.”

‘We find that what cost the people of Minnesota $43,0Q0,-
000 could have been purchased for $26,000,000, and yet
the books of the publishers were superior in every way.
This estimate does not take into consideration the enormous
expense of the plant—about $1,000,000.

State publication would not only entail an enormous ex-
pense upon the taxpayers of the State, but to purchase or
contract for any manuseript without any certainty of what
its merits will be—as the schoolroom is the best test of a
book—would be contrary to the spirit of our institutions,
and the New England States, with the exception of Ver-
mont—sStates which are foremost in educational thought—
have never seriously considered the system.

In the light of the experience of other States, Georgia
cannot afford to adopt uniformity under any circumstances,
unless there be unity of interests, which there is not.

Observation and experience confirm this view of the .

matter: that the present system of adoption and selection
is the best system; that uniformity tends to demoralization
and disorganization; that it is a movement towards central-
ization; that it fosters a monopoly, secures poorer books,
begets corruption, in fine, is a farce, a delusion and a snare.
Give us a government of, by and for the people. Put
power close to the people—within their grasp, and never
let us consent to clothe a book commission, which may take
from us privileges that are dearly prized, in the garb of
tyrants. Let us stand by what is good, make it better if we
can, but let us by voice and influence cry out against this
innovation, and put the iron heel of our protest down upon
this movement towards State control of text-books—a
measure which, if adopted, would take from us our dearest
right—that of self-government. ’




127

SOME 'TEACHERS BEFORE THE WAR.
RUFUS W. SMITH.

The English language is indefinite. In the Bible “the
certain man that has two sons” means an uncertain man.
‘When one says that his friend has the fever, he means that
he has a fever. Fever itself is not a disease but the effect
of disease. It would be more accurate, in case of typhoid
fever, to say that my friend is affected with typhoid in-

My subject gives me much latitude. The first school
that I attended for a short while was taught by a man with
large eyes and large head, filled mostly with space. T
caught a light case of whooping-cough and gave it to my
sisters. It was light on me, but proved to my sisters to be
genuine and severe. The teacher called in school by rap-
ping on the door with a stick. There were belles in this
school, but thy all had beaux. My gallantry was shown to
my belle by my walking barefoot through the branch and
holding her on the crossing log. The only other event re-
membered that was not personal to myself was, that one of
the boys put & pin sharp end upwards in the teacher’s chair
while he was out taking recess. On the return of the
tcacher his personality came in contact with the pin. The
meeting was short and sharp, and the teacher’s antics that
immediately followed were too numerous and too romantic
to mention. He then commenced the Socratic method of
asking, and pupils answering questions as to the author of
the deed. With me ignorance was bliss, but I learned
afterwards Eph Jones was the author of the pin scrape.
My next school was taught by an intelligent, and lovely
yet strict lady. I loved her, yet feared her. I studied



128

Smith’s grammar, Smith and Mitchell’s geography—book
and map separate. In those good old days questions and
amswers were further apart than they are now—i. e., in dif-
ferent books. This teacher used moral suasion, but always
used a switch to make the application. The use of the
switch was modified in its method by the relation of the
pupil and teacher, and the length of the switch. If close
at hand it was rapidly laid on and the work done before
the pupil could retreat to any distance.

The old-fashioned schools were gotten up by subserip-
tion. The teacher would write out his article stating what
he could teach, and rates; when he got a sufficient number
of names, he would commence his school to run the specified
time, five, eight or ten months, as per contract. Such
schools might now be had all over the land, supplemented
by the public school money.

My first lady teacher is still teaching and has kept her
old-time habits with the rest of modern methods that she
desires used. One of her pupils graduated at LaGrange a
year or two since, after attending the college three years.
During all of that time she was never absent, or tardy from
any duty. That old-time steady drawing of the rein of
authority was thus exhibited in this faithful pupil. In our
country village we had Ware and Dr. J. R. Thomas, after-
wards president of Emory College. A better president, a
finer scholar, or a more efficient disciplinarian, Emory never
had. Just outside of his academy one day, a peddler with
his whisky, tobacco and fiddle, disturbed the quiet -of his
schoolroom. Mr. Thomas sent a boy to tell him “please
go a little further off.” He replied that “Thomas might
go to h—. Thomas at once left the shoolroom and pro-
ceeded toward the representative of that hot country, and
gathered a limb as he went and put the peddler to flight.
His rule, as that of most of the stern school monarchs of
that day, was to have speeches from the boys one Friday
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and composition the next, -When the boy failed to appear
Friday, he must respond on Monday. Bill J. failed on
Friday. Monday he came but brought no speech. Ten
licks, with a promise of doubling it next day if no speech
was brought. The next day no speech, but twenty licks.
The next, no speech, but forty licks. The next day, Bill
said at the end of the third day that he “had no more back
for Thomas,” and hence he brought his speech.

My first teaching of any note was in Hancock county; the
county of Beman, R. M. Johnson, Prof. Duggan, Carlos
Stevens, and ex-Governor Northen. All used the rod and
made the man. Dr. Beman was a typical teacher of the
old time. Onme day a bad boy came to enter his school.
He met him at the door and asked him if he knew the rules
of his school; did he know that he (Beman) must be obeyed,
and if he would keep the rules of his school. The boy
answered each question affirmatively and with that under-
standing he took him.

The old methods were the spelling-book by heart; some-
times the dictionary instead; the multiplication table by
beart. If not learned the history or a Latin dictionary or
other books were used to beat into us. Webster’s speller
and Smith’s grammar and arithmetic were used in my day.
They had but few pictures, and they were such as the boy
in the apple tree with rocks, if necessary, to bring him
down. Pictures were few and in keeping with the heroic
teaching of that age. Dr. H. H. Tucker, once president of
Mercer, a master of English, Prof. Shelton P. Sanford, of
arithmetic fame, were fine teachers, judging by their pupils.
None will stand a better test than Shelton P. Sanford.
Blessed is the man whose works do follow him, but still
more blessed the man whose works overtake him.

-April fools and turning teachers out were in vogue in
my days. This never fell to my lot. While teaching at

9r
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Emory, some boys reached school on April the 1st before I
did. ''They went under the schoolhouse where was our dor-
mitory for fleas. I sat quietly in the schoolroom until they
and the fleas came out and came in to books.

The tendency of the modern school is to too much pie-
tures. It appeals too much to the senses to the neglect of
memory. A combination of old and modern methods
would be an improvement on both. The pencil pad and
picture leave too little for the pure memory. I had a boy
with a dull memory that I taught to memorize and speak.
Cultivate the sense, cultivate the memory and imagination,
and above all encourage youth whenever there is an oppor-
tunity to give an honest word of praise, and the plan will
bring fruit many days hence.




131

LITERATURE AND THE LIBRARY IN RELATION
" TO THE SCHOOL.

EMILY M. ALLEN.

Some time ago I was a guest in a handsome home where
tokens of refined taste abounded. Cut glass and exquisite
china and silverware gleamed upon tables and sideboards in
the elegant dining-room. (Costly vases, urns with rare
growing plants, pictures, statuary, bric-a-brac, mirrors and
luxurious hangings made halls and parlors a delight to the
eye. It was a sweet, attractive home, for gentlest courtesy
and kindest, sincerest Christian hospitality was the law of
the household—a law both by inheritance of ante-bellum
traditions and by unwavering practice in these less gener-
ous days. But despite its beauty and kindness, it was a
very lonely home to me. For during the week of my stay
there was not a book visible anywhere from the parlors to
the dainty bedroom, where everything was provided for
one’s comfort except the society of those book friends with
whom one would lie down every night and rise everv
morning—the friends that never change or grow cold or
deny you the inspiration of their royal presence—and that
make a strange place seem at once dear and homelike.
My, thoughts ran longingly back to a simple little home
where the only luxuries counted among life’s chief neces-
sities, however, are books that have a delightful way of
leaving library shelves and invading every part of the
house, hall and bedroom, and even the kitchen, when
household duties are of such a nature that “the work will
prove the better for the song” listened to while doing it.
As the bookless days went by my loneliness grew, and when
some casual reference was made one day to the library on
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the third floor, Dwag/strongly tempted to be so impolite as
to suggest a possible invasion of that unvisited quarter of
the house. Now, there was a boy ten years old in that
home, wide-awake, trustful, obedient, of a genial, beautiful
nature. Was it any marvel that that mother said to me,
“Miss Allen, I wish you would tell me how to interest
Frank in books—he cares nothing about them—can’t get
him to read a thing.” I gave some counsel that I hope
was helpful; but what I wanted to say was, “Why, my dear.
Mrs. B., let Frank see that you care more about books your-
self. Have them around the house where he can find them
as easily and naturally when he comes in as he can his hat
and bicycle when he goes out. Let books be as familiar
to him as your face and your voice. A boy kept on the
first and second floors. Books confined to an unfrequented
third. 'What small hope of casual acquaintance, much less
of intimate friendship between the two!” And lookinz
into the face of that boy flushed with expectant life and
indicating habits of restless activity, I thought how almost
surely the day of that mother’s opportunity had passed. I
give this instance not idly, but that we teachers may under-
stand how mighty is the work given largely into our hands
of leading the children of this generation into the world of
literature. The home I have quoted is not a rare one; it
is typical of that extreme of society where wealth and
Juxury and the unceasing novelty of city life satisfy the
eye with seeing, and the hunger of the mind is fed upon
the diluted milk of shallow culture and pure estheticism.
The other extreme, alas! we have all found, and this is the
extreme to which many of us in town and country place
must direct our attention, not for the purpose of criticism,
but with an unselfish, loving desire to help the home where
hard poverty, or harder stinginess, or ignorance pure and
simple condemns the life of the household to intellectual
starvation by an almost entire absence of books, or by
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“books that betray a vulgar and narrow conception of life.”
The school ‘must supplement the needs of the home with
its library, and with its wise course of reading begun so
early that the child shall feel at home only in the high
atmosphere of pure literature. To one reared from earliest
years upon the healthful table-lands of thought, and accus-
tomed to look up to the stars that have shone above them
for centuries, there will come small temptation to descend
to the fens and marshes of pernicious literature and ex-
change the calm, glorious starlight for the wandering will-
o’the-wisps that will only lead astray. The teacher, par-
ticularly the country teacher, must see that her children
have good things to read, even though she has to maintain
8 small circulating library out of her own meager salary.
She must not count the cost until she has awakened at least
in some of the homes about her a hunger for the best cul-
ture that comes only from companionship with the masters
of thought.

She will have the sure reward in the joy of the quick-
ened lives about her. Next to the duty and happiness of
cultivating the seeing eye and the hearing ear in children,
comes the joyful duty of opening up to them the treasure-
houses into which all centuries and all climes have poured
their riches of human knowledge and experience and aspi-
ration. )

I wish to recommend to every teacher of English that
timely book, “Literary Landmarks,” by Mary E. Burt,
member of the Chicago Board of Education and formerly
teacher of literature in the Cook County Normal School.
I do not know any book that will prove more suggestive as
to best methods of helping children to the best reading. It
will infuse into the most timid teacher courage enough to
attack even the narrow stinginess of the average commun-
ity—that adamantine barrier to educational progress which
we usually think only the grace of God can soften or re-
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move. Better still, it will make one attack one’s own im-
ponderable mass of stupidity in the teaching of literature
and seek to bring out of the confusion of the ordinary
teaching a symmetrical order that will prove an open
sesame to success. I suppose every earnest, conscientious,
observant teacher has arrived at some of Mrs. Burt’s con-
clusions, and solved some of the difficulties in her way, but
few can give as large help in so simple, strong and straight-
forward a manner.

.There are many difficulties in doing such work. I men-
tion some of the greater ones. The teachers are themselves
sufficiently largely and wisely read to map out work for
the children under their guidance. Then, too, there is
almost an itinerant system among the teachers in our com-
mon schools. A teacher scarcely ever stays in one com-
munity long enough to carry out any continued plans for
reading. The ideal school, as well as the ideal teacher, is
still a long way ahead of us. Village farming with the
unity and prosperity attending it will help to develop the
ideal conditions. 'With the existing conditions, we see at
once the wisdom and necessity of some plan like that of the
Reading Circle under the supervision of our State Teachers’
Association. This is one of the encouraging educational
signs of the times in our State. The opportunities of city
schools for such work. are more favorable; but there are
hindrances here also, due to the environments and to the
unceasing drill work demanded by most systems.

Another difficulty lies in the prevalent opinion that
“text-book literature is all sufficient in the education of a
child.” A reading course, however modestly small and
unpretentious, is regarded by parent, and sometimes by
one’s fellow teachers, a positive impertinence and interfer-
ence in the sphere of necessary school work, or as purely a
work of supererogation, it being taken for granted that
children will read anyhow. “Yet,” as Mrs. Burt says, “it is
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true that one may find everywhere young men and young
women who have never read a standard book and scores of
children, often from the best families, who innocently con-

_fess that they read only the criminal news in the news-
paper.”” And I am sure that those omnivorous readers
among children whose minds are reaching out with a thou-
sand feelers after whatever food they can find, must be
saved from the literary debauchery that is made so easy by
our age of weak and weakening juvenile literature and of
bad literature “deadly as the power of asps.” This diffi-
culty will vanish only before a wider and truer understand-
ing of Tennyson’s great thought as to culture—“knowl-
edge comes but wisdom lingers,” and when we grasp the
truth that a well-chosen, thoroughly and enthusiastically
pursued course of reading is of the finest disciplinary value
to both mind and heart.

Some of our great publishing houses are giving valuable
help in overcoming this difficulty by their wise and liber-
able provision of the best in literature adapted to the differ-
ent stages of child development, seeking to bring as early
a8 possible into the school the companionship of earth’s
great souls.

I hope to live to see the day when to grind a child
through the mill of a regular series of readers adopted and
worn out at the dictate of a city board, or a county board,
or that larger honor, a State board, will be reckoned as a
cruelty equal to that of Procrustes, who fitted long and
short men to his murderous bed.

The day is fast passing when a child, fresh from the
world of nature in which it has lived and moved and had
its eager, delightful being, coming to the gateway of the
pleasant fields of learning, has to force its way painfully
through the entrance by a long and tortuous process of
“Can you hop, Tom?’ “Yes, I can hop so far.” “How far
can you hop?”’ and so on ad infinitum ad nauseam.
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The greatest encouragement the situation presents, the
one encouragement that has inspired many a weary, faint-
ing teacher, i found in the blessed children themselves.
They just will like the best things if they have only half a_
chance. They do not dread hard words so much as insipid
thought; they will be tripped up a thousand times by short
words when they will stumble once over long ones, and
will read with expression in spite of being continually
“nagged at about the definitions of words” when what they
are given to read has in it the life-blood of real thought.

We must make a beginning with literature in the very
youngest grades. With what shall we begin? With food
convenient for them, and entirely congenial to the child,
mind—fairy tales, folk lore, myths, “childhood is the myth-
making period of life, and a child’s mind is one great won-
derland of mysteries.”” Poor beyond expression is the
imaginative life of that child who has not revelled in the
world where Jack and the Bean Stalk, Jack the Giant
Killer, Three Bears, Cinderella, Red Riding Hood, Ugly
Duckling, and all that goodly company live in wonderful
harmony, and prepare the way for the larger, indeed bound-
less worlds of Greek mythology, in the cloudland of which
one mounts to the conception of high truth without the
impertinent haec fabula docet wearisome ladder of inter-
pretation marking our modern teaching of morals.

Mrs. Burt states in her admirable book one fact to which
T would invite the attention of any one who believes that
this myth world is simply a ghost world that makes children
dreamy, umpractical and of small and untrained mental
capacity: “The brightest pupil I ever had, the one who
could pass an examination where two hundred and thirty
others failed, the brightest in grammar and arithmetic, and
in after years in abstruse philosophy, was brought up on
what some call “insane fairy stories.”

I am grateful that among the very first books that came
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into my ontstretehed hands, when as a child of seven or
eight I stood with curious delight upon the threshold of the
world of books, was Hawthorne’s Wonder Book, in which
scme of the old Greek legends and the child mind meet on
a pure spiritual level. I can not tell how often I went forth
with Perseus to attack the cruel Gorgon and secure the head
of Medusa with its snaky locks and fatally beautiful counte-
nance, which turned every beholder into stone. I learned
then what constitutes a hero—a great heart, a teachable
spirit, dauntless courage, calm patience and divine help for
his task. Some years ago when Kingsley’s Greek Heroes—
blessings upon this heroic, kingly soul of our own century!
—fell into my hands for the first time, how delighted I was
to find my old friend Perseus portrayed in even more glow-
ing colors, and how good it was to feel in the thirties the
same warm glow about the heart that I felt when, as a child,
I understood in some subtle, helpful way that the story of
Perseus had much of life’s meaning in it! How under-
standingly, with what warm sympathy and untold profit a
child may follow the mighty Hercules from the cradle
where his baby hands strangled the serpents sent to devour
him, to the time when, as a youth, he made his life choice;
though the voluptuous maiden Pleasure waved her fragrant
garlands and wooed with the brimming wine cup, Hercules
followed simple austerity, beautiful virtue, and so began to
make ready for his twelve great labors, daring at last the
horrors of Pluto’s realm and ascending into the skies, hav-
ing overcome all forms of physical and moral evil. Next
to the simple life stories from the Bible, in which, alas! T
am afraid our children are not so well taught as they were
a generation ago, I know no surer quickener of the imagina-
tion, no more healthful food for the mind and heart than
the mythical tales of Greece. The story of Perseus placed
over against that of Israel’s shepherd king, the young David,
or that of Hercules over against that of Samson, would give
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a parent or teacher excellent opportunity to show the differ-
ence between the truth of legend and the truth of history,
as the Jewish civilization was nearing its moonlight when
authentic Greek history began, and would emphasize in
contrast the Hebrew conception of the oneness and purity
of God. David going forth to meet the great Philistine
in the name and might of the Lord of Hosts is more heroic
than human, yet more spiritual than Perseus with his
winged cap and shoes, the wonderful shield and sword of
Pallas Athene, and the enchanted wallet.

The frequent prejudice that is found among young peo-
ple to classical studies is due, I am sure, to the fact that
they are introduced to them without proper preparation.
We give them bones to gnaw instead of fruit rare and deli-
cious, grown from seed planted in the garden of their own
youthful loves. The legends of Greece and Rome and
siniply told biographies of their greatest spirits should fol-
low almost immediately upon the heels of Mother Goose in
the nursery, continuing through all the years of childhood,
and then when later school begins Latin and Greek it will
be simply a new and delightful way of renewing old
acquaintances.

I have sometimes found boys and girls as far as the
fourth book of the Aneid, struggling painfully to get the
meaning into the light of Erglish who had no idea of Vir-
gil’s story, didn’t know at all that it is a story. An account
of the Trojan war and frequent recurrences to it until
pupils were familiar with main events and characters made
the Zneid a growing delight instead of a slow process of
mental torture.

The heroic age of Greece, that misty morning time in
which men loom up as giants, and the gods are seen descend-
ing to walk and talk with them; what has not been born of
that time in which myth and eternal truth blended! No
wonder in the noon of this nineteenth century a little Ger-
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man boy of humble but lettered parents, hearing and read-
ing again and'again Homer’s €pics, made up his mind that
sach vivid pictures did not represent myths but realities,
and resolved when he became a man he would find Troy.
Holding to this resolve through years of poverty, disap-
pointment and struggle, at last he did find Troy and dug it
from the soil of unremembering centuries.

Beginning with the myths we have put into the child’s
hands the golden keys to unlock art and literature and
spiritual truth. Take the mythical element out of art and
literature, and what is left of beauty and embodied aspira-
tion? Painting and sculpture would be lost arts, musiz
would lose its grandest harmonies, and life would be dull
gray prose.

Banish the mythical and Rome is without an Zneid;
Greece without an Iliad or an Odyssey; Aschylus, Sopho-
cles, and Euripides would have been unborn and Greece
forever unsung. ,

In the bold mythology of the North is found the secret
of our Anglo-Saxon conquest of the world. Tennyson’s
genius flowered into its fullest perfection as it warmed itself
in the hazy atmosphere of the age of King Arthur and his

"Round Table. Who would have Tennyson without those
exquisite Idylls of the King, with Sir Lancelot the flower
of chivalry, “Whose faith unfaithful kept him falsely
true”; Elaine, “the lily maid of Astolat, delicately pure
and marvellously fair’; Queen Guinevere, “the pearl of
beauty, the fairest under heaven”; Sir Galahad, “whose
strength was as the strength of ten, because his heart was
pure,” and the great and gentle King Arthur himself, “the
bighest and most human too.”

How much poorer would Shakespeare’s unequaled riches
be if we should rob hig fame of all the plays based upon’
legends. Some of his mightiest works would fade into the
almost airy nothingness out of which he created them.
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“The fairy tale, the myth, excite a child’s first, his last and
his'eternal interest, because that class of reading depicts so
strongly, so picturesquely, so humanly, the relation of one
living being to another.” And Col. Parker happily says
that the “proper function of fancy in intellectual life is
spirituality.”

I close this hasty, somewhat incoherent treatment of my
theme with a quotation from the book to which I have
.alluded more than once in this paper:

“The highest office of reading is not to open the eyes of
the child to the evolution of the material world, or to teach
him to adapt its resources to his own subsistence; he needs
10 books for that.

“The greatest hunger of the human soul is not for food.
Tt is that he may better understand soul motives and heart
needs; that he may more freely give to the heart-hungry
and more freely receive from the soul-full; that he may
live out of and away from his meaner self; that he may
grow all-sided; that he may look with analytic rather than
with critical eyes upon the erring; that he may relish the
homely side of life, and weave beauty into its poverty and
ugly hardships; that he may add to his own strength and
wisdom the strength and wisdom of the past ages; it is that
he may find his own relation to the eternal, that the child,
equally with the grown person, turns to the songs which
ravish the ear and gladden the heart.”
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ENGLISH IN THE SECONDARY SCHOOLS AS RE-
LATED TO A COLLEGE COURSE.

By CHARLES C. COX, -
President of Southern Female College, College Park, Ga.

This is the day of English studies. Texts on both the
language and the literature multiply beyond all other publi-
cations. Reading circles or university extension clubs are
at work upon the subject in every town and city, and a
school that does not give a well regulated English course
falls behind the progress of the times.

The movement of the study of English is part of the
educational development of the century, and has its rise in
England, and originally in Germany. Wm. von Hum-
boldt, appointed Minister of Education for Prussia, in 1808,
put Germany at the head of the learned world by establish-
ing the University of Berlin in 1810, and reorganizing the
secondary schools as related to universities. The gymnasia
had prepared directly for the universities, in languages, by
teaching the classical tongues, but gradually the mother
tongue and other modern languages were added as co-ordi-
nate departments; later, however, to be reduced to subordi-
nate portions of the curriculum. The real schools grew up
as middle schools to give, in place of Greek and an extended
course in Latin, special training in modern foreign lan-
guages and the vernacular, and within the last twenty-five
years their pupils, as well as the classical students from the
gymnasia, have been admitted to the universities.

This movement to study the vernacular reached England,
where the universities and public schools had paid so much
attention to the classics that no time scarcely was left for
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the native; tongue.,Oxzford, then Cambridge, followed by
. the secondary schools, established regular chairs of Englisn
language and literature.

A systematic course in English embraces four branches
of study: (1) the language, (2) the literature, (3) essay
work, (4) elocution.

On account of the lack of system and correlation in our
educational work the distinction between the secondary
. and the college course in English is somewhat illy defined
at present. In general, the preparatory course is receptive,
reproductive, while the higher is critical and creative. The
lower course is concerned chiefly with correctness and clear-
ness of style, while the higher superadds force and beauty.
The aim of the preparatory course should be: (1) A knowl-
edge of the forms of speech; (2) some acquaintance with
the works of leading anthors, especially American; (3) abil-
ity to write with accuracy, and more or less clearness of
style upon simple topics; (4) ability to render intelligibly
and appreciatively a production of ordinarv difficultv in
interpretation.

Of these, in order:

1. Beginning on the language side, there is need to suruss,
a3 the foundation of all English study, grammatical analy-
sis. Parsing of words and diagramming of sentences are
insufticient preparation in grammar for college; there ise
required a thorough acquaintance with the logic of the sub-
jeet. Not one pupil in ten who applies to enter college
can tell the difference between a phrase and a clause, what
parts of speech they are, and their relations and govern-
ment in the sentence. It is useless to undertake rhetorie,
criticism of literature, essay work proper, and interpretative
elocution, until this introductory study be mastered, and
consequently the colleges, before they can make any satis-
factory progress in their English curriculum, are compelled
to review grammar.




143

Next in the ordercof language studies comes etymology,
wlich should precede the methodical study of literature.
A ucseful exercise in connection with Kennedy’s ‘“What
‘Words Say,” or a similar work, is to have written on the
blackboard the words of the lesson, each pupil taking a
word and dividing into syllables by horizontal lines, and
showing prefix, stem and suffix by vertical lines; next, to
have the pupil state or write the derivation and meaning of
each part, trace the stem through a series of related words,
define according to etymology, and then logically according -
to the present gense, tracing changes in the history of the
signification, and lastly, write an original sentence, using
the word correctly. While this exercise seems slow and
tedious at first, it pays, teaching not only etymology, but
also spelling, syllabication, pronunciation, definition, syno-
nyms, and composition.

. The foregoing two studies prepare the way for the follow-

ing work in English language at college: (1) Etymology
passes from the secondary schools directly into such college
studies as Trench on Words and Whately’s Synonyms. (2)
Etymology and grammar pass into Anglo-Saxon, History of
English, Historical Grammar, Comparative Philology, all
of which studies should come at the close of the college
course, or be postponed to the university proper.

2. English Literature. There should be more literature
in the secondary schools, and it should begin earlier. Liter-
ature should go hand in hand with grammar, rhetoric and
composition, to supply examples for rules and to teach in-
ductively how material is formulated according to law;
moreover, literature supplements the negative process of
correcting mistakes and errors in exercises by furnishing
for study and imitation good models.

The course in literature should blend with the history of
the period, as they contribute to each other, and the one
cannot be understood without the other. Instead of a mis-
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cellaneous course in both British and American literature
for secondary schools I incline to a more representative and
systematic course in American literature. (1) This plan
gives the advantage of studying American literature and
history together. (2) It is a matter of patritoism to begin
with our own literature. (8) American literature is a sec-
tion within itself that can be finished fairly well in the
schools, and their courses are already arranged with this
. end in view. The last two or three years that are expected
to be spent at college can then be devoted to British liter-
ature and the more advanced American courses. (4) Amer-
ican literature is modern, easily intelligible, generally inter-
esting, sufficiently varied, and prepares by natural grades
for other literature, .

As to methods in the study of literature in secondary
schools: (1) Study authors themselves, and not histories
and criticisms of literature. (2) Study literature as liter-
ature. Grammar, etymology and rhetoric may make ex-
cursions into literature for illustrative examples in elemen-
tary branches. Occasionally this linguistic drill is necessary
to develop the meaning and force of a passage, but in a
regular course of literature do not parse the poets, do not
subject them to a monotonous etymological inspection, and
do not parade every little figure of speech. Instead of dis-
secting the bird’s throat to see where the music comes from,
let us revel in the song. Literature should be made to the
young an object of love—a luxury and joy. First, read the
extract through as a whole to get the story, plot or course
of thought; have the pupil reproduce it in his own words;
group into main heads or divisions; give the historic set-
ting and show the peculiar coloring of the time, place and
point of view; note episodes, incidents, details and their
order; develop the characters; weigh the thoughts and
sound the emotional qualities, and compare with similar
passages from other sources; point out striking figures, pic-
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turesque ‘terms, and thearts_of description and narrative;
study the vocabulary, synonyms and idioms; paraphrase a
stanza; review the construction of sentences and para-
graphs; bring out the music, rhythm and verse forms; prove
the adaptation of the form to the idea; discuss the poetic
justice and moral lessons; and then, to appropriate the
beauties more fully, read and reread with proper interpre-
tation and due appreciation, and commit to memory. (3)
The teacher should have a working collection for ready
reference to be used in reading extracts to the class, in
assigning topical reports, and in parallel reading. (4) Have
a printed set of test questions to call attention to leading
points of study and to serve for review and examination.

3. Composition and Essay Work. In this branch the
secondary schools teach spelling, punctuation, elementary
rhetoric and writing of compositions. Spelling and punc-
tuation are usually not mastered within the limits of secon-
dary education; and for that matter many never learn
them. Nevertheless, we must persevere in teaching these
branches through the lower college grades, sometimes up to
senior year, if necessary, requiring frequent written exer-
cises and practice. Correct orthography, pointing and cap-
italization are to be taught as essential parts of the thought.
Efforts should be made to improve the preparation of pupils
in these requisites.

The elementary rhetoric should teach correctness and
clearness of style, general rules for the choice of words, the
construction of sentences and paragraphs, the simpler fig-
ures of speech, and common verse forms. Entrance com-
positions for college are generally characterized by marked
deficiencies in sentence and paragraph structures, and spe-
cial drill needs to be given just here.

Some suggestions in composition work: (1) Give prece-
dence to thought and subject-matter over the rules of style.

10er
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~ (2), Assign easy, familiar subjects, or those with which the
pupil has an opportunity to become acquainted; as, repro-
duction of stories, narration or description of observed
events, paraphrases, letters, topics from geography, history
and literature classes. (3) Teach how to make a plan by
collecting on the blackboard random suggestions from the
class, and then classifying into heads of discourse. (4}
Correct the compositions by marks and marginal comments;
if possible, read over the paper with the pupil privately for
fuller suggestions; and select the most striking productions
for criticism in class, taking time for this purpose from the
recitation periods allotted to rhetoric and literature.

4. Interpretative Elocution. English studies are not
complete until the thoughts and emotions of worthy dis-
course are brought by grace and cultivation into the voice
for appreciative expression. 'While ranting declamation is
torture to the nerves of the listener, quiet, sympathetic ren-
dition of good literature is the rarest and highest art.
Faulty habits of reading on the part of the pupils are due
to the imitation, conscious or unconscious, of the preachers
and us teachers. Especially needful of correctian are the
tendencies to indistinct articulation, rapid pronunciation,
and last but not least the downward inflections—dropping
the voice at every comma, which produces as melancholy
effects as the dejected features and curves of the human
countenance. In connection with the literature work, a few
simple lessons could most profitably be given in breathing,
chest tones, enunciation, as well as in the general concep-
tion and interpretation of leading forms of literature.

The secondary studies in English may, then, be summa-
rized as follows: Grammatical analyses, simple etymology,
two years in literature, elementary rhetoric and punctua-
tion, ability to write a brief essay with correct spelling,
punctuation, grammar, observing sentence and paragrapi
structure and showing a fairly good vocabulary.
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LITERATURE IN PRIMARY GRADES.

By MISS JESSIE S8NYDER, CoLUMBUS, GA.

Literature has been divided by De Quincey into two
branches, the literature of knowledge, which comprises
those studies which are given to the child for the accumu-
lation of facts, as history, geography, etc., and the litera-
ture of power, or literature as a fine art.

I will ask your attentign for a few moments to a con-
sideration of the importance of the latter branch as a part
of our primary school curriculum. Possibly there is no
subject of educational interest that has been more generally
theorized than the subject of literature in the primary
school. These theories are of various and sundry kinds.
One theorist tells us that the child must read or have read
to him only those things which he can understand without
conscious or unconscious effort. Another asserts that all
reading for children should bear directly upon the things
around him, those things within his physical horizon.

Others declare that imaginative literature should be en-
tirely eliminated from the course of reading for young
children, and only those selections which deal with facts
should be used. Still others, I regret to say, affirm that
children who read learn to despise labor, and through their
reading become utterly incapacitated for a business life..
Numerous other theories have been advanced.

It is a significant fact that not more than about sixty per
cent. of our pupils ever reach the grammar grades, and
unless teachers have laid the foundation for a wise discrimi-
nation of books, the child may justly feel that he has been
defrauded of his rights. It is useless to say that parents
are equally responsible for this. That does not concern
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us ag far as)our| duty lies. Examples are not wanting to
show that parents do not always exercise a wise choice in
providing for the physical wants of the child. A glance at
a school yard during lunch period justifies this statement.
So that in all cases we need not hope that their selection
of the mental pabulum will be of the wisest. It is a strange
fact that those who disregard the laws governing physical
dagestion are loudest in their opposition to too much study-
ing from books, lest the child’s health suffer.

I say, unhesitatingly, that it is as much a teacher’s duty
to teach her pupils to discriminate between good and bad
literature, as it i3 to teach them the fundamental rules in
arithmetic. It is her auty to use every means in her to
instill in the hearts of her pupils a deep and abiding love
for that which is good and beautiful in literature; to create
in them such a thirst for good reading that precludes the
possibility of their ever reading undesirable matter. The .
influence of the early days in school life must play an im-
portant part in the moulding of character which is begin-
ning to form. Children then begin to form ideals of what
they wish to be. Agassiz wrote to his mother when only
ten years of age, “I mean to be the first naturalist of my
age,” and he was,

Who can measure the teacher’s influence over these
ideals? How important that her influence should lead
tnem towards the things which are noble, true and honest.
Children’s lives are shaped in a great measure by the light
of ideals. Louisa Parson Hopkins, in an article on “The
Utility of the Ideal in Education,” said, “Great ideals cher
ished in the heart grow into a hope and a controlling deter-
mination to achieve them.” “Only the highest possible
ideals should be placed before the child,” says Dr. White.
Literature is the medium through which the highest re-
sults may be reached.

The richest products of human thought are stored in
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books, and, it is|essential that whatever other means of
education we use, the door which reveals to us these rich
treasures should be placed in the hands of pupils in the
primary grades. .

As a constant practice in right doing will eventually
lead to right doing as a pleasurable preference of the heart,
sc if children are constantly trained to appreciate the beau-
tiful 4n literature, later in life they will turn from that
which is coarse and seek that which is refining and elevat-
ing. Just as a bee absorbs all it wants of a flower, and only
that, so will he whose intellect has been rightly trained
appropriate to his own use only that which is helpful and
uplifting from the literature within his reach.

Any enthusiastic teacher with a love for the beauties of
nature will have no trouble in creating in her pupils a taste
for good literature. But unless the teacher herself appre-
ciates the value of literature, she cannot properly estimate
its service to others. She must feel that it is the great
culture study, that it furnishes avenues for training not
found in any other branch. It touches the feelings, quick-
ens the mental pulse, creates ideals, incites to mnoble
thoughts and higher living as nothing else in our curricu-
lum can. As a strengthener of the imagination it has no
equal in any other study. If we believe Dr. Dewey, who
Gifines imagination as “the power by means of which all
other educational activities are carried on,” we dare not
neglect anything that will tend to cultivate this important
faculty.

Those who have studied little children will tell you that
the child is by nature a poet. In his preface to “Child Life
in Prose,” Whittier wrote, “The child is always something
of a poet. If he cannot analyze with Wordsworth and
Tennyson the emotions which expand his being, within
iz fullness of life blest above the birds and flowers, he finds
with them all nature plastic to his mind and eye.” Not
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irreverently has Jean Paul said, “I love God and little chil-
dren; ye stand nearest to Him, ye little ones.” Macaulay
appreciated this poetic spirit in the child when he said, in
substance, if you would become a poet, you must first be-
come as a little child. That grand old writer, Thomas Car-
lyle, says, “A vein of poetry exists in the hearts of all men;
no man is made altogether of poetry. We are all poets
when we read a poet well. . . . The imagination that
shudders at the hell of Dante, is not that the same faculty,
weaker in degree, as Dante’s own? No one but Shake-
speare can embody out of Saxo Grammaticus the story of
Hamlet as Shakespeare; but every one models some kind
of story out of it; every one embodies it better or worse.”
Stories of child life, nature, home life, history, fiction, and
mythology, are necessary to the symmetrlcal development
or the child.

To the selection of suitable literature too much attention
cannot be paid. We should pick and sort the food for the
minds of the immortal charges under our care; should see
that the chaff is removed from the wheat—or, better still,
that the chaff is crushed out by the wheat— and that the
mental food is of the purest and most suitable kind. It is
essential that there is real literary merit in what we have
chosen, introducing elements of the beautiful in nature
and art, true heroism and patriotism. A child’s book
should be chosen as reverently as his friend’s, and if this
be done, we need no longer fear his lack of usefulness in
life. He will feel as keenly as Emerson that “Noble souls
convey their quality insensibly to us,” and that “with the
great we easily become great, our thoughts and manners
become great.” If we believe, with Ruskin, that a
nation’s virtue and progress are written in its art, you must
agree with me that a child’s virtue depends largely upon
the literature he enjoys.
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Since the myths were the beginning of the world’s liter-
ature and enter so largely into all literature of succeeding
ages, they are valuable as a foundation. The myth is the
key which unlocks the storehouse of the richest treasures of
art and literature. The opposition to their use with little
children is due, I'm sure, to the abuse of them. A great
deal of caution should be used in their selection. Great
care should be taken that the teaching nf them is in the
right direction. They should be selected with reference
to the subjects taken up in regular study, never. as an iso-
lated thing. The relation and interdependence of all
things is one of the heavenly visions to which we hope to
open the child’s mind; hence, we must always seek to make
this harmonioys relation apparent. In the earlier ages
everything in nature had its myths, but we have grown so
practical in these days that we have lost sight of them; let
us inspire our pupils to read, love and admire them. Na-
ture grows more alive to them by the beautiful nature
myths. They tell in an intensely interesting manner of
the wondrous forces, mighty as giants, elusive as fairies,
which surround us with their invisible power. In connec-
tion with the meteorological observation lessons, the myths
of the winds, “Apollo and Phseton,” “Ulysses and the Bag
of Winds,” ete., will arouse much thought and interest.
Children will learn much more of the action of cold
through stories of the “North Wind” and “Jack Frost”
than they would if the facts were told without these beau-
tiful personifications. Col. Parker tells us that “the child
ia near the savage in his love for myths and fairy stories;
the myth is the shell, the beautiful shell, that has brought
truth to us adown the ages. Without the myth we should
have very little of the past.”” He further says, “It is truth
coming to the child in the way God intended it to come.

If we confine the child to the stern world of
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fact, he becomes a very stern fact, with little thought of the
world, beyond,or faith in spiritual life.”

It is often said that the child cannot interpret the myth;
he isn’t expected to, in every instance, but he can feel its
beauty, and at the time when, through his observations, he
does see a meaning in the story, he awakene to the fact that
he has come into a new world of life and beauty. Some
one has said, “A taste of a great thought is far better than
a full comprehension of a small one.” Tf the teacher, her-
self is master of the significance of the myth, her pupils
will see much of the meaning, and will feel it more than
they see it. The motive for the presentation of the myth
must be clearly in the mind of the teacher. So much
depends upon the teacher. The light which shines from
her eyes will lead her pupils onward and upward. A myth,
to be of educative value, must embody some universal
truth. Through the myth, unselfishness, heroism, sym-
pathy with nature, kindness to the weak, and many other
ethical qualities are developed. "

‘We must make no less careful discrimination in our selec-

tion of fairy tales. All fairy tales are not suitable for the

young mind. Felix Adler tells us that “Fairy tales may be
divided broadly into two classes; one consisting of tales
which ought to be rejected, because they are really harm-
ful, and children ought to be protected from the bad influ-
ence; the other, of tales which have a beautiful and elevat-
ing effect, and which we cannot possibly afford to leave
unutilized.” Dr. Hailman very strongly urges against
the use of the former class. He complains of having been
fed on such stories when a child, and claims to be laboring
under the pernicious effects of them to this day. Not only
does the selection, but also the presentation, require great
care. It is essential that the child get the right impres-
sion, for the impressions of the child are so strong and his
mind so susceptible that it is highly mportant that only
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that which is correct in form, thought and expression should
be presented to him. Allow me to say, en passant, that no
forced attempt to point the moral of the story should be
made; if the story is understood, the lesson it teaches will
sink deep into the impressionable hearts of the little ones.

“Children love to hear of children,” says Longfellow; so
We must not omit the stories and poems of child life. Chil-
dren see themselves and their experiences in the characters
and experiences described. Only those in which the em-
phasis is placed upon what the children do should be
chosen—not upon what they say and think. What child
has not been thrilled with admiration of the hero of “A
Leak in the Dyke,” or moved to generous impulses over
Kate Douglas Wiggin’s “The Bird’s Christmas Carol,” or
felt the glorious beauty of Ouida’s “Little Dog of Flan-
ders,” or aroused to patriotic feelings over “Paul Revere’s
Ride”? Louisa Alcott, Francis Hodgson Burnett, Thomas
Nelson Page, Kate Douglas Wiggin, and I would not for
the world omit Eugene Field and a number of others, afford
us an abundant supply of suitable literature. We are
under very heavy obligations to Jane Andrews, who gave
ug, among other excellent books, those which describe the
ohild life of seven different races,“The Seven Little Sisters”
and “How the Sisters Proved Their Sisterhood.” Long-
fellow’s “The Song of Hiawatha” is admirably adapted to
the study of Indian life. This has been found to be
intensely interesting to little children.

‘What more beautiful picture of home life would you
wish than Whittier gives in “Snow-Bound.”? He, too,
must have loved the fairy tales. I recall two portions of
this winter idyl. When the boys, in obedience to their
father’s command, cut a path through the snow, he says:
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“And where the drift was deepest made,
‘A 'tunmel walled' and overlaid
With dazzling crystal; we had read
- Of rare Aladdin’s wondrous cave,
And to our own his name we gave,
With many a wish the luck were ours
To test his lamp’s supernal poswers.”

Again, when at night, all had gathered around the
hearthstone, while outside their own warm hearth seemed
blazing free, childish fancy whispered the old rhyme:

“Under the tree, when fire outdoors burns merrily,
There the witches are making tea.”

In the stories of earth’s great heroes, the child should
never be allowed to lose sight of the fact that all ideals (no
matter how noble, how true, how beautiful) can only
approximate the “One Perfect Life.” He should be made
to know that all good emanates from this “Source,” and
that only goodness and purity can return to God. That no
evil can inherit eternal life except as a curse.

John Burroughs has written so delighttully of nature;
he has made the birds and bees talk to us, and has
revealed beauty in many ways. Miss Burt showed a just
appreciation of Burrough’s works by basing her little
“Nature Readers” on his essays.

I referred in the beginning to those who claimed that a
love of books led children to despise labor. I assert that
when children grow up to despise manual labor “because
their book learning has raised them above mean toil,” it is
wholly the fault of the teachers who have trained them.
None can become so learned, so wealthy, that they are
exempt from God’s command that all mankind shall eat
bread by the sweat of his brow. And so the doting father.
the fond mother, need no longer fear that their boy and
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girl will become|incapacitated for work because they enjoy
good reading. Choose the child’s teacher—the teacher
that will heighten and broaden his intellect until he
will scorn the “bookworm” who labors not. We would,
under no circumstances, omit the literature of labor.
There are poems, through which labor becomes digni-
fied in the eyes of the child. Do you suppose that
there were many children in Cambridge after “The Vil-
lage Blacksmith” appeared, who did mnot have the pro-
foundest respect and admiration for the man “with large
and sinewy hands,” who, in his shop, “under a spreading
chestnut tree,” toiled “week in, week out.”? Will “The -
Corn Song,” “The Huskers,” “The Lumberman,” by
‘Whittier; “The Wise Fairy,” “The Shoemaker,” by Alice
Cary; “The Rope Walk,” “The Building of the Ship,” by
Longfellow, fail to bring out the moral that “All labor is
noble and holy”? that it builds, strengthens and ennobles
man’s entire nature? Will they not realize that physical
labor is a part of the divine plan for mankind’s growth, a
blessing and not a curse? Through these readings, the
blacksmith becomes more than a blacksmith, the farmer
more than a farmer, the shoemaker more than a shoemaker.
Children will realize that we have a deeper relation to the
world’s workmen than those of respect and gratitude for
their labor.

‘Whoever says that love of books interferes with success
in a business career lays himself open to correction. As
some kind of relaxation must take its turn with business,
it will be profitable, or useless, according to circumstances.
Hence, the necessity of providing for that which is useful.
The love of books supplies 2 man’s mind with such vast
resources of enjoyment. In early life it is a delightful
recreation to him, broadening the mind and enlarging the

heart. In old age, when his society is necessarily circum-
seribed and he is unable to join in the bustle of the world,
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he draws on. his stores of literary matter, instead of dwell-
ing upon the unpleasant memories of the past. It is an
undeniable fact that love of good literature is friendly to
good manners and upright conduct, which, in every profes-
sion, is the high road to.respect and success. Consequently
our faculties and principles are equally improved. In
every business the man who can think rises superior to him
who can only labor.

By all means give children“whole pieces,not fragments.”
They are unsatisfactory alike to young and old. The rea-
son is obvious; fragments do not give the child any sense
of totalities or idea of the relation of part to part, like
whole pieces give us units. This is the great objection to
. the ordinary school readers; their contents are too frag-
mentary and the power of great literature is lost in them.
Dr. Maxwell, in an adress, said, “There is nothing sadder
in a child’s school life than that he should be compelled to
read over and over again for five months some fifty or sixty
pages of the ordinary school reader, until he knows them
by heart. If he could have been reading over and over,
instead, the same amount of great literature, which he ceuld
never forget, instead of the little literature, which he can
never remember, how immeasurable would be the gain?’
Many classics are now published in such form and at such
prices as to make them available as school readers.

In my remarks, I have endeavored to be practical, not
original. I couldn’t be original if I would; ’twould be
egotism to attempt it. The views which I have expressed
are mine only from the fact that I have imbibed them from
the writings of, and personal association with, those who
have studied the matter thoughtfully and carefully.
These, with my own practice in the schoolroom, have I
given to you.

Perhaps your work will be slow at first; all reform work
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is. We cannot oyercome all the obstacles in our own char-
acters at once. Certainly we should not hope to mould the
minds of fifty little children and fashion them as we will
without patience, repetition and eternal vigilance.
“Heaven was not reached in a single bound,
But we build the ladder by which we rise
From the lonely earth to the vaulted skies,
And we mount to the summit round by round.”
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DISCUSSION.
By MIES E. H. MERILL.

The subject of literature in the lower grades is of vast
importance. The foundation determines. the size, strength
and duration of the structure. The love.of good and
worthy books, the power to appreciate noble sentiments, the
keen perception of proper figures, of well placed words, can
only come after the eye, ear and mind have been trained to
act in harmony. The habit of careful study of whatever is
read, instead of the rapid skimming to get the story, alone
can furnish a sure foundation for broad intellectuality and
steady mental growth.

That word growth suggests that I change my figure; that
I refer you to that “berel” of the twig which prefigures the
forest tree of later date; that I recall to you the wise man’s
promise of the lasting effect of early training in the moral
sphere. This holds out then the sure reward for our
efforts. 'We labor in hope knowing that this same care will
become a habit of our young pupils for after life. Let us
help them to select beautiful passages, well turned phrases,
to store in memory these “gems” of thought for idle hours
or future needs. Let them early learn to reproduce the
story; to select the salient points; again to omit no telling
stroke, no dainty touch. All we, no doubt, have been woe-
fully disappointed in these reproductions, for it is one form
of work the average child dislikes, and only years of train-
ing can make it a pleasure or success. Yet this method is
the best for the study of models and for gaining a good
style.

Along with this reading for style and matter, the child
should be taught to observe the form of words and thus
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become proficient in| spelling, The deaf and dumb, they
say, rarely misspell; shame on us, that we who have all the
senses fail so often just here. '

True elocutionary training is here both a requisite for
correct understanding of the subject-matter, and a neces-
sary outcome of such understanding.

Therefore, give all attention and diligence to the subject
of literature in the beginner’s classes, for the youngest
pupils are the hope of the schools.



160

GEORGIA STATE TEACHERS’ ASSOCIATION.

(coLORED.)

The sixteenth annual session of the Georgia State Teach-
ers’ Association was held in Macon in Steward’s A. M. E.
church from June 29th to July 3d, 1897.

The president, William E. Holmes, was in the chair,
and there was present a body of enthusiastic, representa-
tive teachers from various parts of the State.

The program consisted of a wide range of subjects, and
they were intelligently and thoughtfully discussed. It
consisted of departments, as has for several years been the
case, and over each of these a chairman presided.

Common, high school and college education were made
departmental subjects, as was also industrial education.
Literature and music, too, received special attention. At
stated intervals addresses bearing on some branch of the
profession of teaching were delivered by persons eminently
fitted to perform that duty. Among the most inspiring of
these 'was that delivered by Georgia’s natriotic and progres-
sive commissioner of education, Hon. G. R. Glenn, who
willingly accepted an invitation to be present and speak
before the Association.

The Association is planning to establish a Chautauqua
so that it may be able to devote more time to the consid-
eration of matters relative to teaching and the science of

education. .
‘WM. E. HOLMES.
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THE STATE ASSOCIATION OF BOARDS OF
EDUCATION.

The following are the minutes of the meeting of the
members of Boards of Education of Georgia, held at Haw-
kinsville, Ga., on May 9, 1897:

In response to an invitation extended by the secretary
of the Ocmulgee Chautauqua, members of Boards of Edu-
cation of several counties of the State met at Hawkinsville
on May 9, 1897, and formed an organization, having for
its object the advancement of public school interests,
arrangements for the meeting having been made by the
secretary of the Chautauqua and the president of the Board
of Education of Pulaski county.

After the mecting was called to order, Hon. C. R. War-
ren, the president of the Pulaski county Board, stated the
object of the meeting, and upon motion of Mr. Geo. M.
Napier, of Walton county, Mr. C. R. Warren, of Pulaski,
was elected temporary chairman, and Mr. R. J. Arnold, of
Henry, temporary secretary of the organization.

Upon motion of Mr. I. J. Holder, of Pulaski, permanent
organization was effected by the election of the above
named officials as permanent officials.

Mr. Napier, of Walton, offered e resolution providing
for the appointment, by the chairman, of a committee of
five to draft a constitution and by-laws for the organization.

The resolution was adopted and the chairman appointed
the following as members of the committee:

G. M. Napier, of Walton, chairman,

H. L. Middlebrooks, of Hancock.

T. H. Kimbrough, of Harris.

J. R. Monroe, of Wilcox.

J. P. Cobb, of Gilmer.
llsr
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Mr. T. H. Kimbrough, of Harris, moved that the chair-
man be authorized to appoint an Executive Committee to
<onsist of three members,

Mr. H. L. Middlebrooks, of Hancock, offered an amend-
ment providing that the chairman and secretary be added,
making the membership of the committee five.

The motion was adopted as amended, and the chairman
appointed the following as members of the committee:

T. H. Kimbrough, of Harris, chairman.

J. ¥. Lovett, of Screven.
G. C. Bell, of Hancock.

C. R. Warren, of Pulaski.

R. J. Amold, of Henry.

Mr. G. C. Bell, of Hancock, moved that the associa-
tion be known as “The State Association of Boards of
Education.” This motion was adopted.

It was decided to hold the meeting of the association for
1898 at Macon, Gia., on the same date that the meeting of
the Association of County School Commissioners is held.
The meeting was then adjourned.

R. J. ARNOLD, Secretary.

Mr. J. N. Rogers, of Washington, offered the following
otion:

“Dhat district institutes, to meet annually at such places
as may be designated by the State School Commissioner
and members of the County Boards of Education, be er-
ganized for the special instruction of County Commission-
ers and members of County Boards; That these meetings be
under the direct supervision of the State School Commis-
sioner, and that he furnish such instruction as will in his
opinion be necessary to thoroughly instruct such meetings
in practical school matters, and all other questions, a thor-
ough understanding of which is essential to the best work
to be done by County Boards and County Commissioners.”

————
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After discussion, the. foregoing motion was laid on the
table. The matter of indorsing and transferring teach-
ers’ licenses from one county to another was freely dis-
cussed by E. B. Warren, Maddox, Evans, Williams, Wall,
Henley, Smith and others, and a motion recommending
against such practice was laid on the table.

State School Commissioner Glenn made some announce-
ments in regard to the next teachers’ examinations, and
especially advised that notice be given that teachers must
be examined in the counties where they expect to teach.

Col. Morgan, of Warren, offered a motion to the effect
that we recommend that State licenses now in existence
be revoked, after a two years’ notice, and new examinations .
be required of the holders, but as it was thought that such a
law would not be operative, the motion was tabled.

Commissioner Glenn then explained the only manner
in which a State license could be mevoked. On motion,
the text-book was made a special order for 8 o’clock to-mor-
TOW morning.

Adjourned to 8 a.m. to-morrow.

M. L. DUGGAN, Secretary.

.

SECOND DAY.

Hawkinsville, Ga., May 5, 1897.

The convention was called to order at 8:15 a.m. by the
president.

The special order was displaced temporarily, and the
president addressed the convention, explaining his policy
in several matters. A motion to lay on the table the spe-
cial order (the text-book question) failed.

The speeches were limited to one of not exceeding five
minutes from each member, except the mover, and the
convention proceeded to the consideration of the following
offered by County School Commissioner Morgan:
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Resolved, That it would be unwise to adopt a uniform
series’of text-books' for'the State.”

The resolution was freely discussed by the following, a
call for the previous questions during the discussion having
failed:

Morgan, of Warren.

Reid, of Jasper.

Napier, of Walton.

Ware, of Pulaski.

Williams, of Miller.

Wall, of Elbert.

Williams, of Berrien.

Weleh, of Dougherty.

Henley, of Pickens.

Wooding, of Banks.

Daniel, of Henry.

Lamar, of Baldwin, and others,

Upon a vote on the resolution, it was accepted—veas 46
to nays 19.

An informal and interesting discussion was then held on
“IWhat Constitutes a Legal Visit to the School?’ by Reed,
Morgan, Rowland, Farley, Rogers, Welch and others.

The president read a telegram from the mayor of the city
of Macon, inviting the Association to hold its next annual
meeting in that city.

The following places were put in nomination for the
next Meeting: Macon, Milledgeville, Gainesville, Warm
Springs.

The city of Macon receiving the majority of votes, it
was announced that the next Annual Convention ot
County School Commissioners would be held in that city
at the call of the president.

Adjourned.
M. L. DUGGAN, Secretary.
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THIRD ANNUAL MEETING OF THE GEORGIA
STATE SCHOOL COMMISSIONERS’
ASSOCIATION.

Hawkinsville, Ga., May 4, 1897.

The third annual meeting of the County School Com-
missioners’ Association of Georgia was called to order at 2
o’clock by President G. R. Glenn. An informal meeting
of the County School Commissioners with teachers and
members of County Board of Education had already
been held on yesterday, at which considerable interest was
developed in a discussion on the subject of corporal pun-
ishment in the schools, and participated in by State School
Commissioner G. R. Glenn, Prof. Fitzpatrick, Prof. Ware
and many others, and also an encouraging speech from
Gov. Atkinson,

On motion of J. N. Wall, M. L. Duggan, of Hancock
county, was elected secretary. The president made some
appropriate remarks, and the secretary was instructed to
perfect the roll of commissioners present.

The following commissioners were in attendance:

Hon. G. R. Glenn, State School Commissioner.

COUNTY SCHOOL COMMISSIONERS.

NAME. COUNTY.
A. T. Fountain .............. Pulaski.
N. N. Marchant .............. Colquitt.
J. T. Hagin ................. Bulloch
W. S Moore ................ Sumter.
M. Dickson ................. Irwin
L M. Simmons .............. jilmer.
JN. Wall .................. Elbert.
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NAME. COUNTY.
B/VY. Bowen LI oLl Wilcox.
J. N. Rogers ................ Washington.
Chas. Banks ................. Appling.
D.P.Hill .................. Monroe.
R. A. Clayton ............... Bartow.
T. E. Williams ............... Berrien.
M. L. Duggan ............... Hancock.
H.E Smith ................. Jefferson.
H. M. Kaigler ............... Oglethorpe.
J.B. Martin ................. Liberty.
L. C. Rosser ................. Walker.
H. W. Wooding .............. Banks.
J. R. Williams ............... Miller.
A.S. Morgan ................ Warren.
R. M. McCaslin ............: ;. Meriwether.
T. H. Robertson ............. Hall,
Thos. F. Jones ............... Earley.
R. N. Lamar ................ Baldwin.
W. A Reid ................. Jasper.,
H. J. Arnett ................ Screven.
W. S. Ramsay ............... Lawrence.
T. H. Dozier ................ Clarke.
J. S. Bradwell ............... Decatur.
M. R. Russell ............... Carroll.
A. H. S. McKay ....... SN Jones.
L.E Welech ................. Dougherty.
J.D. Smith ................. Crawford.
B. S. Fitzpatrick ............. Twiggs.
J. Bishop, Jr. .......... .. ... Dodge.
C. H. Smith ................ Clinch.
F.J. Johnson ................ Muscogee.
W. A. Farley ............... Harris,
E. G Green ................. Dooly.

W. Z. Spinks ................ Paulzling.
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NAME. COUNTY.
L. B Evans V0Vl Richmond.
R.Long .................. Lee

C. 8. Maddox ................ Butts

J. C. Daniel ................. Henry

J. 0. A. Miller .............. Spalding
John W. Henley.............. Pickens.
D. P. Reiser ................ Effingham.
J. H. Rowland ............... Johnson.
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PEABODY FUND.

Below is given the amount received from the Peabody
fund for each year, from the year 1868, up to and includ-
ing the present year, the total amount being $154,229.52.

1868 it $ 8,562
1869 vt - 9,000
11 () 8,000
1871 ........ S 3,800
1872 ittt 6,000
1878 oot 13,750
1874 oot 8,500
1875 oot 9,750
1876 oottt 3,700
11 ¢ A 4,700
1878 ottt 5,400
1879 vttt 4,400
1880 vt 1,300
T1> 1,600
1882 .ttt 4,300
1888 ottt 3,500
1884 .« 2,500
1885 i 2,000
1886 ot 2,500
1887 ot 2,000
1888 et 1,200
1889 ..ttt 4,553
1890 ittt 4,635
1891 ittt 8,746
1892 oottt 6,040
1893 it 6,600
1894 oottt 4,906
1895 it 4,262
1896 ..t 8,862
1897 vt 7,162

$154,229

00
00
00
00
00
00
00
00
00
00
00

00"

00
00
00
00
00
00
00
00
00
00
00
00
00
00
20
40
46
46

52
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PEABODY INSTITUTES.

Fourteen Peabody Institutes, for the normal instruction
of the colored teachers, were held in the State this year,
at points where they were most accessible to the greatest
number.

The session of each institute was of two weeks duration
and the work done cannot fail to have very beneficial re-
sults.

The total enrollment was nearly 1,800, or about two-
thirds of the colored teachers of the State. While the
attendance upon these institutes last year was good, the
increase this year was marked, and illustrates the apprecia-
tion on the part of a great majority of the colored teachers
of the advantages afforded by these institutes, and shows
‘their desire to equip themselves as thoroughly as possible
for the work of educating their own race.

Some of the foremost and best colored teachers of the
State were engaged as instructors in these institutes, and
with but few exceptions, their work was very satisfactory.

Further information concerning the Peabody Institutes
is given in a letter to Dr. J. L. M. Curry, general agent of
the Peabody fund, published elsewhere.
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REPORT TO DR. J. L. M. CURRY, GENERAL
AGENT PEABODY FUND.

Atlanta, Ga., August 5, 1897.

Dr.J. L. M. Curry, Washington, D. C.:

My Dear Dr. Curry—I am glad to report a continued
growth of the educational sentiment in Georgia. I have
visited every one of the 137 counties within the last two
years; have made a great many speeches on education;
have traveled about 60,000 miles within the State, and
have given in this time, a close personal study of our actual
educational condition. I am glad 4o find everywhere that
the common people are becoming more and more inter
ested in the education of their children.

My first thought in coming into this office was to arouse
the common people of the State. I felt sure that any com-
mon school reform to be successful, would have to attract
and enlist the support of the people of the rural districts.

When I went before the last legislature with an appeal
for an addition to our school fund of $400,000 a great
many people laughed at the mere suggestion that a Georgia
legislature would appropriate so large a sum. But these
doubting Thomases did not know as I did, that a majority
of these legislators came fresh from a constituency that had
been canvassing very thoroughly, the educational situation.

A great many members of the legislature came with posi-
tive instructions from the people to vote for amy educa-
tional measure that would give the people of the rural dis-
tricts longer school terms and a higher grade of teachers.

T may say also that perhaps no act which the last legis-
lature passed has been more heartily approved by the
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people at large than the act appropriating an additional
$400,000 to the common school fund.

Within the past two years we have built more school-
houses in Georgia than have been built in perhaps twenty-
years previous. In a number of counties we have built as
many as fifteen or twenty new modern schoolhouses with
modern equipments. There is no county in the State that
has not either built several new schoolhouses or improved
the old ones. This work of building new schoolhouses
continues with increasing interest everywhere. At the
present time there are a great many buildings in the course
of construction. I am determined to make the next vear:
a notable year for Georgia in the erection of new school
buildings. The people have a mind to work in this direc-
tion. The attractive modern buildings that we have al-
ready erected have only increased the demand in other com-
munities for similar buildings for their children.

I am glad to tell you also that the sentiment in favor:
of local tax is growing everywhere in the State. By the
end of next year I shall hope to have a local tax levy in
force in a great many counties in the State. The preju-
dice which I found well nigh universal when I came into-
office, against the local tax idea, is gradually melting away,
and the people everywhere are beginning to see that Geor-
gia must take another great educational step, by the en-
forcement of the local tax on the part of every county that
receives State aid. I think that I have brought our people
to see very clearly the truth of this proposition: Tt is safer
and wiser for the people to levy a local tax to establish a
school system that will save the children from becoming
vicious, than it is to levy a local tax to punish the children
after they have become crithinals.

In many of our counties the records have shown that &
great deal more money has been expended from year to-
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Year in detecting, convicting and punishing criminals, than
has been expended on all of the children of school age in
the county. You can see what an appeal could be made
to the people and how the hearts of the fathers could be
turned to the salvation of the children with such a record as
this.

After what I have stated above, you can well understand
that I look hopefully to the future. If I live and remain
in this office a few years longer, and a good Providence
shall give me health and strength, Georgia shall take a long
stride upward. The next census of 1900 shall show that
we have illuminated a great deal of the dark territorv that
now marks a domain of illiteracy.

ATHENS NXORMAL SCHOOL.

The Normal School at Athens is doing a great work for
the State. It has enrolled this year three hundred
pupils, all of whom are teachers in the service of the
State.

The faculty of that school has been greatly strengthened
by the addition of Professors Branson and Earnest, for-
merly connected with the Normal and Industrial School at
Milledgeville, and Miss Ida Young, a distinguished grad-
uate of the Peabody Normal. I do not know anywhere a
school that has a more earnest body of students and a more
united and harmonious faculty.

The State is now giving this school $22,500 per annum,
and I am satisfied that the legislature will continue to ap-
propriate, from year to year, all that is necessary for the
adequate support and enlargement of the institution.

Capt. S. D. Bradwell, the president, has managed the
finances of the school with ®nsummate ability. The
average cost for board, washing, lights, books and all inci-
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dental expenses|ito the pupils does not exceed $7.00 per
month.

I have paid to this school from the Peabody fund $900,
the amount which you have sent me for this purpose.

THE NORMAL AND INDUSTRIAL SCHOOL AT MILLEDGE-
VILLE, GEORGIA.

The Normal and Industrial School at Milledgeville has
just closed another prosperous year. The enrollment has
been larger than ever. President Chappell informs me
that about two hundred applicants had to be turned away
during the last session because there was not more room for
their reception in the dormitories.

The normal graduates of this school are doing very great
service in the common schools of the State. I find them
everywhere, from the mountains to the sea-board, and the
transformation that they are working in the life of the com-.
munities, is in many instances simply remarkable.

President Chappell says: “The Model School connected
with the Normal Department enables us to give our normal
students the finest kind of practical training. The school
consists of about 120 children, from six to fifteen years of
age. They are divided into eight classes corresponding to
the first-eight grades in the best city public school systems.
These classes are in charge of three expert normal training
teachers and occupy three well furnished, well equipped
rooms in the main college building. The classes are taught
largely by members of the Senior Normal class, under the
careful direction and supervision of three training teachers,
and of the gentleman who is at the head of the normal de-
partment. The schedule is so arranged that in the course
of the year every member of the Senior class has very con-
siderable experience in teaching every one of the eight

grades.
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This/practice teaching in the Model School is of inesti-
mable value to our pupil teachers. It trains them as they
could not be trained under any other conditions, to apply
practically and skillfully the principles of pedagogy that
they have studied in the previous years of their normal
course. We have the strongest possible proofs of the great
benefits of this practical training. From all parts of Geor-
gia where our graduates are teaching in the public schools
of the State and in the city graded schools, we are con-
stantly getting gratifying intelligence of their splendid
work, and they themselves almost invariably attribute their
success mainly to the training they get in our Model School.
Scores of them have said to me or written to me, in effect:
“I would not take anything for my Model School training;
it has helped me so much.”

This Model School is supported almost entirely by the
Peabody education fund. The salaries of the three train-
ing teachers are all paid from that fund, the incidental ex-
penses being defrayed by a small fee charged the pupils.
But for the generous aid given us by the Peabody fund, it
would be entirely impossible for us to have a Model School,
and the absence of it would make our normal department
almost like the play of Hamlet with the part of Hamlet
left out. '

The Peabody fund also aids us materially in furnishing
the best instruction in free-hand drawing and in sight-sing-
ing to our normal pupils.

A part of the salary of the teacher of each of these
branches is paid from the Peabody appropriation; but for
this aid, we should be forced either to dispense entirely with

one of these teachers, or else employ in both cases inferior
teachers at low salaries.”

The President has drawn this year from the Peabody
fund $220.00, as you will see from the statement of the re-
-ceipts and disbursements from December 14th, 1896, to
August 1st, 1897.
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PEABODY, INSTITUTES.

I have devoted the money which you sent me last year
and this for the Peabody Institutes exclusively to the col-
ored teachers, because they needed it most. I have already
held this year thirteen Peabody Institutes for the colored
teachers at a cost of $1,600.00 and have more yet to be held.
I shall reach in this way, during the summer, nearly all of
the colored teachers in the State.

I have employed, for the most part, the most capable
teachers of the race in Georgia as institute conductors.
Where this could not be done, I have had some of the most
enltured and capable white teachers to conduct the Insti-
tute. The results have been everywhere most gratifying.
Some of the best work I have ever seen done anywhere has
been done by some of these cultured men and women of the
colored race in Georgia.

It has been an inspiring and helpful indication of the
rapid advancement of educational thought among the peo-
ple of that race. '

In a number of places the Institute has been aided by
contributions from the counties and the conductors have
Deen reasonably well paid for their services.

So universal has been the demand among the teachers for
longer institutes, that I shall ask the legislature to make
the institute attendance hereafter compulsory for at least
one month and provide adequate pay for the conductors for
this length of time.

I mention another matter in this connection that I am
sure will be gratifying to you and the Board of Trustees
of the Peabody education fund.

There is a growing sentiment in Georgia in favor of the
establishment of a normal school for the training of col-
ored teachers.

I shall present this matter also to the next legislature. I
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hope/we shall soon-be able to establish a school similar in
character to the one at Athens for the colored teachers of
the State.

This, you will observe, will be a direct outgrowth of the
Peabody Institutes for the colored people sustained by the
Peabody fund for the last two years. -

PEABODY AGENCY.

I must add one word more concerning the noble agency
provided by Mr. Peabody “for the suffering South, and for
the good of the whole country.”

The spirit of the: great benefactor and of the “brave,
honest and noble-hearted friends of mankind,” who com-
pose the splendid company that have administered this
princely gift to the children of the South, is pervading
every institution and every individual that has been blessed
by the Peabody fund. More than any other agency, this
Peabody agency has been instrumental in educating the
masses into peace. As far as I have been able to observe,
the Peabody institutions have about them and through
them, this distinctive atmosphere of peace.

It has been a new translation, as well as a new interpre-
tation of the glad message of the olden times of “Peace on
earth and good will to men.”

Those who have been educated at the schools, that re-
ceive assistance from the Peabody fund, delight to call
themselves the beneficiaries of a great and good man.
They delight to tell the children whom they teach the sim-
ple and beautiful story of George Peabody’s splendid ca-
reer. I have noted with infinite pleasure the stress that
even the negro teacher in the Peabody Institute lays upon
the name of Peabody as he declares himself a learner in
the Peabody Institute.

The Peabody fund has come to mean, in the public
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mind in 'Georgia at'least, an agency furnishing help to
those who will help themselves. In this way the Peabody
agency is transmitting the spirit of George Peabody’s noble
life down into generations that are yet unborn. In all the
swelling streams of the growing, widening Southern civili-
zation there will be a constantly increasing current that
will cotninually clarify and sweeten and calm the whole
stormy flood and by and by a beautiful river of peace shall
gladden the hearts of this Southland people yet to be. Of
all the sources of that stream that is to bring healing to the
people and joy and peace to the nation, men shall turn to
none with more rapture than to the new fountain of life
that was opened in America when George Peabody was
born.

The people to whom he shall bring a great light shall
multiply with the rolling years and children of children
yet to be, will bless and erown his name.

Yours very truly,
G. R. GLENN,

State School Commissioner.
128r
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PLAN OF GRADING FULTON’S SCHOOLS.‘*“":

To the Board of Education of Fulton County:

Gentlemen—Without close and careful supervision,
public schools cannot be successfully carried on. The
present unsystematic method of classifying and teaching
in the common schools makes accurate and effective super-
vision next to impossible. The lack of uniformity, the
absence of system, and the aimlessness in the work of the
rural schools that exist in almost every other section of
the State, are quite as apparent in Fulton as in other coun-

_ties. The blame for this condition does not attach alto-
gether to either teachers, patrons or school officials, but all
here contribute more or less to bring it about.

To get the best results in school work the governing
authority must provide a definite system operating umni-
formly upon all sections. The teacher must have a defi-
nite amount of work to do in a given time, having the
minimum as a basis. This will serve to inspire the effort
necessary to conform to the requirements made. The
child must have an object constantly before it to be at-
tained. This is a strong incentive to ambitious children
and does much to kindle a laudable ambition in the minds
of the indifferent. The parent must accord a willing co-
operation to all. And when the parent fully understands
the importance of conforming to the plan arranged for
his child’s education, there will be far fewer absences and
far less indifference to educational work generally. When
we remember that these important factors in the conduct
of public schools have been but slightly considered, is it
tc be wondered at that common school work has been un-
satisfactory?

‘When teachers having charge of the same school but a

v
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few years at least, are permitted to exercise their discre-
* tion as to'what shall‘be taught at different periods of the
child’s advancement, it is not at all surprising, that after a
school has undergone a change of teachers two or three
years in succession, the advancement of the child is dis
joined and provokingly awkward. The interest of the
child imperatively demands that there should be some
well arranged plan for its education carefully outlined
from the beginning, and that the course so arranged should
be observed from the day the child enters school until it
leaves. In no other way can proper work be done.

The liberty which for many years has been accorded
teachers of the common schools of giving instruction in
_ branches foreign to a common school course, and not con-

templated under our common school laws, while permissi-
ble, if not wise, in the infancy of our system, is proving
harmful now to common school work. T do not mean to
say that higher branches properly taught are not benefi-
cial, but I do claim that all the time thus given to high

+ school work by a teacher in the employ of the County
Board of Education is to the neglect and detriment of the
children in the lower grades who are rightfully entitled
to all the teacher’s time. The Constitution of the State
and the laws made in pursuance thereof clearly define
what shall be taught in the common schools. To allow
teachers to take any considerable portion of the time allot-
ted to common school work, in teaching branches beyond
the curriculum so fixed, not only prevents systematic work,
but is a positive perversion of the public school fund.

To meet properly the conditions which I have called
attention to above, and to make our school work more
effective and uniform, I have arranged the following
course of study, covering nine years of six months each,
which T recommend for your adoption.
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NOTES.

In looking over this outline it will be observed that
in some of the studies the point of advancement is not
clearly stated. The omission is made necessary by reason
of the fact that the course will require a changé in many
of our text-books, and until they have been adopted, defis
nite divisions cannot be made.

In carrying out this course, a large discretion should be
allowed the teacher. The Board in adopting the plan of
work makes known what will be required in a given time.
I recommend that the teacher be allowed to arrange the
division of time as to hours to be devoted to each branch
to suit his own ideas, subject, of course, to the revision of
the commissioner in the event it should appear that by the
teacher’s arrangement the work cannot be satisfactorily
performed.

The school year of six months is divided into two terms
of three months each. At the end of each term written
examinations for all grades proposed by the commissioner
should be sent to all teachers. Upon the result of these
examinations, together with the class of work of the term,
promotion should be made. At the end of each term op-
portunity should be allowed pupils making more rapid ad-
vancement than their classes to skip half grades, upon
written examinations. By this plan a child is confined to
‘one class.

By the above course, operated as briefly hinted at, in
nine years of six months each, we will be able to give the
children of this county a thorough common school ednca-
tion. Respectfully submitted,

R. J. GUINN,

County School Commissioner.




IBRANCHES OF STUDY.
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CIRCULARS ISSUED TO COUNTY SCHOOL COM-
MISSIONERS.

Office of State School Commissioner.
Atlanta, Ga., October 10, 1896.

ARBOR DAY.

To the County School Commissioner :

I beg to call your attention to the law setting apart a
day as “Arbor Day.” You will find the section on page
37 of the Common School Law.

Section 1 of this law sets apart the first Friday of De-
cember in each year as a day for tree planting. The law
also requires a general observance of this day by all of the
public schools of this State.

The County School Commissioners are charged with the
proper observance of the day. The law requires that each
public school child, shall, in this way, be taught “the value
and beauty of forestry by practical tree planting on school,
chureh, and other public lots, lawns as well as on the public
highway.” .

I have mailed to every Commissioner a most excellent
volume prepared by Mr. N. H. Egleston, of the Depart-
ment of Agriculture, Washington, D. C. This volume
will be very helpful to the Commissioners in preparing
suitable programs for the day.

Arbor Day will occur this year on Friday, 4th of De-
cember. i

From the above mentioned volume I quote the follow-
ing, which will give our people the value of the product
of our forestry as compared with the value of the product
of our mines, our fields, etc.:

“Tt would seem that the mining of gold and silver is the
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most important linterest of the country. It certainly holds
a very prominent position in the public estimation.

“But the last report of the Director of the Mint gives
the value of the product of the gold and silver mines in
the United States for the year 1894 as follows: Gold,
$39,500,000; silver, $31,422,000; total, $70,922,000. At
the same time, the most recent and careful estimates of the
value of the products of our forests during the same year
make it $1,058,650,859, or fifteen times that of gold and
silver.

“Another comparison is very significant. If we add to
the gold and silver products that of all other minerals, in-
cluding such prominent ones as iron, copper, lead, zine,
coal, lime, natural gas, petroleum, slate, salt, building
stones and twenty-five or more remaining, which are less
important, we shall have the value of all our mineral
products obtained during the year 1894, $553,352,996, or
only about one-half the value of our forest products.

“Again, we may make a comparison in a different direc-
tion and with no less striking results. The statistical re-
port of the Department of Agriculture gives the value of
our cereal crops for the year 1894 as follows:

Wheat .............. e e e $ 225,902,025
(0 s R 554,719,162
(Y 214,816,920
133 13,395,476
Barley .........cciiiiiiiiii., 27,134,127
Buckwheat ............. .. ...t 7,140,238

$1,143,007,948

or less by $15,000,000 than our one forest crop.
“Ts it not worth our while, therefore, to perpetuate such
a crop, and to guard against anything which threatens to
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diminish it? Ought we not, by every means within our
control, to see that the source of this valuable supply is not
lessened in its capacity of yielding such a prominent con-
tribution to our welfare and comfort?’

You will find also in Mr. Egleston’s volume very many
suggestions as to the proper observance of the day. I
hope to live to see the time when every public road in
Georgia will be shaded by trees that have been planted by
our children; when about every school-house in .the State
there will be a beautiful park or lawn shaded by trees that
have been planted by the hands of our little ones.

Excellent suggestions for programs, including miscel-
laneous readings, opinions of distinguished men, ete., with
subjects for declamations, essays, ete., will be found at the
close of Mr. Egleston’s volume.

I send you this circular, with the volume, in time to
make ample preparation for the proper observance of
“Arbor Day.” T suggest that you interest your county
papers in this matter. They can render us great service in
reaching the people and awakening interest.

Very truly,
G. R. GLENN,
State School Commissioner.

Office of State School Commissioner.
Atlanta, Ga., November 25th, 1896.

To the C'ounty School Commissioners:

My Decar Sir: 1t is now very clear to my mind that
this legislature will take some steps looking to a different
method of procuring books for the Common Schools than
the one now in vogue.

A resolution has already passed the House and is practi-
cally certain to pass the Senate, authorizing the Governor
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to appoint a {‘School Book Commission,” whose duty it
shall be to investigate the whole question of providing
books for the schools, State uniformity, ete., and report
back to the legislature. In view of the certainty of some
legislative action, therefore, in regard to the adoption
of books, I suggest that the County Boards of Education
postpone any further adoption of books, or the making of
long term contracts. The present contracts can stand un-
til we ascertain definitely what the legislature will do.

I send this circular at once, as I understand that a num-
ber of counties are proposing to adopt books during the
coming week. There is certainly no harm in postponing
the matter until January, 1897. With highest regards,
Iam, Yours very truly,

G. R. GLENN,.
State School Commissioner.

Office of State School Com;nissioner.
Atlanta, Ga., December 21, 1896.

To the County School Commissioners:

It becomes my duty to call the attention of the Com-
missioners and members of the Boards of Education to cer-
tain important matters for the next school year.

1. The amount of money that has been apportioned to
your county for the year 1897 is $..................

The first and second quarters of this amount will be
paid as heretofore, in April and July. The condition of
the Treasury is such that there will be no money in the
Treasury on the 1st of October to pay the third quarter.
The October payment will be made along with the Jan-
uary payment, in January, 1898. I suggest that the
Boards of Education arrange for two or two and a half
months’ schools, beginning with the first of January or
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February, and then for three months’ schools, beginning
with ‘the first of September or October. I believe we
should avoid altogether Summer schools. My observation
is that the children accomplish practically nothing when
they are sent to school during July and August. The time
for our children to go to school, it seems to me, is during
the winter months. It is in the winter months when most
of the children can be spared from the farms. A child will
accomplish more in one month while the weather is cool
than it will accomplish in three months in confinement
when the weather is hot. July and August are the months
for picnics, camp meetings, revival meetings, institutes,
etec. All of these things interfere with the schools.

2. I am glad to note that more school houses were built
in 1896 than have been built in the last ten years, perhaps,
altogether. This is a most hopeful sign. I -urge upon
all our worthy County School Commissioners and Boards
of Education to press this matter with the people. The
children ought to be comfortably housed while they are at
school. The Boards of Education should not locate the
school in a house that is not comfortable. There will be
no trouble about having continued sessions of five months,
as most of the counties prefer to do, if we can secure com-
fortable houses where the schools can be held in the winter
time.

3. I find in visiting the counties that in some instances
the school records are not satisfactorily kept. Every
Board of Education should keep a record of all its official
transactions. The law requires this. It has happened
during the year that obligations have been given by mem-
bers of the School Boards, individually, when the School
Board was not in session. These obligations may be bind-
ing individually, but they are not binding upon the School
Board. The law requires that all obligations of the
County Board, in order to be binding, shall be made when
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the County Board is in session, and the minutes of the
Board shoild/show, in (évery case, the amount of obligation
and the consideration for which it was given and that it
was duly authorized by the Board during the legal session
of the Board.

In order to inaugurate greater uniformity in the keep-
ing of our records, I have had prepared a blank form, a
copy of which will be sent to the County School Commis-
sioners as soon as it is ready for distribution. I hope that
the Commissioners will criticize this form and make any
comments and suggestions that they may deem wise, and
when I hear from them all, if they approve the suggestions,
I desire that they shall adopt this uniform system of keep-
ing our records. It will systematize our work and will
preserve an intelligent record of what we all have done.

4. We have a law on our statute books, the object of
which is to encourage long-term schools.  There are a
great many places in the rural districts where such schools
could be held, if the proper encouragement were given.
I trust that the County School Commissioners will examine
this law, sections 54 and 55, and will visit the communities
where such schools are likely to have sympathy and sup-
port, and encourage the people to make supplemental con-
tracts with the teachers. This is absolutely necessary in
our present conditon, and I hope that we will have many
such schools during the next year. A small amount from
the patrons will enable the teachers to protract the spring
term, say two months. This will give in many cases, a
five months’ school in the spring.

5. A great many complaints have come to this office
from teachers who have been forced to discount their
claims at usurious rates. In some instances it has been.
alleged that the teachers have been forced to discount their
contracts at 25 per cent. from the face value.

This is not only brazenly illegal, but shamefully iniqui-
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tous, Thereiismo safer paper in this State than these con-
tracts with the Teachers, where they are legally and prop-
erly made with the Board; and the County School Com-
missioners should see to it that arrangements are made by
which Teachers can discount their contracts without having
to pay blood money for the privilege of doing so. I hap-
pen to know personally that in many of the: counties
arrangements are made to discount these papers at the
regular rate of 8 per cent. I trust that similar arrange-
ments may be made in all the counties for such Teachers
as are compelled to discount their papers.

6. I beg to call your attention to the law that requires
the County Boards of Education to divide the counties
into sub-school districts. In many counties this is not
done. The law is mandatory on this subject. Tt says:
“The County Boards shall lay off their counties into sub-
school districts, in each of which sub-school districts they
shall establish one common school each for white and- col-
ored races, where the population of the races is sufficient,
which schools shall be as near the center of the sub-school
districts as can be conveniently arranged,” etc.

In counties where the law is not complied with in this
important particular, the Board of Education of the county
should immediately take steps to lay off the county into
sub-school districts, as required by the law above re-
ferred to. '

7. The legislature which has just closed, has added
$400,000 to the $600,000 already received by direct tax,
making $1,000,000 by direct tax for the support of the
common schools. This, with the amount we receive from
other sources, will make the school fund for 1898 about
$1,600,000.

The entire State is to be congratulated on this forward
step which the present legislature has taken to provide an
adequate system of common schools for the people of Geor-
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gia. It now becomes your duty, and mine, and the duty
of all the friends of the common schools, to set about mak-
ing our system of public education more efficient. The
people will cheerfully pay the school tax, if we administer
the school fund properly. We must reach all the children
of Georgia. Too many of our children, as is shown by our
reports, are not at school. As school officers we must show
our diligence, and our earnestness, and our loyalty to the
people and to the children in providing the very best
schools everywhere, that the means at our command will
supply, and we must insist that all of the children of school
age shall be sent to school. In this way only we can dis-
arm unfriendly criticism and secure for the cause of public
education the hearty and enthusiastic support for the pub-
lic schools.

8. The legislature has passed a law authorizing the Gov-
ernor to appoint a School Book Commission. The object
of the appointment of this Commission is to investigate
this whole school book question.

During the year 1897 no school book contracts can be
made. The purpose of the law is to have existing con-
tracts, so far as books are concerned, to stand for the year
1897. Of course contracts that have already been made
with publishers, or those that have not expired, will remain
as they are. The County Boards are simply required,
nader the law, to make no changes at all in the text-books
for the year 1897. Such contracts as expire during 1897
remain of force till the end of the year.

I am directed by the law to notify the County Boards
of Education to this effect.

9. One other change in the law I must not forget to
mention. The legislature has interpreted the law in refer-

ence to the school month, so as to make a school month
13.1
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now consist of twenty days. One hundred days therefore
will constitute a school term of five months for 1897.

I shall revise and republish the School Laws, adding
those changes the legislature has just made, within the
next three months.

10. I have already made this communication unusually
long, but I must add another closing word. I have learned
to have a strong personal regard for all of the County
School Commissioners in this State. I believe they are
realizing more and more the importance of the great work
committed to their care. No other office in the county, to
my mind, is so high and so holy. It is our mission to save
the children. If we save the children we save the State,
and we save the nation, and we save all things that make
the State and nation good and great; so that all things will
bless us if we save the children.

Speaking for myself, I beg to pledge my time and what-
ever talents I may possess, for this new year to the salva-
tion of the children.

I realize more and more that the space of time allotted
to each one of us is at best very short. What we do we
must do quickly. Two of our fellow Commissioners were
called away during the last year; more of us may be called
to our final.reward during the next year. Hon. R. B.
Rogers, of Hall county, died after a long sickness; Hon.
J. C. Bryan, of Screven county, went home late one even-
ing from his office and was dead within an hour after reach-
ing home. So you or I may be called next year. If the
call shall come let us be found in our places working for
the little ones; and if we are faithful in fulfilling the be-
hests of love for the children there will be no alarm when

the call shall come.
Very sincerely,

G. R. GLENN,
State School Commissioner.
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Office of State School Commissioner.
Atlanta; Ga., December 28th, 1896.
To the County School Commissioners:

I have had mailed to you a sample sheet of the copy of
the School Record, which in my judgment will give us the
desired form for preserving our records. I will thank you
to let me know at once if this blank form meets your ap-
proval. If you think well to do so, I will be glad for you
to make any suggestions as to suitable changes in the form.
I desire to have this Record form as perfect as possible be-
fore it is adopted.

T have secured a uniform price of $9.00 for the book

G. R. GLENN,
State School Commissioner.

Office of State School Commissioner.
Atlanta, Ga., January 27th, 1897,

To the County School Convnissioner :
My Dear Sir:

1. I send you herewith the blanks for the consolidated
annual report of your county. Please fill carefully all of
the blanks in this report. In any case where you cannot
fill the blank, please tell why you cannot do so. It is very
important that the information asked for in this report
should be as accurate as possible.

2. If any vacancies occur in your Board of Education
during the present year, you will find also another blank
enclosed giving ¢he name of the member of the Board and
the date of the expiration of his commission. Please see
to it that all vacancies in your Board of Education are filled
promptly at the next session of the grand jury of your
coimty.

3. The following books will be used in the teachers’ pro-
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fessional course.for this year. These books should be in
the hands of your teachers as early as possible, if they are
not supplied already. The first and second books men-
tioned have already been used in connection with the State
examinations. They will be used again, as I desire that
our teachers shall be especially thorough in mastering the
principles embodied in these books. The new book added
to the list, viz.: the one marked No. 3 in the list, discusses
matters equally as important for the teachers as those dis-
cussed in Nos. 1 and 2. I am very sure that the teachers
will enjoy the course of study mapped out for this year.
No. 4, you will observe, is the Out-Lines of Methods used
last year. It is needless to say that we did not get all of
the good things to be found in this little manual during our
Tnstitutes last year. I desire that we shall use the same
Out-Lines of Methods in preparing for the Institute work
this year.

No. 1. Page’s Theory and Practice of Teaching; No. 2.
White’s School Management; No. 3. Parker’s Talks on
Teaching; No. 4. Out-Lines of Methods. Nos. 1 and 2
can be obtained from the American Book Co., J. Van Holt
Nash, General Manager, Atlanta, Ga. No. 3 can be ob-
tained from E. L. Kellogg & Co., either from Chicago or
New York. Special discounts will be given to you by the
publishers in case you need a number of the books. Please
notify me as early as possible if you will need more of the
Out-Lines of Methods. If so, how many copies you will
require for your teachers. Questions for the next exami-
nations will be taken from all three of these books, along
with the questions from the Out-Lines of*Methods.

4. T notice that some of the Commissioners fail to men-
tion in their quarterly itemized statements the number of
months or fractional parts of months, the teacher has been
employed and the pay per month. Please do not neglect
this hereafter. A few of the Commissioners are slow in
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sending in their reports to this office. To-day is the 27th
of January, and there are eight counties that have not yet
sent their fourth quarterly itemized statement to this office.
To-morrow the checks for all those counties that have sent
reports will be sent from this office. If the law should be
rigidly enforced, those eight counties that have not re-
ported by the end of the month would not get their money
at all until the next quarter. A word to the wise is suffi-
cient.

5. I hope that the County School Commissioners will
begin as early as possible to arrange for the Combined In-
stitutes. A number of counties have already completed
their arrangements. The Combined Institutes were so
successful last year that I am sure there will be no hesita-
tion on the part of the Commissioners to make the combi-
nations wherever they are practical. In some instances,
under the leadership of a wise Commissioner, the teachers
of several counties were entertained free of cost by the peo-
ple of the community where the Institute was held. I
would like to see this magnificent hospitality encouraged,
and extended over the entire State. Free entertainment
of an intelligent body of men and women will prove a
great blessing to any community -in Georgia. The teach-
ers will always leave a great deal of helpful intelligence
and blessings in any community where they are freely en-
tertained to more than compensate for the trouble and ex-
pense of the hospitality they receive. However, this may
be left to the Commissioner to make the most satisfactory
arrangement possible for the entertainment of the teachers.

6. I am glad to note that nearly all of the counties have
begun the organization of the teachers, and that monthly
meetings are held and special branches of professional work
are undertaken by the teachers. This is a most healthful
and encouraging sign. Whenever the teachers in Geor-
gia become thoroughly organized, and realize the potency
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of organized lintelligence and effort, then our educational
interests in Georgia can be forced upon the notice of the
public men, as well as upon the voters who put the public
men in office. From personal and professional considera-
tion, therefore, I suggest the wisdom of organized efforts
on the part of the teachers, the County School Commis-
sioners and the members of the Boards of Education, in
order that we may secure the effectual support necessary
to perfect our system of education in this State.
Yours very truly,
G. R. GLENN,
State School Commissioner.

Office of State School Commissioner.
Atlanta, Ga., March 27, 1897.

To the County School Commiissioner :

My Dear Sir: At the last annual meeting of the County
School Commissioners it was resolved unanimously to hold
the next meeting in Hawkinsville during their Chautauqua
week, which is the first week in May.

‘We should hold at least a two days’ session. I believe
that most all of the Commissioners would like to remain
the entire week. I will appoint Tuesday, 4th, and Wednes-
day, 5th, as the days of our special meeting. I hope that
you will be present and if possible bring the members of
your County Board of Education. The Hawkinsville peo-
ple have made ample provisions for our entertainment.
They have invited the County School Commissioners and
also the Boards of Education of all the counties in the
State.

I am now preparing a program for our meeting. I will
be glad to have suggestions from you at once as to special
topics of interest that you would like to have discussed. I
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desire that, this meeting shall be the most practical and the
most helpful that any of us have ever attended. It can-
not be entirely successful unless you are there, and unless
you take part in the deliberations. I want the school work
of your county represented. Please, therefore, send me
any suggestions that you would like to make that will give
special interest to that meeting.

I am sending you herewith a list of questions that ex-
plain themselves. As you know the last legislature au-
thorized th® appointment of a School-Book Commission; I
desire the fullest possible statement from you and your
people on this important matter. I wish to place before
the honorable Commission the views of all the people, and
that means the Boards of Education, the patrons and the
teachers, on this question.

If you have not yet made arrangements for your Insti-
tute, please do so at once. If possible, combine your
county with others, and have a great Inter-county Insti-
tute, and let me know the date, place of meeting and the
Institute conductors.

I desire to have a full statement as to where the Insti-
tutes are to be held, and who will conduct them, as early as
possible.

The next general examination will take place the last
Saturday in May. Please advise your teachers as to the
date. I have appointed the date earlier than usual at the
suggestion of a large number of Commissioners. I hope
this date will be agreeable to everybody.

Yours very truly,
G. R. GLENN,
State School Commissioner.
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Office of State School Commissioner.
Atlanta, Ga., March 27, 1897.
To the County School Commissioners :

Is there any complaint among the people of your county
as to the cost of school books or the methods adopted for
supplying the books to the children?

-----------------------------------------------

..................

................................................

What is the sentiment of your county in reference to
the adoption of a uniform system of text-books for the use
of all the common schools in the State?

-----------------------------------------------

...............................................

...............................................

...............................................

...............................................
...............................................

................................................

How does the Board of Education in your county stand
—for or against uniformity?............. fee e

................................................

From personal experience would it be wise, in-your
judgment, for the legislature to pass a law requiring the
adoption of a uniform series of text-books for all the com-
mon schools in the State?............ ... .ot

................................................
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................................................
------------------------------------------------

.................................................

Have you any suggestions to make to the School Book
Commission? ........iiiiiiiiiii ittt

................................................

------------------------------------------------

If you can do so, please give the average cost of school
books, per pupil, per year, as they are now furnished to
people of your county............oiiiiiiiiiiiienn

................................................

State School Commissioner.

Office of State Scllool Commissioner.
Atlanta, Ga., May 18th, 1897,

To the County School Commissioners:

My Dear Sir: 1 will send on Saturday, the 22nd, the
questions for the examination on the 29th. T think that
you will find that those of your teachers who have studied
the Syllabus ‘carefully, together with Page’s Theory and
Practice, and White’s School Management, will stand satis-
factory examinations. Some of the counties were unable
to secure copies of Parker’s Talks on Teaching, and so I
have omitted the questions on that text.

The examination will be for one day only. The answers
to the questions will be sent you on Monday the 31st. In
case the questions should not reach you by the 27th, you
should wire me so that I may have another set. forwarded
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10 you by that day. The package containing the questions
must be kept in a safe place and opened in the presence of
applicants on the morning .of the examination.

Use the same method of grading as the one adopted in
the last examination. For 3rd grade license the gederal
average of the applicant must be 70 per cent. or above;
for 2nd grade license it must be 80 per cent. or above, and
for 1st grade license 90 per cent. or above.

I have taken every precaution to prevent fraud in this
examination. In case you should detect any person at-
tempting in any way to perperate a fraud or to aid or
abet others in doing so, refuse absolutely to issue license
in every such case.

Please be careful in regard to sending papers to this
office for State licenses. Do not send papers unless you
are absolutely sure that the general average of the appli-
cant is overe 95 per cent. Over 60 papers were sent up
from the last examination, and 20 licenses were issued. It
takes a good deal of time to examine these papers, and it is
extremely painful to me and mortifying to the applicants
to find that the papers do not meet the requirements of the
standard fixed. Yours very truly,

G. R. GLENN,
State School Commissioner.

Office of State School Commissioner.
Atlanta, Ga., May 27th, 1897.

To the County School Commissioner:

I send you, enclosed, answers to the questions used in
the examination held to-day.

In grading the papers use the method adopted last year.
You will observe that there are ten questions upon each
subject, except “Theory and Practice,” upon which there
are seven. In grading the papers value each question
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“upon all the'subjeets éxcept “Theory and Practice,” at 10.
Value each question upon “Theory and Practice” at 14 2-7.
For 1st grade license, the general average made by the
applicant must be 90 per cent. or above; for 2d grade
license, 80 per cent. or above, and for 3d grade license,
70 per cent. or above.

Permit me to again call your attention to the matter of
State license. Please do not send any papers to this office
for State license unless you are absolutely sure that the
general average made by the applicant is over 95 per cent.

Yours very truly,
G. R. GLENN,
State School Commissioner.

Office of State School Commissioner.
Atlanta, Ga., September 4, 1897.
To the County School Commvissioners:

My Dear Sir: As you have been previously advised,
the third quarterly payment to the teachers can not be
made as promptly as usual, for the reason that there is no
money in the State treasury. We cannot pay for the work
done during the third quarter until the money comes in
from the counties. It will probably be about the middle
of November before we can send out the checks. In the
meantime, it will be necessary for the County School Com-
missioners to send in their quarterly itemized statements
as usual. Let this be done as promptly as possible after
the first of October.

An effort is being made in some quarters to influence
the legislature to repeal the law appropriating $400,000
additional to the school fund of the State. With this
$400,000 added to the $600,000, the direct tax for school
purposes will be one million dollars. The amount that we
receive from other sources will make the entire school fund
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a little more than a million and a half. The million dol-
lars/raised by’ 'diréct tax is less than 24 mills, or less than
$2.50 per thousand. There is not a State in the Union, as
far as T am advised, that is doing less than this in the way
of direct tax for school purposes. It will simply be an
unspeakable shame for the State of Georgia to advertise to
the world that she is unwilling to give the children of the
State at least $2.50 per thousand for school purposes.
Many of the States, as you know, make a levy of two and
three times as much in the way of a general tax, and then
add to this a great deal more in the way of local tax. A
million dollars direct tax is only fifty cents a head for our
population. The per capita school tax in many of the
States reaches as high as $4.00 to $6.00 per head. There
are absolutely no grounds on which the Georgia legislature
will be justified in repealing this law appropriating $400,-
000 to our school fund. I cannot in this circular, of
course, enter into an argument, even if it were necessary,
to show you that this school fund should not be disturbed.

I mention the matter in order to have you see your rep-
resentative in person and ask him to take a firm stand for
the children and the public school system of his State. If
you think it proper to do so, have the Board of Education
of your county to meet and pass resolutions respectfully
asking the legislature not to disturb the appropriation as
it now stands. The action of your Board will unquestion-
ably have great weight in case a serious fight shou