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INTRODUCTORY.

Not long before the close of his days, Froebel
expressed himself thus to his most intimate
friend, Middendorf: ¢ I recognize my life to be
a unity through and through; it has been long
since any such life has appeared among men;
only under unusual circumstances has it been
able to work itself out to its completeness.”
One great whole he conceives it to be with each
part joined to the other by a line of inner con-
nection; thus his principle of education was the
deep underlying principle of his life, which he
drew out of himself and made real in his voca-
tion.

Moreover, he holds strongly to the idea of de-
velopment, the self-unfolding of the human spirit
into or toward perfection. The doctrine which
he applies to the child is to be applied to his own
biography, for that doctrine is at bottom the
true movement of his own soul, as it realizes
itself in the events of his career. His life will
not only illustrate his principle of the unfolding
of the child but will be seen to be the very center
and source of that principle; from beginning to-
end it shows a man’s own spiritual evolution pro-
jecting itself into his educational work. Inner
unity, inner development, and inner connection—

(vii)



viii THE' LIFE OF FROEBEL.

the trinity of Froebel’s spirit — will reveal
themselves in his biography, which thereby be-
comes the best commentary on all that he has
done.

For the purpose of keeping this fundamental
fact before the reader’s mind, we shall throw his
life into three grand sweeps or masses which in-
dicate the chief stages of his own development
as well as of his work.

I. TeE YourH FroeBeL. This period lies be-
tween his birth and his first teaching at Frank-
fort on the Main (1782-1805). It is a time of
elementary training, of seeking a vocation, of
wandering from place to place, and of trying
many things. . Also it is a time of strong, often
of harsh discipline; atime of inner fermentation
and change; an epoch of all sorts of possibilities
floating into and out of his life — we may call him
now the potential Froebel.

II. TrE ScHOOLMASTER FROEBEL. This pe-
riod embraces the years in which he is of the
school, as instructor, tutor, principal (1805-
1835). His vocation is now clear, he knows him-
self to be an educator. It is the middle period,
preparing him for the kindergarden. His school
will succeed, then fail; he will have to leave it,
and to leave Germany, till he be completely sep-
arated from it and from all his former work. A
period of development, yet of separation and
estrangement from what he had been and had
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done; he is shaken off from 'the school-idea and
made ready for the kindergarden.

II. Tue KINDERGARDNER FROEBEL. In
Switzerland the kindergarden is conceived, the
idea is begotten and born there, but is realized in
Germany -at Blankenburg. This period extends
from 1835 to 1852, to the end of Froebel’s life,
and it may be called the evolution of the kinder-
garden, which, however, in a wider sense, was
evolving all his days.

Many heroisms we witness on his part and that
of his followers. A strange thread of persecu-
tion, with counter-strokes of destiny, runs
through his career, often giving to it an Alschy-
lean tragic tinge. A man of suffering and of
perverse fatalities, yet of courage and enthusiasm
unparalleled; he has the extraordinary power of
imparting to his dis'ciples a religious fervor of
faith and a sacred devotion to his cause. While
here, his life was of the humblest; no stationl, no
great place in the public eye, no patronage of the
mighty fell to his lot; still it looks now as if his
may turn out the most important life in the
history of modern education.

My purpose is to show Froebel the educator,
and specially Froebel the founder of the kinder-
garden. But-at the same time I shall try to
reveal Froebel the man, in all his strength and
weakness — an ideal soul of transcendent insight
and consecration to a noble cause, yet burdened
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with his full share of foibles, follies, wrongs,
and even sins. Only thus can I bring to light
his truly human greatness, which must be seen
in his rising above his own limits. No man was
ever smitten more frequently or more remorse-
lessly by the fates of his own deed than Froebel,
and no man ever rose oftener to his feet again
after the blow. Nothing could put him down,
not even himself. Thus his life will have its
lesson parallel with his educational doctrine.




Book Firvst.
The %W/A Firoelel (1789-1805).

CHAPTER FIRST.
EARLY SCHOOLING.

A very important school Froebel deemed his
own life, to whose past course he often returned
to take his bearings for the future. In writing
his autobiography, he says his aim was ¢¢ to trace
the connection between my earlicer and later life,’’
in which connection he firmly belicved as the
inner bond of all his days. This return upon
himself showed that ¢« my earlier life was for me
the means of understanding my later >’ — he had
always to go back in order to go forward. And

1



2 THE, LIFE OF FROEBEL.

more deeply still, ¢“my own individual life be-
came to me the key of the universal life’’ in
man, in humanity. (1)

Life, then, has been his true university, to
which he has often to come back for a course of
study in himself — the very hardest lesson to
learn, and sometimes never learned at all.  With
this brief overture faintly sounding in our ears,
we may catch the key-note of all that follows.

The present chapter carries the youth Froe-
bel forward till he enters Jena University when
he was seventeen yearsold.  Infancy, childhood,
boyhood are here set forth, with their possibili-
ties, which become realities in later life. The
first stage of the potential Frocbel, as we have
named him in this Book ; it shows tho far-off un-
conscious preparation of the child for the work
of the old man.

I.
The Child at Home.

Friedrich Wilhelm August Froebel has re-
corded that he was born on the 21st day of April,
1782, in Oberweissbach, a village of the Thur-
ingian Forest, belonging to the small principal-
ity of Schwarzburg-Rudolstadt, Germany. His
father was pastor of a district containing 5,000
souls, scattered among six or seven villages, the
care of which kept him very busy, without much
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time to look after his own children, had he been
so.inclined. His family is said to have originally
come from Holland, though it seems to have lost
all connection with that country. (2) -

Frederick (thus we shall call him henceforth)
at the age of nine months lost his mother, an
event which had an important influence upon his
whole life. The man who above all others has
glorified the calling of motherhood, had no
mother himself, even in the farthest reach of his
memory ; once only in an early letter he speaks
of her ¢ last loving look.”” But her real ab-
sence caused him to create her presence in an
ideal mother who is the central figure of his
greatest book, the Mother Play-songs, where she
undergoes a kind of saintly canonization, while
the father in that same book appears twice or
thrice just to show his superfluity. The picture
of the mother often returned to Froebel in later
years; in fact, she becomes the educational cen-
ter of the last period of his life, in which he, an
old man, goes back to his infancy and. erects the
greatest of all monuments to the mother whom
he never knew.

Having no mother and almost no father, he
falls to the care of servants and of his brothers
who are older. Four of these brothers are men-
tioned, two of whom, August (who died early)
and Traugott (who became a physician), have
little to do with his career; but the other two,
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Christian and Christoph, are deeply woven into
his life. Especially did he love Christoph who
both brothered him and mothered him, protocting
him outwardly and comforting him inwardly amid
his trials. These trials culminated in a new per-
son entering the houschold — the step-mother.
. The pastor took a second wife, who soon had a
son of her own, and who became not only indif-
ferent but averse to her little step-son. Such
were the circumstances of the child Froebel as he
entered the kindergarden age, which he will
never forget, and which will impel him, as his
final terrestrial work, to come to the rescue of
those suffering as he did, whereby he becomes a
kind of redeemer for the little child.

Frederick was now about four years old, and
often quite alone in the world. Through his
step-mother’s conduct he was isolated from the
family, and made to feel that he was a stranger
in his own home. Apparently his older brothers
were absent a good deal from the new houschold,
so that he had no longer their sympathy and
protection. So he early turned inward and kept
company with himself, whence came the habit of
introspection which went with him through life.
The proverbial character of the step-mother was
repeated in Froebel’s experience, he was the
boy Cinderella of the German fairy-tale. Still,
while almost driven from the home, he was strictly
forbidden to go beyond the yard and garden,
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inclosed by fences, hedges and houses, of the
parental dwelling. Not only alone, but also in a
prison the child has to occupy his young days.

Thus his expanding life seemed to be shut in
on all sides by lofty mountain-walls, which he
could not climb over. An inner protest against
all limitation and prescription could not help ris-
ing within him, a tendency which will leave its
strong mark on his future thought and life.
Moreover, in the last period of his activity he will
return to his own kindergarden age, and will do
his share toward rendering impossible forever
such treatment as he received during his child-
hood. The isolation and suffering of these early
years had no small part in calling forth his grand
remedial deed, the kindergarden. So even as a
little child we see Froebel in training for the
work of his old age, and furthermore we catch a
glimpse of that thread of ¢¢ connection between
my earlier and later life’’ on which he puts so
much stress.

The child grew forward to school age. The
religious character of the family was of the strict
old-Gérman orthodox Protestant type, and was
in accordance with all the other restraints put
. upon the boy. Here too rose a secret protest,-
A against the pastor as well as against the father —
a protest which we can trace winding through his
future career in his relations to the established
church. One thing is certain: not for the world
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will he follow the calling of his parent and be a
clergyman ; still he will choose an allied vocation,
for him the deeper and more compelling, that of
educator. Morcover, we shall see later that
under his influence his two great friends and
co-workers, Middendorf and Langethal, had their
careers deflected fromn theology into pedagogy.

The father, however, taught him to read,

" though with great difficulty, for the one was not
a good teacher and the other was not a good
pupil. One result was that the father regarded
Frederick as a hopelessly stupid boy, totally un-
worthy of an university education, and the son
for a time shrank back into himself with a dis-
belief in his own talent. Froebel confesses that
it was hard work for him to learn to read, and
this comports with what we know of him later.
Human speech was his stumbling block, in his
own mother-tongue he never could utter himself
adequately, his best was another kind of expres-
sion. Over and over again he tried his hand at
Latin without success; grammar, the organiza-
tion of specch, he could never make his own
fully, as we sce from his frequent tirades about
this study, as well as from many a peculiar turn
in writings.

From his father’s instruction young Frederick
passed to the village schools where he acquired
not very thoroughly the rudiments of an ordi-
nary education. From his own account we have
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to infer that he belonged to the class of bad
boys. He was defiant, disobedient, and told
falsehoods to get out of scrapes; he claims, how-

ever, that he was made naughty by being always .

misjudged and mistreated. As he had the name
of an imp, he was determined to have the game.
His was a destructive nature: ¢ I destroyed
everything around me, whatever I wished to in-
vestigate.”” Very significant too is it to observe
by what means he sought afterwards to overcome
just this destructive spirit in the child through
the kindergarden.

So we see the boy in a secret rebellion against
the established order in home, school, and
church; the step-mother ruled his world, and
his business was to thwart her in every possible
way. She was the Law and the Gospel; could
the child help turning against the Law and the
Gospel? Still he had love in his heart for his
brother Christoph, in whom he seemed to see re-
embodied his true mother. He records that this
brother, explaining to him once the sexual differ-
ence in plant-life, opened the door of the great
temple of Nature, into which his longing spirit
entered and found peace, remaining there with
few interruptions to the end of his days.

But what means this noise of hot discussion
which the child hears between father and brother
Christoph? The latter has just returned from
the University of Jena, where he has been study-
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ing theology, and has brought back new views
which the old pastor deems the quintessence of
heresy and damnable innovation. Of course the
boy listens with intense eagerness and under-
stands the general bearing of the dispute, since
it lay just in tho line of his deepest experience.
He cannot help taking sides with his brother,
whom he loves, and who in addition now voices
the secret protest and aspiration of hix own soul.
And that University of Jena— what a wonderful
ideal place it must be, with its freedom in con-
trast to this cramped existence! Dimly a hope
has been born in his heart that he, the dull boy,
will yet see Jena, in spite of father and step-
mother, who have thrust him down into the
limbo of everlasting stupidity. '

Meanwhile he has reached the age of ten years,
and his prisoned spirit is longing for some re-
lease. ¢ I wished to escape from this unhappy
state of things, my elder brothers I considered
fortunate in being away from home.””  Christoph
again appears at the right moment and gives to
the despairing boy consolation and protection —
a providential appearance vividly recalling their
common mother as the guardian angel over both
of them.

Still another providential appearance on the
maternal side comes down into Frederick's life
at this time, that of uncle Hoffman, a clergy-
man of Stadt-Ilm, and brother of the deceased
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mother. This kind-hearted man, on a visit to
Oberweissbach, evidently saw the whole situation 5
when he returns home, he begs by letter that the
boy Frederick be sent to him for an indefinite
stay. The father readily consented, and the
step-mother surely would not object. And now
we may see with sympathetic glance the youth
springing across the paternal threshold in uncon-
cealed joy, and leaving behind him that whole
step-motherly world with eager face turned
toward a new home.

And yet we cannot leave the step-mother with-
out a sympathetic glance. Poor woman! what
an immortality for that simple Thuringian coun-
try-girl who could not get along with her
step-son! For he happened to be Frederick
Froebel, the greatest benefactor of the little
child that ever lived, and he has fully reported
her ill treatment of him as a little child. The
result is her name has gone through the wide
world, and has descended thus far through time,
and is destined to go down through untold ages,
leaving behind it a line of sighs and tears and low
maledictions from thousands upon thousands of
tender-hearted kindergardners who read his
story. Dear me! what a destiny for a woman,
who violates the trust given her, neglecting to
obey the call, when it has come to her, to be a
mother to a motherless child!

Still let us in fairness think of her difficulties.
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Not an easy position is hers; the child has
neighbors, and relatives, and elder brothers, who
cannot quite let him forget that he has a step-
mother. Every word and act of hers are sure
to be prejudged, and her every correction of the
child, though deserved, is apt to be ascribed to
her want of maternal feeling for her ward. And
thou, my reader, who art some gentle kinder-
gardner probably, wilt do well to feel a throb of
sympathy with that step-mother, for thou mayst
some time have to stand in her place.

Now we can turn to our boy Frederick, who
has by this time arrived at his uncle’s in Stadt-
Ilm, out of the reach of his step-mother, which
event took place toward the end of the year
1792. .

II.

The Boy at Uncle Hoffmann'’s.

Very different was the atmosphere of the two
households; in the one was severity, in the other
kindness; the father misunderstood and dis-
trusted his son, the uncle recognized and trusted
his nephew. There restraint, here freedom;
there a step-mother spurned him from her pres-
ence, here a motherly spirit for the first time
took him up into its bosom. When he passed
outside of his new home, the mountain-walls
which before penned him in had vanished as in a
dream; ¢¢I could go into my uncle’s gardens if
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I liked, but I was also at liberty to roam all over
the neighborhood.”” Great indéed was the dif-
ference between here and there, so great that
the boy at once began to pass from protest and
the deepest tension of spirit into harmony with
his environing world.

Of course he must go to school, that was
probably a chief object of the uncle in taking
the boy to himself. He had always been a soli-
tary youth, depending on himself chiefly for
society ; but now he is suddenly plumped into a
living ‘roistering mass of school-boys, forty in
number, of his own age. He must henceforth
associate with his fellows and take part in their
sports. He was deeply humiliated to find that
he was physically unable to cope with the rest in
strength or agility. But he bravely began to
overcome his defects, and made the most of his
opportunities. Confidence in himself he was
getting after long suppression; surely there is
something in the lad, if he can thus struggle with
and mount above his limits. And all his life he
will give great prominence to the physical devel-
opment of the pupil, remembering his own
insufficient training in this respect.

Reconciliation seems now to be the trend of
our Frederick under the loving care of uncle
Hoffmann; reconciled he is becoming with ‘the
home, with the school, — yes, with the church.
«¢I especially enjoyed the hours devoted to re-
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ligious instruction; >’ he delighted in the ser-
mons of his uncle, which were ¢¢ mild, gentle and
full of sweet charity; >’ somewhat differcent, evi-
dently, from those of his father. His heart
would melt and he would burst into tears when
the lesson ¢¢touched upon the life, the work,
and the character of Jesus.”” He resolved to
lead a similar life.

Very deep run these notes of harmony with
the established order around him, in striking con-
trast to the discords of his previous life. He is
now becoming truly ethical, drinking in from his
surroundings those virtues which form the tissue
of all character, and which mount up for their
highest source to the institutional world.

He gives an account of the school training at
Stadt-Ilm, the residence of uncle Hoffmann.
Reading, writing, arithmetic and religion (the
four Rs, in this case), were ¢¢the subjects best
taught; >’ but Latin comes in for censure,
¢¢ being miserably taught and worse learned.”’
Still, from its study he got something, namely,
that he could get nothing ¢¢ by such a method of
teaching.”” So he blames the method, but Latin
grammar is Latin grammar under any instruction,
and will not put down its carefully adjusted bars
to let Froebel jump in with a little playful leap.
But ¢¢ arithmetic was a favorite study of mine,”’
and in general he had a quantitive or mathemat-
ical bent in his mind. Music lessons, too, he



EARLY SCIHOOLING. 18

had, in singing and in playing the piano, ¢ but\
without result.”” We are, however, inclined to
think that the musical side of his nature received
a very considerable development at this time;
his own mood and his environment fostered it,
expressed it in a way, though he may not have
learned much about the theory of music. Cer-
tainly a musical accompaniment runs through his
life and his work to the very close, which harmo-
nious attunement naturally belongs to his uncle’s,
and not-to his father’s, surroundings. ‘

As to discipline, he claims that he and his
school-fellows lived ¢¢ without control,”’ yet none
of us were ever ¢ guilty of a really culpable
action.”” Good boys, indeed, good by nature,
not made bad by man: a note having a sound
like that of 7he Education of Man, which
indeed belongs, in its composition, to the same
period as the Autobiography.

On a similar line note the following contrast :
¢« We had two teachers, one of whom was strict
and pedantic, the other was kind-hearted and
free,”’ i. e. he let us do as we pleased. Result:
¢¢ the first never Lad any influence over us,”
though he sought to make us accomplish some-
thing, while ¢¢ the second could do with us what-
ever he pleased,”’ though he did not please to
make us do anything. Then note another con-
trast, not between teachers now, but between
preachers: ¢ My uncle, the principal minister of
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Stadt-Ilm, was gentle and soft-hearted,’”’ never
reproving anybody ; but ¢¢ the other minister was
rigid even to harshness, often scolding and order-
ing us about,”’ just like my father at Oberweiss-
bach — let him be confounded (the minister of
course, not the father).

Such was the spirit of re-action in the boy
against authority, which had been, no doubt,
formal, and sometimes harsh. This spirit will
remain long with Froebel, he will carry it into his
school at Keilhau, where it will give rise o one of
the deepest contradictions of his life, under which
indeed that school will sink till it passes out of
his hands. For Froebel as principal will assert
his authority in the most absolute, yea, tyrrani-
cal manner, but will resent all authority and pre-
scription when exercised by the subordinate
teacher over the pupil. The hardest lesson of
his life will be to find out what to do with the
established and.the prescribed, and how to make
them not only agree with, but to contribute to,
freedom: But this is a chapter which lies far
ahead, though it has its roots in the period which
we are considering just now.

The time of his school education drew to a
close, which was fitly celebrated and rounded out
by his Confirmation. For this impressive cere-
mony he was prepared by his uncle, who thus -
brought him into union with the Church, from
which he never afterward formally separated.
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Still this institution had in him from now onward
two representatives, quite opposite, yet both his
kindred, both of them pastors, his father and his
uncle. Thus the religious dnalism of his life lay
in his blood, coming to him by inheritance from
both parents, of whom his heart leaned unswerv-
ingly to his mother, who had now become to
him a definite ideal image through his uncle
Hoffmann as well as through his brother Chris-
toph. But the other strand of his nature, the
paternal, claimed him as heir too; he could be
' rigid, imperious, yea, despotic almost to the sac-
rifice of the person. Whereof much hereafter.

But he has now finished, the seal of manhood is
given by the rite of Confirmation, which is ac-
knowledged to have a natural connection with the
period of adolescence. Out of home and the
school into the battle of the world is the transi-
tion, for which battle, however, he must be pre-
pared. Accordingly we are now to sce Froebel
beginning his search for a vocation, and going
through his first trial therein.

II1.

What Shall be Done with the Boy?

Such is the difficult question now presenting
itself to Frederick and his father. After five
years’ absence he is home again for the purpose
of making a new start in a new direction. Away
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from parent and from uncle he is to grapple with
the practical world; he must learn some busi-
ness — What?

It is settled that he is not to study at the
University and follow one of the learned profes-
sions — settled it was, he declares, by his step-
mother, who was afraid that her own boy, Carl
Poppo, might not otherwise have thé means from
the paternal estate for a University education.
Carl Poppo, now a lad of eleven (born in 1786),
had shown decided ability, at least to the eye of
his mother, and was an emphatic contrast to his
older half-brother, Frederick, whom all knew to
be a stupid boy, unworthy and really unsuscept-
ible of any higher training than he had already
attained.

Here again rose a sccret protest, and the dim
resolution to thwart the step-mother’s plan of
keeping him away from the University. For
the thought of Jena had entered deep into his
mind, he had heard of it and the great men there
all his life; he loved to pore over the learned
books of his brother Christoph with a vague
longing for knowledge. He too was going to
be a student of Jena some day — but how? At
present no road seemed to lead thitherward, but
let us work and wait for the future in one of
her auspicious moods; perhaps she may give us
a surprise in this matter, as is her way often-
times.
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But meanwhile something must be tried, for
the father is urgent to get the boy settled and be
done with him. Various positions were sug- -
gested, till one was found acceptable to all par-
ties. Frederick in 1797, being fifteen years and
a half old, was apprenticed to a forester, with
whom he was to stay two years.

The great fact during this period is the eager-
ness with which he prosecuted his studies. He
worked especially at botany, as a good oppor-
tunity offered; but mathematics and languages
were not neglected. He was left to himself a
good deal, and used his spare time profitably;
living in the forest and contemplating plant-life, he
entered into a religious communion with Nature,
which displaced the religion of the Church, in
part at least. . '

Froebel puts stress upon the fact that during
this time he first saw a drama, which was given
by a company of strolling actors. The per-
formance took strong hold upon him, for a while
he seems to have been stage-struck. He sought
the acquaintance of the actors, and talked with
them about their glorious profession; ¢¢ perhaps
I expressed a wish that I might become a mem-
ber of such a company.”” But one of the actors
told the misery of their life, and quite disillu-
sioned him. Still the dramatic element was
roused in him, and satisfied a certain need of his
soul. It will remain with him in some form to

2



18 THE LIFE OF FROEBEL.

the last; he will employ action for the purpose
of education, and in the play-song he will create
a little drama for the child.

The period elapsed, the apprenticeship came
to an end. The forester wished to retain him,
but he would not stay, having outgrown the
business. Then came some trouble, the forester
complained to the father, the step-mother echo-
ing his bad opinion of the boy. But Frederick
was able to clear himself of all charges, and to
bring home a counter accusation against the for-
ester, by invoking the help of brother Christoph.
The outcome is that our Frederick, now seven-
teen years old, is again under the paternal roof,
where he could not, however, feel very comfort-
able. For that father had sent him off to the
forester two years before with the following
farewell: ¢¢ Never come back to me with any
complaint, for I shall not listen to you, but con-
sider you in the wrong beforchand.”’

Again the question springs up in that house-
hold: What shall be done with the boy, the
naughty, superfluous boy? Parents are deter-
mined not to do the right thing, for he is just
the one of all the sons who ought to be sent to
the University, having in himself the deepest
agpiration for learning. But he is set down as
the family dunce by the father, and besides, as
the bad boy by the step-mother. Incapable and
unworthy of the University, declare the parents;
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8o let the other sons be educated at Jena, not
Frederick the blockhead and general nuisance.
But where now are those other sons, Traugott
and Christoph, and bright little Carl Poppo?
All have vanished into the night of oblivion
except when their names are passingly read in
the flare of light flashed from the illuminated
fame of their stupid brother.

Such is the ironical game which Fate has
started to play in that household, where just now
reigns the grand puzzle: What shall be done
with the boy? He has come back again on our
hands, that impossible boy, Fritz Froebel, a
juvenile superfluity, if there ever was one.
Wait; as the parents are at their wits’ end, doing
nothing, or bent on doing the wrong thing, Prov-
idence who has work for the boy will take him in
hand, and by the little turn of a petty cvent
will suddenly whisk him forthright into the
world — whither? To the University of Jena.
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Not an easy position is hers; the child has
neighbors, and relatives, and elder brothers, who
cannot quite let him forget that he has a step-
mother. Every word and act of hers are sure
to be prejudged, and her every correction of the
child, though deserved, is apt to be ascribed to
her want of maternal fecling for her ward. And
thou, my reader, who art some gentle kinder-
gardner probably, wilt do well to fecl a throb of
sympathy with that step-mother, for thou mayst
some time have to stand in her place.

Now we can turn to our boy Frederick, who
has by this time arrived at his uncle’s in Stadt-
Ilm, out of the reach of his step-mother, which
event took place toward the end of the year
1792. ' :

II.
The Boy at Uncle Hoffmann'’s.

Very different was the atmosphere of the two
households; in the one was severity, in the other
kindness; the father misunderstood and dis-
trusted his son, the uncle recognized and trusted
his nephew. There restraint, here freedom;
there a step-mother spurned him from her pres-
ence, here a motherly spirit for the first time
took him up into its bosom. When he passed
outside of his new home, the mountain-walls
which before penned him in had vanished as in a
dream; I could go into my uncle’s gardens if
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I liked, but I was also at liberty to roam all over
the neighborhood.”” Great indéed was the dif-
ference between here and there, so great that
the boy at once began to pass from protest and
the deepest tension of spirit into harmony with
his environing world.

Of course he must go to school, that was
probably a chief objeot of the uncle in taking
the boy to himself. He had always been a soli-
tary youth, depending on himself chiefly for
society ; but now he is suddenly plumped into a
living ‘roistering mass of school-boys, forty in
number, of his own age. He must henceforth
associate with his fellows and take part in their
sports. He was deeply humiliated to find that
he was physically unable to cope with the rest in
strength or agility. But he bravely began to
overcome his defects, and made the most of his
opportunities. Confidence in himself he was
getting after long suppression; surely there is
something in the lad, if he can thus struggle with
and mount above his limits. And all his life he
will give great prominence to the physical devel-
opment of the pupil, remembering his own
insufficient training in this respect.

Reconciliation seems now to be the trend of
our Frederick under the loving care of uncle
Hoffmann; reconciled he is becoming with the
home, with the school, — yes, with the church.
«¢1 especially enjoyed the hours devoted to re-
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ligious instruction; >’ he delighted in the ser-
mons of his uncle, which were ¢ mild, gentle and
full of sweet charity; >’ somewhat different, evi-
dently, from those of his father. His heart
‘would melt and he would burst into tears when
the lesson ¢¢touched upon the life, the work,
and the character of Jesus.”” He resolved to
lead a similar life.

Very deep run these notes of harmony with
the established order around him, in striking con-
trast to the discords of his previous life. He is
now becoming truly ethical, drinking in from his
surroundings those virtues which form the tissue
of all character, and which mount up for their
highest source to the institutional world.

He gives an account of the school training at
Stadt-Ilm, the residence of uncle Hoffmann.
Reading, writing, arithmetic and religion (the
four Rs, in this case), were ¢¢the subjects best
taught; >’ but Latin comes in for censure,
¢¢ being miserably taught and worse learned.”’
Still, from its study he got something, namely,
that he could get nothing ¢ by such a method of
teaching.”” So he blames the method, but Latin
grammar is Latin grammar under any instruction,
and will not put down its carefully adjusted bars
to let Froebel jump in with a little playful leap.
But ¢ arithmetic was a favorite study of mine,”’
and in general he had a quantitive or mathemat-
ical bent in his mind. Music lessons, too, he
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had, in singing and in playing the piano, ¢ but
without result.”” We are, however, inclined to
think that the musical side of his nature received
a very considerable development at this time;
his own mood and his environment fostered it,
expressed it in a way, though he may not have
learned much about the theory of music. Cer-
tainly a musical accompaniment runs through his
life and his work to the very close, which harmo-
nious attunement naturally belongs to his uncle’s,
and not-to his father’s, surroundings. '

As to discipline, he claims that he and his
/' school-fellows lived ¢¢ without control,”’ yet none
of us were cver ¢ guilty of a really culpable
action.”” Good boys, indeed, good by nature,
not made bad by man: a note having a sound
like that of The Education of Man, which
indeed belongs, in its composition, to the same
period as the Autobiography.

On a similar line note the following contrast :
¢« We had two teachers, one of whom was strict
and pedantic, the other was kind-hearted and
free,”’ i. e. he let us do as we pleased. Result:
¢¢ the first never kad any influence over us,”
though he sought to make us accomplish some-
thing, while ¢¢ the second could do with us what-
ever he pleased,”’ though he did not please to
make us do anything. Then note another con-
trast, not between teachers now, but between
preachers: ¢ My uncle, the principal minister of
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Stadt-Ilm, was gentle and soft-hearted,”’ never
reproving anybody ; but ¢¢ the other minister was
rigid even to harshness, often scolding and order-
ing us about,”” just like my father at Oberweiss-
bach — let him be confounded (the minister of
course, not the father).

Such was the spirit of re-action in the boy
against authority, which had been, no doubt,
formal, and sometimes harsh. This spirit will
remain long with Froebel, he will carry it into his
school at Keilhau, where it will give rise to one of
the deepest contradictions of his life, under which
indeed that school will sink till it passes out of
his hands. For Froebel as principal will assert
his authority in the most absolute, yea, tyrrani-
cal manner, but will resent all authority and pre-
scription when exercised by the subordinate
teacher over the pupil. The hardest lesson of
his life will be to find out what to do with the
established and.the prescribed, and how to make
them not only agree with, but to contribute to,
freedom: But this is a chapter which lies far
ahead, though it has its roots in the period which
we are considering just now.

The time of his school education drew to a
close, which was fitly celebrated and rounded out
by his Confirmation. For this impressive cere-
mony he was prepared by his uncle, who thus -
brought him into union with the Church, from
which he never afterward formally separated.
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Still this institution had in him from now onward
two representatives, quite opposite, yet both his
kindred, both of them pastors, his father and his
uncle. Thus the religious dnalism of his life lay
in his blood, coming to him by inheritance from
both parents, of whom his heart leaned unswerv-
ingly to his mother, who had now become to
him a definite ideal image through his uncle
Hoffmann as well as through his brother Chris-
toph. But the other strand of his nature, the
paternal, claimed him as heir too; he could be
4 rigid, imperious, yea, despotic almost to the sac-
rifice of the person. Whercof much hereafter.

But he has now finished, the seal of manhood is
given by the rite of Confirmation, which is ac-
knowledged to have a natural connection with the
period of adolescence. Out of home and the
school into the battle of the world is the transi-
tion, for which battle, however, he must be pre-
pared. Accordingly we are now to see Froebel
beginning his search for a vocation, and going
through his first trial therein.

II1.

What Shall be Done with the Boy?

Such is the difficult question now presenting
itself to Frederick and his father. After five
years’ absence he is home again for the purpose
of making a new start in a new direction. Away
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from parent and from uncle he is to grapple with
the practical world; he must learn some busi-
ness — What?

It is settled that he is not to study at the
University and follow one of the learned profes-
sions — settled it was, he declares, by his step-
mother, who was afraid that her own boy, Carl
Poppo, might not otherwise have th¢ means from
the paternal estate for a University education.
Carl Poppo, now a lad of eleven (born in 1786),
had shown decided ability, at least to the eye of
his mother, and was an emphatic contrast to his
older half-brother, Frederick, whom all knew to
be a stupid boy, unworthy and really unsuscept-
ible of any higher training than he had already
attained.

Here again rose a secret protest, and the dim
resolution to thwart the step-mother’s plan of
keeping him away from the University. For
the thought of Jena had entered deep into his
mind, he had heard of it and the great men there
all his life; he loved to pore over the learned
books of his brother Christoph with a vague
longing for knowledge. He too was going to
be a student of Jena some day — but how? At
present no road seemed to lead thitherward, but
let us work and wait for the future in one of
her auspicious moods; perhaps she may give us
a surprise in this matter, as is her way often-
times.
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But meanwhile something must be tried, for
the father is urgent to get the boy settled and be
done with him. Various positions were sug- -
gested, till one was found acceptable to all par-
ties. Frederick in 1797, being fifteen years and
a half old, was apprenticed to a forester, with
whom he was to stay two years. v

The great fact during this period is the eager-
ness with which he prosecuted his studies. He
worked especially at botany, as a good oppor-
tunity offered; but mathematics and languages
were not neglected. He was left to himself a
good deal, and used his spare time profitably ;
living in the forest and contemplating plant-life, he
entered into a religious communion with Nature,
which displaced the religion of the Church, in
part at least. ’

Froebel puts stress upon the fact that during
this time he first saw a drama, which was given
by a company of strolling actors. The per-
formance took strong hold upon him, for a while
he seems to have been stage-struck. He sought
the acquaintance of the actors, and talked with
them about their glorious profession; ¢¢ perhaps
I expressed a wish that I might become a mem-
ber of such a company.’”” But one of the actors
told the misery of their life, and quite disillu-
sioned him. Still the dramatic element was
roused in him, and satisfied a certain need of his
soul. It will remain with him in some form to

2
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the last; he will employ action for the purpose
of education, and in the play-song he will create
a little drama for the child.

The period elapsed, the apprenticeship came
to an end. The forester wished to retain him,
but he would not stay, having outgrown the
business. Then came some trouble, the forester
complained to the father, the step-mother echo-
ing his bad opinion of the boy. But Frederick
was able to clear himself of all charges, and to
bring home a counter accusation against the for-
ester, by invoking the help of brother Christoph.
The outcome is that our Frederick, now seven- .
teen years old, is again under the paternal roof,
where he could not, however, feel very comfort-
able. For that father had sent him off to the
forester two years before with the following
farewell: ¢« Never come bick to me with any
complaint, for I shall not listen to you, but con-
sider you in the wrong beforchand.”

Again the question springs up in that house-
hold: What shall be done with the boy, the
naughty, superfluous boy? Parents are deter-
mined not to do the right thing, for he is just
the one of all the sons who ought to be sent to
the University, having in himself the deepest
aspiration for learning. But he is set down as
the family dunce by the father, and besides, as
the bad boy by the step-mother. Incapable and
unworthy of the University, declare the parents;
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8o let the other sons be educated at Jena, not
Frederick the blockhead and general nuisance.
But where now are those other sons, Traugott
and Christoph, and bright little Carl Poppo?
All have vanished into the night of oblivion
except when their names are passingly read in
the flare of light flashed from the illuminated
fame of their stupid brother.

Such is the ironical game which Fate has
started to play in that household, where just now
reigns the grand puzzle: What shall be done
with the boy? He has come back again on our
hands, that impossible boy, Fritz Froebel, a
juvenile superfluity, if there ever was one.
Wait; as the parents are at their wits’ end, doing
nothing, or bent on doing the wrong thing, Prov-
idence who has work for the boy will take him in
hand, and by the little turn of a petty cvent
will suddenly whisk him forthright into the
world — whither? To the University of Jena.



CHAPTER SECOND.
FROEBEL AT JENA.

In the present chapter the object is to set
forth, as fully as is now possible, the most im-
portant period in Froebel’s earlier life, namely
his stay at the University of Jena. It was truly
his germinal epoch ; he received here more seed-
thoughts for his future development than at any
other time. He was young, being but seventeen
years old when he first arrived, and he remained
two years. Young, but very receptive and im-
pressionable; he seems not to have fully known
how much he did take up into himself out of
that Jena abode.

At this time Jena with its University was the
very center of the intellectual life of Germany.
Nay, we may go further and say thatit stood in

(20)
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the heart of the mightiest spiritual movement of
the last two centuries. The most splendid sun-
burst in philosophy which the ages have wit-
nessed, with the possible exception of that
ancient one in Athens, was then taking place at
Jena. A few miles across the country lay
Weimar, governed by the same ruler and con-
trolled by the same spirit; there the greatest lit-
erary movement of our modern era was in the
process of fulfillment. Art and science felt the
same regenerating breath of anew epoch.

Into this marvelous creative energy of the time
the boy Frederick Froebel is suddenly plunged at
its fountain-head. Now we hold that he absorbed
much of this spirit by living in its atmosphere
and associating with the students. It was at Jena
that he became deeply inoculated with the Teu-
tonic renascence which produced Goethe and
Schiller in poetry; Kant, Fichte, Schelling, and
Hegel in philosophy; Mozart and Beethoven in
music. More truly was his the educational soul
of this movement than that of any other man; .
the spirit of Jena at this time was indeed the
gniding principle, more or less unconscious, of his
whole life, undoubtedly with many fluctuations.

Froebel has not told us in his autobiographical
writings, with any degree of completeness, what
he obtained at Jena. For reasons to be hereafter
stated, the University was a very unplecasant
memory. Nor has any writer on Froebel within
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our knowledge adequately appreciated the impor-
tance of this period in his spirit’s history. (3)

Accordingly it becomes the duty of the present
biography at this point to reproduce Jena during
the years 1799-1801, at least in a brief outline.
For the spiritual nineteenth century opened just
there more fully and brilliantly than at any other
spot on the earth, and the youth Froehel was
present during these two years. Yes, the simple-
hearted Thuringian country-boy is there, an
infant as it were, a very suckling on the breast of
the Time-Spirit, whose mother’s milk he is draw-
ing in quite unconsciously, taking it up into the
fiber of his being that he become the educator of
the new epoch, especially of the infants thereof.
For such work is she rearing him with a peculiar
maternal nurture, truly that of the creative genius,
which she alone can foster; not to be a learned
man simply, not to be an erudite professor at the
University delving in the library-dust of the past,
is she training him, but to be a soldier of the
future standing courageously in the front rank of
the coming battle with the Powers of Darkness,
the much-suffering man! So, when the moment
comes, she flings him from her breast at Jena with
what seems an unmotherly harshness, such being
usually her way of training her favored baby to
his approaching task. But enough of this pro-
logueing, let the youth himself now step
forward.
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I.

Arrival at Jena.

Frederick, having returned to the parental
roof, was again in deep despondency. The
* wings of his spirit which had been for five years
fluttering in the genial sunshine of his uncle’s
house and had spread out in free though solitary
flight at the forester’s, drooped and fell when he
came into the presence of his father and his
step-mother. But soon the unseen hand was ex-
tended to him in his gloom; he was sent on an
errand to that place to which, above any other,
he wished to go, and ought to go.

His brother Traugott was studying medicine at
Jena and needed money. Frederick, who had
nothing special to do at home, was sent with
the funds. Great must have been his relief as

~ he passed out of the door of his father’s house
bound for the University of which he had heard
so much in the family.

His favorite brother Christoph had studied there
several years before this time, finishing his course

+in theology. This brother shared in the new
spirit which had risen at Jena, and which was
transforming the old ecclesiastical edifice. Hot
discussions between the brother and the father —
the latter clung to the old school of theology —
Froebel had heard in his early boyhood. The
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names of Jena and Weimar and their famous men
must have been known to him.  With what an
uplifted heart did he now walk into that Univer-
sity town to his brother’s quarters!

From the first he felt the quickened intellectual
life of the place, and longed to remain for awhile.
Iis brother interceded with the father: only
cight weeks till the close of the summer term;
let the boy sfay, he ix xo cager, and he can em-
ploy the time profitably. The father gave his
consent. Frederick took lessons in map-draw-
ing, with a practical outlook upon his future
calling. The time passed, he returned home
with his brother. IIis step-mother sneeringly
said: Now you can say that you have gone
through the University. Somewhat similar was
her remark to that of an American youth who
had gone through College: I went in at the
front door, and was shown out at the back door.

But the boy was not to be deterred by a sneer;
he was determined to go back where ¢¢ my spirit
had been stimulated on many lines.”” He con-
ferred with his father, who gave his consent if
he were not called on for the means. Frederick
possessed a small inheritance from his mother; a
portion of this, after some negotiation, he suc- )
ceeded in getting. So he is off once mor¢ for
Jena, helped again, be it noted, to his true destiny
by the secret outstretched hand of his mother
bearing « little gift of money.
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A testimonial from his father attesting his
capacity for a certain course of studies procured
him matriculation without trouble. His certifi-
cate called him ¢¢ student of philosophy,’” which
title produced upon his dreamy receptive nature
a great impression, and gave ¢¢ to my studies a
higher relation not before imagined.”” Often as
a boy in his home he had heard from his elders
that magic word plilosophy, now the cardinal
term and fact at Jena, and he had obtained a
lofty though vague conception of -its meaning.
The great Kantian movement was in full swing,
and Fichte-at Jena was its chief expositor, whom
brother Christoph must have often heard and
mentioned. And he, the cast-off boy, hitherto
not deemed worthy of a University education,
was now a ‘¢ student of philosophy’’ at the
University, in spite of father, step-mother, and
seemingly of Fate itself. Very miraculous did
it all seem to him.

Still he did not attend the course on philos-
ophy. He was to be a practical man, a for-
ester, or farmer, or builder; he was regarded as
less talented than his brothers, and so was not
allowed to think of one of the learned profes-
sions. The lectures which he heard were chiefly
on Mailhematics and Physics; also he took a
course on Architecture and Surveying. No theo-
retical training was given him except a little in
pure Mathematics.
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Such was his formal, direct instruction at
Jena; but at the same time he was taking an in-
formal, indirect course of instruction of far
deeper importance. ¢¢ Of philosophical doctrines
only so much came to me,’”’ says he, ¢ asthe
intercourse of life brought; >’ but the Jena air
was full' of philosophy, and the students at the
dinner-table and in the becr-house discussed the
great epoch making Idea. Froebel himself con-
fesses: ¢¢Just through this intercourse (with
students) a stimulus in many directions was im-
parted to me.”” Really just this was the im-
portant part of his instruction, though not laid
down in the University curriculum, the part
which determined his future.

Some of his observations on his studies at
Jena are interesting, as they indicate the later
Froebel. ¢¢ Always I had the power of seeing
into geometric relations and those of planes with
ease and vividness; it secmed to me inexplicable
that every peasant should not understand them
at once.”” Suggestive of his geometric bent
which comes out so strongly in his kindergarden
Gifts is this passage. The future mineralogist
peeps forth in the following: ¢ I loved minerals,
and T took great pains to comprechend their
nature,’”’ though without much result at this
time. Whatever had unity or connection laid
hold of him; Chemistry fascinated him through
its doctrine of affinities, and Botany gave him
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much satisfaction, when ordered by his teacher’s
¢¢ natural system of plants.’’

Two ideas which this same teacher, whose .
name was Batsch, advanced, took strong hold of '
Frocbel. The one was ¢¢the net-like interrela-
tion of animals on all sides; ’’ the second was
that ¢¢ the skeleton of the fish, of the bird, and of
man is one and the same— that of man being
the more developed type which all the lower
forms are striving to realize.”” In this statement
we hear an echo of Goethe’s osteological studies

“which had penetrated the University, and which
were one of the most significant and prophetic
preludes of the Darwinian doctrine of evolution.
In the scientific circles of Germany the question
has been much discussed: Was Goethe a Darwinist ?
So Froebel, apparently ignorant of its source,
gives his response to the Weimar poet’s insight,
and is thus brought into secret touch with Goethe.

Still Froebel has his sharp criticism of the -
University teaching. He complains that a good
deal of it was disconnected, without inner rela-
tion. He tests all by that one deepest standard
of his own soul: unity, internal connection, the
ordered Whole. IIe claims that he already as a
boy perceived the defect in this respect at Jena.
¢« Everywhere, if I only saw the inner connection
and unity, I felt the longing of my spirit and of
my heart satisfied.”” But if he did not get this,
the entire subject fell to naught.
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And now he sets down with joy the first real
mark of recognition that he ever received, with
one slight exception. Ilis own father had be-
littled his talent, and trampled upon his aspira-
tion; dreamy, absent-minded, fantastic, he was
regarded as moon-struck if not exactly a moon-
alf.  But now he is recognized to have some
talent, he is invited to become a member of a
scientific society, composed chiefly of meritorious
students at the University.  Very encouraging
ras this independent mark of esteem for the
spirit-suppressed youth who had not at home
been deemed worthy an University education.

- ¢¢ T received much at Jena,”” he says, ¢ but I
ought to have gotten much more.”” Discontent
he shows withi his training there, when this state-
ment was written (1827); but the fact must be
emphasized that he received far more than he
was aware of or perhaps was willing to acknowl-
edge. He was drinking in the spirit which then
was at work especially in that locality.

So the question comes up: what was going on
at Jema in those days, enveloping the young
Froebel in its atmosphere? =~ To such a question
the answer must now be set forth with some
degree of fullness. (4)
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II.
Philosophy at Jena.

‘During the years 1799-1801, the period of
Froebel’s stay, the atmosphere of Jena Uni-
versity was above all things philosophical. In
fact these two years show the culmination and
turning-point of a mighty movement of specula-
tive thought, which to-day, one hundred years
. later, has not by any means spent itself. Phi-
losophy, the coolest if not the coldest of dis-
ciplines, began actually to grow hot, to turn
flaming red, and to set on fire its flabbiest
adherents with a divine enthusiasm.

The man who started this philosophic blaze was
Johann Gottliecb Fichte, who came to Jena in
1793 and stirred up a great interest through his
development of the Kantian system, one side of
which, that of the Self, he unfolded and pushed
to its last consequences in what is called subject-
ive idealism, or the grand nullification of the
external world. This puts the supreme emphasis
upon the individual Ego, making it a kind of cre-
" ator of the universe at first hand, and in its own
immediate right. Prodigious was the response
of the German Ego to such a flattering doctrine:
of itself; it began to seethe, to break forth
eruptively in volcanic upheaval, and to assert its
original divine right of world-making, which
seemed just now to have been discovered.
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A most stimulating spirit was this Fichte, and
preached a most stimulating gospel to his people,
already charged to the full with all sorts of elec-
trical possibilities. And he was an electrical
man, with a battery in his Ego full of lightning,
which gave a shock to all existing things, struck
and singed, and burned a good many people, and
finally himself.

But his philosophy brought no peace, no unity
to the secking soul; it called forth a universe full
of struggling individuals without any objective
order; infinite microcosms infinitely stimulated,
but no macrocosm to hold them in its law. A
moral ideal was the highest which man could
strive for— an ideal wholly internal and
personal. .

Here gapes wide the deepest chasm in the
Teutonic soul, the chasm between the Real and
the Ideal. It existed before, but Fichte hunted
it up, pointed it out, pried it open, saying,
¢«¢ Look, there it is, that is you, my dear country-
men.”” He proclaims that the Ego builds its own
house, the outer environment is what we make
it; Self is the distinctive, the only true thing in
existence. Every man lives in his own world,
being not only world-governor but world-maker.
But what if these worlds get to colliding, as they
are sure to do? Well, just that is the trouble
which is now upon him.

It is no wonder that tumult followed the foot-
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steps of Fichte, tumult of disciples, and of oppo-
nents. Wherever he went, he bore with him a
whirlwind — which seemed a part of his person-
ality. A great strife arose concerning his athe-
ism, for God himself seemed to vanish into the
philosopher’s Ego, which out of itself could
create everything. In the summer of 1799 he
had to quit Jena and went to Berlin. Earlier in
the same year young Froebel had come to the
University, and he must have heard the din of
the conflict rising from hot discussion among the -
~ students, and he may have witnessed the depart-
ure of Fichte himself amid the huzzahs of friends,
and the hisses of foes.

So it came that the electrical philosopher was
struck by his own lightning, which he had en-
gendered out of his Ego, and which whirled him
from the scene of his early triumph. A head-
strong uncompromising man, defiant of Heaven
and Earth, which indeed he had reduced to
a mere excretion of his own brain; he had a
Self which accepted nothing but itself in this
universe, and which to be true to its own doc-
trine, had to assert itself against any and all
others. He rose to the point of daring author-
ity and adding a menace, that authority which
gave him his place and supported him. Olympian
Goethe, minister of the Duke of Weimar, sought
to calm him, to protect him in his place, and so
winked at his outbreaks, wishing to retain such
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an electrical genius at the University — very rare
in such places. But Fichte became more reck-
less, and giving way to his fiery temper, made a
threat against the government; then the Zeus of
Weimar, rising in majesty and voicing the author-
ity of the Gods, spoke the memorable words:
¢« The State cannot let itself be threatened” —
and Fichte had to go.

From Jena he went to Berlin, having strongly
experienced that there was something valid in the
world besides his own Ego. Considerably soft-
ened, yet carrying his whirlwind with him, he
enters upon a new career at the Prussian capital,
lecturing, writing books, rousing with patriotic
addresses the sleeping Teutonic folk-spirit to
resist Napoleon. This influence Froebel will feel
when he comes to Berlin a dozen years later, and
will march forth as a soldier to help put down the
Latin aggressor. His two chief companions and
friends, Middendorf and Langethal, both of
whom went with him to Keilhau, were students
of Fichte, and were decply tinged with this phi-
losopher’s idealism. Nor must we omit to note
the record which has been handed down, that
Wilhelmine Hoffmeister, Froebel’s future spouse,
was ¢¢a pupil of Fichte and Schleiermacher.”
Thus all of the members of the company here-
after assembled in the school of Keilhau, have a
line of spiritual descent reaching back to Fichte.

In a number of ways, therefore, Froebel is
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connected with this philosopher. One more edu-
cational fact may be noted: Fichte will be
among the first and strongest promulgators of
universal education, and will lend all the might
of his stimulating eloquence to scatter the seeds
of DPestalozzi’s great reform of instruction.
Hereafter we shall see Froebel drinking from the
same fountain, and making himsclf the spiritual
successor of the noble Swiss educator. Then,
too, the Romantic movement, which had a pro-
found and lasting influence over Froebel and his
work, has its roots in Fichte’s philosophy.
Still it is another Jena philosopher with whom
Froebel - shows the deepest kinship. This is
Schelling, who succeeded Fichte’s influence at
Jena and even surpassed it, in a new philosophical
development. Schelling had come to Jena in the
year 1798, a young man whose genius ripened
early; he was at this time only 23 years old,
but had already shown the stuff he was made of
by his writings. This same year he had pub-
lished his book On the World-Soul, in which he
seeks to explain philosophically the organism of
Nature. A young man of great promise;
Goethe, always spying out from his Weimar
Olympus some gifted professor for his Uni-
versity, has gone to Tiibingen and secured him.
Schelling in his earlier writings had been an
ardent disciple of Fichte, but now he begins to
strike out into a path of his own. Alongside of
3
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Fichte’s Ego he places Nature, which has also a
right to be considered as a portion of the uni-
verse, though it was neglected if not despised by
Fichte. So to the subject Schelling joins the
object, the physical world, which he sees to be
everywhere interpenetrated by a Self, and
ordered by a Self, which order it is the phi-
losopher’s function to set forth. Thus Schel-
ling becomes the founder of a philosophy of
Nature, which is the strong sympathetic bond
between him and Froebel. :

In the year 1800 Schelling published his chief
work called 7The System of Transcendental
Idealism, the most complete and best organized
of all his Writings, which are, in general, a- sud-
den, spontaneous gathering of disconnected in-
sights, often of great beauty and depth. Like
Froebel he shows but little organic power in
unfolding  his theme. The mentioned book was
the fruit of his lectures which were given during
the preceding years, and produced an extraordi-
nary ferment among the Jena students, who were
heard discussing them on all sides. The aspir-
ing rustic youth, our Frederick, listened eagerly
to these discussions, took their meaning into his
very soul, though he did not regularly attend
Schelling’s lectures.

Without wading into metaphysical depths over
our heads, let us sce if we cannot grasp Schel-
ling’s fundamental thought, as it influenced
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Froebel. In general, Schelling beholds the pro-
cess of the Ego moving through and organizing .
all the forms of Nature. Says he: ¢¢ The Sys-
tem of Nature is at the same time the System of -
our own Mind.”” More subtly he declares that
¢¢ Nature is visible Spirit, and Spirit is invisible
Nature.”” From Schelling comes the Romantic
idea that Nature is a vast work of art, and that :
God is supremely the artist or creative genius,
whose function is to produce the beautiful world.
God is the prototype of the mundane artist, who
is the highest worker on Earth, as the Lord is in
Heaven. Hence Art, in Schelling’s system, is
the supreme spiritual attainment of man. A
The reader of Froebel is aware of his persist-
ent pounding on the inner connection of things,
which indeed is his primal standard of judging
every work and every person. Very like him
sounds the following passage from Schelling:
¢ Our spirit strives for unity in the system of
its knowledge ; it cannot endure to have a special
principle forced upon itself for every single
phenomenon, and it believes itself only to
behold Nature there where in the greatest variety
of appearances it finds the greatest simplicity of
law, and in the most lavish display of effects the
most careful economy of means.”” Likewise
Froebel’s well-known law of the union of
opposites may have been first suggested by
Schelling’s Philosophy of Identity (Identitdts-
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" Philosophie), though found long since in many
philosophies, especially among the old Greeks.
(5)

Incessant was the buzz of talk in Jena town
about Schelling’s new revelation of Nature.
During the two yecars of Froebel’s stay this ex-
citement was at its height, always roused anew
by some fresh lecture, article or booklet of the
master. In such an atmosphere lived our eager
Frederick, impressionable youth that he was, and
drank down, quite unconsciously, its spiritual
contents. Later we shall see his own construc-
tion of Nature, undoubtedly derived from Schel-
ling, which he sets forth in The Education of
Man. But chiefly here is the origin of that
symbolism of Nuature, which is so conspicuous in
Froebel throughout his whole career, which
others will employ in Science, Art, Poetry, Lit-
erature, but which he will turn to its highest use

. in Education, even the Education of the Little
Child.

Froebel, therefore, shows one line of develop-
ment out of Schelling at the time when the latter
held the doctrine of the identity of Nature and
Spirit, or, as it is sometimes ecxpressed, the
indifference of subject and object. Schelling
unfolded afterwards into mysticism, and him we
need not further follow. But another line of
development out of Schelling, the supremely phi-
losophic one, we must mention, none other than
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Hegel, who, once the disciple, now breaks loose
from the master and begins to construct his own
system of thought, the most colossal and com-
pact which-the world has yet seen. Hegel was
far longer in maturing than Schelling, was five
years older in age, yet a good ten years younger
in development. In fact, Schelling never ripened
in the sense Hegel did, the former being the
youthful prodigy in philosophy and remaining
such all his life, full of sudden, marvelous, brill-
iant metamorphoses, but not well-ordered.

In 1801, the ycar in which Froebel left, Hegel
(born in 1770), also appeared at Jena, drawn
from a distance into the marvelous creative mael-
strom, which had the power of sucking into itself
every intelJectual germ of the future. But Hegel
never produced any direct influence upon Froebel
whose cast of mind was far more sympathetic
with Schelling, though the latter’s influence and
doctrines were chiefly imbibed by Froebel through
the electrical atmosphere of Jena, so that he
hardly knew himself what he was getting. Not
through books so much as through daily inter-
course and conversation — which is the old way
and in many respects the best way — did Froebel
grow and become inwardly transformed into his
fundamental view of the world.

Such was the vigorous, philosophic life which ~t
was stirring in Jena when our country boy walked
into town one day. Let us note again the sweep
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of his two yedrs’ stay: he saw Fichte depart in a
tempest, saw the rise and culmination of Schel-
ling in his greatest epoch, saw the quict entrance
of Hegel, the supreme architect of Thought, who
was then 31 years old, and still slowly maturing.
For Hegel had to wait till his architectonic genius
‘had ripened, whose function it was to gather all
the scattered ideas of a richly «wreative age, to
bring them into an ordered harmony and build
them into one vast Parthenon temple of philoso-
phy, thus saving that world of brilliant fragments
by housing them in an edifice destined not soon
to perish. Or we may regard these two years at
Jena as the time when the very arch of the lofty,
philosophic bridge which rises out of Medieval-
ism, or, in its farthest reach, out of Antiquity,
and bends over into the modern world, down into
our days, was constructed— and Froebel was
present and saw the keystone put in. To be
sure, he never did, and never could, formmulate its
principle in full; but he absorbed its meaning
instinctively, he was baptized in its creative
spirit, and it became the unconscious foundation
of all his work. He was flung as it were into
the fountain-head of the originality of a great
epoch, in whose productive energy he shares, and
of which his call is to become, not the philoso-
pher, not the artist, not the poet, but the edu-
cator. .

I have probably wearied thee already, my for-
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bearing reader, with an excess of metaphysics in
this chapter, but may I not without offense sum-
mon thee once more to think? Just for one
moment let us key ourselves up to the act of
thought and recapitulate in brief dialogue the
movement out of Fichte into Schelling, inasmuch
as it has entered deep into the unconscious life of
Froebel at this time, and will hereafter show
itself in his work and in his writings.

¢¢ The external world has no true being; only
Self has that,’’ says Fichte.

¢« Right,’’ says Schelling, ¢¢ but your external
world is, too, a Self, God’s Self manifested.
Hence, I shall turn to Nature and show it as a
revelation of the Divine Ego.”’

Here is the point at which Schelling took hold
. of the soul of young Froebel and kept it through
life, yet with many ups and downs, with many
fluctuations and modifications. For it is plain
that in this view Nature is a symbol revealing to
the senses of men the divinely creative spirit at
work in the world, and hence may be the means
of lifting the sensuous being, even the little child
in the kindergarden, up toward the Godlike.

Herewith education begins, whose supreme end
is the unfolding of the human soul into its Divine
portion, the return to God. The educator, there-
fore, has a priestly function; he is through
employing rightly Nature as a symbol of the
Spirit to develop the human being into unity

Y
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with its Creator, who is also the Creator of
Nature. Thus Froebel is applying Schelling’s
Philosophy of Nature to education, transforming
it into a grand pedagogical instrumentality for
bringing man back to God.

This doctrine is particularly brought out in
Froebel’s introduction to the Education of Man,
from which we transcribe the following passage,
though a dozen like it might be added : —

¢¢ Education should lead and direct man to
clearriess concerning and in himself, to peace
with Nature, and to union with God; hence it
should elevate man to the knowledge of himself
and of mankind, to the knowledge of God and
Nature, and to the pure and holy life conditioned
through these.”’

So much for this dip into German philosophy,
which we, as the thoroughgoing students of
Froebel, have to take, for without it there is no
adequate understanding of him as an educator,
or of the age which produced him, or indeed of
the great modern educational movement, in the
midst of which we are all now whirled onward.

IIT1.
The Romantic School at Jena.

During the years 1799-1801, the period of
Froebel’s sojourn, we find at Jena the beginnings
of a movement, which, grounding itself upon
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philosophy, is destined to reach far beyond it
and to embrace Literature, Art and Religion, and
to extend even into the field of Education, in
which last work Froebel will have a part. This
is the so-called Romantic movement, very famous
in its day, into whose fermentation our sus-
ceptible country boy makes another plunge head
foremost by the very fact of his coming to Jena
at this time. (6)

The Romantic movement springs confessedly
out of Fichte’s doctrine of the Ego, which has
agserted itself as the creator of the world inner
and outer. The unlimited Self is now free, nay
is enthroned, and is bound to rule, even in a
despotic way. What is to restrain its caprice?
Social and institutional life is as nothing, you
can make your own institutions and change them
at will; you need have nothing to do with what
is established. So TFichte in his Science of
Knowledge broke the shackles of the Ego, espe-
cially of the German Ego, and mighty was its
response to his word of emancipation. Now it is
loose, see it run and careen and c¢urvet unbridled
in its new freedom, going through all sorts of
fantastic evolutions and contortions. Romantic
it has become, or is sweeping rapidly in that
direction. ,

But even Fich%e has his limits which must be
transcended by Romanticism; he has no outer
world of Nature which the artist must have, and
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he has in his inner world the Moral Law which
is an obstacle not to be tolerated by the Roman-
ticist, whose Ego is to show itself in all its
phases, as fancy, imagination, caprice, mood,
even as dream. Deep is the break with all
reality, the deeper the better, even with morality
there is a rupture. Genius is the supreme act of
the Self, whose expression is Art, not Morals.
God is the first artist, and Nature is His work of
Art, everywhere manifesting the Divine Ego in
all its wild, untameable luxuriance. In fact God
is the supreme Romantic genius, whom the
Romanticist alone can rightly appreciate through
that vast artistic masterpiece of His, called
Nature.

It is manifest that Schelling is the philoso-
pher of Romanticism, he who traced the Divine
Ego manifesting itself through all the shapes of
Nature. The Romantic School had as its highest
end the complete union of Philosophy and Poetry,
and its supreme poem was to be on Nature, like .
that of Roman Lucretius. Even Goethe carried
about with him the idea of such a poem for
several years, but it was never written. The
nearest to any result of this sort is Schelling’s
philosophication of Nature, which certainly has
also a poetic strand. .

Marvelous was the spread of the new gospel,
which was in fact an outgrowth of the deepest
needs of the time. It taught the chafing spirit



FROEBEL AT JENA. 438

to look within and there construct a world of
romance, into which it could flee out of the
miserable reality existing in state and society.
It could live in an ideal realm of its own crea-
tion, and thus get rid of the present, this wretched
Serbonian bog into which not only whole armies,
but the whole world had sunk.

Hence Romanticism had a tendency to drop
back into former periods of history supposed to
be more ideal. Especially did it revert to the
Middle Ages in Art, Poetry, Religion; it catholi-
cized, and in the person of its chief founder,

Frederick Schlegel, it joined the Church of -

Rome, though originating in Protestant Ger-
many. But even beyond the medieval world it
penetrated, yea beyond Europe; it sped to the
Orient, to India, from which this same Schlegel
in his world-wide wanderings brought back the
basic stone of Comparative Philology in his
Sanscrit studies.

Romanticism accordingly gave expression to a

deep need of the nation and of the time, in which -

there was a profound but helpless dissatisfaction
with State, Church, and the Social Order. Let
us flee from this slough of reality any whither,
to Shakespeare’s England, to Calderon’s Spain,
to Italy, to Greece, aye to the valley of the
Ganges. So the Romanticists with marvelous
learning and skill sought out and worked up in
translation and imitation old geniuses of far-off
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countries and distant ages, finding in them a
spirit kindred to their own.

Thus Romanticism showed a vast fresh gather-
ing of strength, with which, however, was
coupled prodigious weakness, in fact the deep-
est weakness of the Teutonic spirit, which
is the inability to realize itself adequately in in-
stitutions. Herein lies its strong contrast with
the Anglo-Saxon spirit, which is supremely insti
tutional and the maker of institutions. The Ger-
man has never founded a State or Social System
in which he feels quite at home. He is or has
been thinker for Europe, and idealist for the
wholeworld, only rivaled by the Oriental Ilindoo.
The German can tell more about Anglo-Saxon
institutions than the Anglo-Saxon himself
knows. The best books on the State are writ-
ten in German by Germans, but these people
have never produced the best State even in their
own opinion.

What is the result? Through rigid necessity
the German comes to the conclusion that there
is an impassable chasm between the Real and
Ideal, and there is —for him. How this dis-
tinction winds through all German Literature in
one form or other — here is the Real, yonder is
the Ideal, absolutely separated, opposed, and
indeed irreconcilable! In English Literature it
hardly exists, unless by importation. But it is
just that which is painted by the German artist,
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sung by tne ‘German poet, and formulated by
the German philosopher; all are secking to ex-
press the innermost scission of their people’s
spirit, which is also their own.

- Emphatically is this the theme of Romanticism,
the fundamental tone or key-note running
through all its productions— life’s grand dualism
into Real and Ideal. So it came that the Roman-
tic School of writers and artists gave utterance
and relief to the cleft Teutonic folk-soul, with
its infinite sighings and longings, pegged fast like
Ariel in the remorseless fissure of a wooden uni-
verse. All felt the throes of the distracted situ-
ation in some form, and responded to the consol-
ing word which might help sustain the burden.
Even our country-boy Froebel had known the
bitter reality in the shape of a harsh father and
a jealous step-mother, and had in a sense fled to
Jena where was the rising ideal world of Roman-
ticism ready to receive him and all like him.

The Romantic School may be said to have
been born in the years 1799-1800, and the birth
took place at Jena. Its chief founders were the
brothers Schlegel, of whom the elder, August
Wilhelm, left the University of Jena in the sum-
mer of 1800, where he had been active as pro-
fessor and critic for the preceding four years.
His brother, Frederick Schlegel, appeared at
Jena in 1799 and remained a year, a very stimu-
lating yet disappointing man, the most restless

.
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spirit in Germany at this restless epoch, with
wonderful flashes of genius which never failed to
go out in a flash, the very incarnation of Roman-
‘ticism with all its power of unsteadiness. The
third great Romantic light was Ludwig Tieck
who likewise moved to Jena in 1799, coming to
town at the same time with our country-boy, who
had in his heart any quantity of Romantic fuel
ready for ignition. Then the fourth of this high
company was Novalis, who was a frequent visitor
at Jena during this time. Upon the same ground
dwelt Professor Schelling, already known to us
as the philosopher of Romanticism. So com-
pletely united and localized with ideas scintillat-
ing from one glowing center of creative energy,
the band of Romanticists could never be again,
each one of whom had his own central Ego radi
ating its light in a strongly centrifugal fashion.
Once more behold them all together at Jena in
the year 1799, which was the flowering season of
Romanticism; and then behold the receptive
rural youth from Oberweissbach coming along
and gazing at the wonderful century-plant, a kind
of night-blooming Cereus, with deep wonder and
sympathy, for it has some inner bond of connec-
‘tion with his darkly struggling and as yet form-
less soul. ,

It is our opinion that this youth, who is our
Frederick, took up the spirit of Romanticism
into his own at its very source, catching the ear-
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liest fragrance of it during the process of its
blossoming. The two Schlegels and Tieck were
there at Jena, lecturing and writing upon Poetry,
Archeology, Romance ( Wilhelm Meister, for, in-
stance) with all the enthusiasm of a new-born
faith. The contagion was in the air which Froe~
bel was then breathing, and he was ready to be
inoculated.

Yes, he was ready, his young soul was a most
promising seed-field for a crop of Romanticism.
His whole life had been one inner protest against

,__.

its environment, one deep feeling of wrong done .

him by those who ought to love him and foster
his talent. His own home, his own father, just
the authority over him, was the most crushing
fact to his spirit; then the step-mother — but
the whole world seemed to him a step-mother.
How he longed to flee from the existent order
above and around him! In fact, his coming to
Jena may be considered a flight from the Real to
the Ideal, from slavery to freedom. Forin Jena
he was living a free life, fulfilling his aspiration;
he was dwelling in a realm of Ideas, which he
was sucking in like an infant at the breast, in the
full delight of growth without knowing it, away
from church and pastor, from family and father,
wholly out of reach of a step-motherly world.
Now this Romantic strand will be woven
through Froebel’s life and work. Later, during
more mature years, he will again come upon it in
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Berlin. His two chief friends there, his compan-
ions in arms, as well as his fellow-workers in
Keilhau afterwards — Middendorf and Lange-
thal —may be fairly called Romanticists. Both
were students of theology, pupils of Schleier-
macher who belonged to the Romantic School,
and who, though a Christian minister in real
Prussia, fled to ideal Greece, and lived there with
the ancient idealist Plato, whom he translated and
interpreted to his own age. Then Frocbel’s wife,
Wilhelmine Hoffmeister, was a Romanticist,
highly cultured and refined, and her marriage to
the poor, rustic Thuringian schoolmaster must be
called romantic in a double sense.

A word may be said here about these female
Romanticists, who have an important place in the
movement. Indeed, the rank and file of the
Romantic army, the great body of devotees, dis-
ciples, readers of Romantic Literature, were
women, to whom this view of life very strongly
appealed. And they have their supreme represen-
" tative, the woman Romanticist above all others,
Caroline Michaelis-Béhmer-Schliegel-Schelling
the woman of many husbands, each of whom
may be considered to- represent a stepping-
stone of progress or a stage of her Romantic
career, culminating in philosophy, which she
finally wedded in the person of the philosopher
of Romanticism himself, our well-known Schel-
ling. Her previous Romantic husband, the
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famous A. W. Schlegel, she simply dropped
when she was done with him, seemingly to his
joy, and, obtaining largely through his interces-
sion, an easy divorce from the obliging Duke of
Weimar, she was ready to marry a new stage of
Romantic progress illustrated "by a husband.
But, we must add, she never got to Hegel, for
she never got him, the mighty thought-builder,
inasmuch as Caroline did not like system; hers
were insights, moods, intuitions, caprices, emo-
tions, coruscations of the genius of disorder; in
fine, that woman had in her and could play on oc-
casion the whole gamut of Romantic subjectivity
from the bottom note to its highest, all of them
taking shape at last in a line of Romantic lovers.

And we must remember that from the Roman-
tic female atmosphere of Berlin Froebel will take
the Hoffmeister, who, by the by, was also a
divorced woman (without any blame of hers, be
it added), and will carry her off to hisideal world
in the Thuringian Forest, of course with her own
consent. :

The school founded by Froebel at Keilhau had
many elements of Romanticism, which were
directed, in accord with the bent of his genius,
to the education of the people. In that little
village there was a simple, idyllic life, to which a
flight had taken place from a more complex social
condition ; there was the return to Nature, to Par-
adise; there was a going back to Medieval cus-

4
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tom and costume, to the Medieval romance (the
Magic Ring, for instance) which was read by
the students, and talked of by the teachers; in
the long tours and wanderings of the Keilhau
boys one feels a touch of knight-errantry, adven-
turous, fantastic, almost Quixotic at times;
surely, here was a pronounced vein of Romanti-
cism. :

Another significant and far-reaching fact must
be noted in this connection: there was also an
inner withdrawal from the institutional reality,
from State and Church, though there was an
outward conformity to both. Patriotism and re-
ligion, genuine and abundant, were found at
Keilhau, but their institutional embodiments were
not specially cultivated, were not so very accept-
able, in the form they showed themselves in
Germany at this period. As we sec Froebel, we
find this inner breach with the institutions of his
land running through his life, and causing him
no small trouble, and making him suspected and
even persecuted by the authorities down to his
dying day. .

"In some such fashion we may bring before
ourselves the influence of Romanticism upon
Froebel’s thought and work. Ie drank of it
first at Jena, having brought thither the feeling
of deep discord between the Real and Ideal in
his own life. He hears of the doctrine of the
subjective Ego, and its supreme right of freedom.
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He as educator will assert that not only the
grown man, but the Ego of youth, yea, of in-
fancy, has the right to make its own world; the
boy must be trained to be a Romantic genius —
that is Keilhau. Even the baby in the cradle
must be permitted to affirm its Ego, and from
this starting-point to be educated — the baby is
a Romantic being and must be treated romantic-
ally. Child-study may spurn its origin, but a
good part of its ancestry can be traced back to
the Romantic movement, which, in the order of
nature, could only have Romantic infants, and
was compelled by its own principle to exploit all
the wonders and profundities of babydom.

Iv.

Jena and Weimar.

Who is that tall, majestic man alighting from
his vehicle yonder, with the mien of supreme
authority, yet with every line melting into mild-
ness? Alrecady several of the professors, the
most distinguished at Jena, have gathered about
him, and are saluting him reverentially, yet in
the equality of friendship. He looks a great
man, every inch of him. Homer, would say, a
God had descended to Earth from his Olympian
seat, and had taken human shape, to speak some
divine word unto mortals.

Our Thuringian country-boy, recently arrived
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at Jena, comes down the street tuking a stroll,
and beholds that awe-inspiring human presence;
he stops and gazes for a moment, then eagerly
asks brother Traugott at his side: ¢ Who is
that? >’ Traugott, having been a student for
many months, knows the face and answers:
¢¢That is Goethe, he has just come over from
Weimar on one of his frequent visits to the
University.”’

Such is the scene in which the reader is to
imagine the susceptible youth looking upon the
visible human appearance of the greatest man
his nation has produced — no insignificant event
in the life of the boy. He must have had the
same opportunity frequently during his two ycars’
stay, as the University was under the direct per-
sonal supervision of Goethe at this time.

¢«¢ Did you see him? ’’ asked Goethe eagerly of
Eckermann on a certain occasion, ¢¢ did you see
him? >’ See whom? See Wellington, the hero,
who was passing through Weimar on his way to
the Congress of Vienna. A great thing to look
upon the visible incarnation of the heroic in any
form — so thought Goethe. But really at that
moment Eckermann was looking upon a hero
greater than Wellington, greater than Napoleon,
the hero of Culture, yes, the highest living em-
bodiment of our modern Culture, namely, Goethe
himself.

A few miles across the country from Jena lies
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the little city of Weimar, seat of government
and home of Goethe, the Zeus of this new
Olympian world, supreme poet on the one hand
and chief minister of State on the other. He
had gathered round himself the chief singers,
philosophers, scientists of this fertile epoch.
The little river Ilm running past Weimar saw
wonders and heard melodies loftiest and sweetest
of our modern era. Goethe’s garden house
stands in the little valley near the bend of the
stream, and seems to be lingering still to strains
whose singers have long since vanished.

What, then, was going on at Weimar during
these years 1799-1801? Marvelous creations of
the Muse; Schiller and Goethe had produced in
rivalry some of their finest ballads, as 1797 was
the famous ballad-year; Wilhelm Meister’s Ap-
prenticeship had been printed and was doing its
work, especially in the Romantic School; Goethe
was busy, among other things, with Faust.
The grand modern literary epoch of Germany
was just in the height of its creative energy.

But the chief poetic outburst of Weimar dur-
ing these years lay in the line of the drama, and
Schiller was in the supremacy of his genius. His
Wallenstein was produced on the boards in 1799,
his Maria Stuart in 1800, his Maid of Orleans
in 1801. German criticism to-day still assigns
to these three works the highest rank in German
dramatic literature, with the exception of Faust,
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which is considered to be a universal poem rather
than a stage-drama.

Great excitement these plays produced among
the students of Jena, who were zealous theater-
goers. Was Froebel among them? We catch
something in the following intimation: ¢ I lived
in a very retired, economical way during my stay
at the University; I appeared seldom in public
places. Only the drama, of which I was still
passionately fond, did I visit now and then.”’
The question rises: What did he see at the
theater during those years? Naturally the new
plays which were creating the most excitement,
and which were the talk everywhere in University
circles. So Froebel must have seen and felt the
finest bloom and the highest creative activity of
Schiller, who had been a professor at Jena, leav-
ing there in 1799, and going to Weimar to devote
himself entirely to literary work.

It was the habit of groups of students to walk
over from Jena and fill the Weimar theater on
special occasions and then walk back. Assuredly
Froebel took this trip, easy and not expensive,
with his comrades. He does not say that he
did so in his own autobiography, but if he visited
the theater, this was certainly the thing for him
to do. And we mustrecollect that a certain dra-
matic element was never absent from his instruc-
tion ; the boys at Keilhau had their little theater,
and their puppet play; they acted the medieval
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knight as well as warlike operations in their
games. So we may well imagine Froebel tramp-
ing across the country to see Wallenstein the
first year of its production, with a merry band
of students.

At Weimar lived the great originative spirit

-who, more than any other man, was the incarna-
tion of this creative period. - Goethe was not
only the protector and fosterer of these manifold
activities, philosophical, literary, scientific, but
largely their generating source; their primitive
fountain lay in his soul. He certainly studied
philosophy and carefully looked after his philoso-
phers at Jena, though he claims that he had ¢¢ no
philosophical organ,’’ and often shows himself
averse to metaphysical speculation. But in Poe-
try, Art, Science, Literature he was the creative
center. The darling of Nature he was, upon
whom she bestowed her choicest gifts, not one
but many; she would play upon his soul all her
hidden harmonies, and he could respond to her
softest and subtlest breathings in the music of
his verse.

But not merely the unconscious child of Na-~
ture he was; he had to know the sources of his
own genius, 8o he studied Nature with the keen,
careful, temperate eye of science, and many were
the secrets which he made her tell in that way.
His great aim was to behold the unity of Nature
in all its variations; says he, ¢¢ every creature is
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but one note of a vast harmony which we have
to study in its totality.”’

Out of Goethe’s soul really flowed that thought
of unity and harmony which dominated Jena and
Weimar in their diverse tendencies and pursuits,
and it came to Froebel in various ways, unrecog-
nized and recognized, during his stay. It was
really the chief thing which he carried away with
him from the University.

Such was the man now in supreme authority
over this world — truly the Zeus of Weimar.
He could foster every talent, however different
from his own; he sought to give to every indi-
vidual a true field for development, he tried to
bring every displaced genius to its proper envi-
ronment, where it could fully unfold according
to its law. If he saw a talent out of position, his
immediate impulse was to transplant it into its
right surroundings. He was a kind of second
Providence to many dislocated abilities. What
a time did he not have with his capricious recal-
citrant geniuses gathered around him at Jena and
Weimar! All Olympians, it is true, with the
divine spark burning in them; but like those
other deitics on old Olympus, jealous, headstrong,
irritable, even conspiring against the father and
protector of them all, Zeus himself. Much he
had to suffer, even as Zeus; think of the eternal
irritations of sensitive Herder and that wife of
his, the high-strung Caroline; think how he tried
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to save and protect Fichte from his own Titanic
folly, till at last the Titan revolted and defied
Zeus and all his thunderbolts, when the- Titan .
had to be whisked out of Olympus.

This divinely providential element in Goethe,
exercised towards the lesser divinities as well as
toward poor mortals, was a greatness equal to his
divinely poetical genius, indeed brother to it,
both sprung of one insight into the divine order
of the world. (7)

Still we cannot say that the direct influence of
Goethe upon Froebel was very great either at
Jena or afterwards. Yet their educational ideas
often ran upon parallel lines; both followed the

spirit of their age in seeking to show forth what | -

the school ought to be. Froebel made his ex-
periments actual at Keilhau, Goethe kept his
experiment ideal in the pedagogic province as
portrayed in the Second Part of Meister. Prob-
ably Goethe knew little of Keilhau, though it was.
not so very far from Weimar; Froebel never
heard or read of Goethe’s pedagogic province
till twenty years or more after its publica-
tion, when. his attention was called to it by the
Baroness von Marenholtz-Biillow. (8)

"Far more direct and important was the influ-
ence of Schiller upon Froebel and Keilhau for a
number of reasons. Schiller is the poet of the
Real and Ideal, that is, of the German dualism
in all its intensity, and hence he is the national
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poet, by virtue of his limitation as well as of
his excellence. Goethe rises above this dualism
and so is the universal poet. Characteristic it is
that he did not like the Romantic School. But
Schiller’s genius is essentially Romantic, some-
times in spite of himself. Chivalry, knight-
hood, the medieval world make the setting and
the theme of many of his ballads, which were
praised and sung and recited by the men and
boys of Keilhau as they tramped over the hills
and through the valleys of Germany in a kind of
educational knight-errantry.

V.
Finale at Jena.

Froebel had felt great joy in coming to Jena,
he had escaped from tyranny and uncongenial
life at home into a free and harmonious world.
For once he had entered paradise. ¢¢I seemed
transported into a garden full of all sorts of ripe
and excellent fruits,”” and great was his delight
at the prospect.

But into this paradise too the demon enters.
His father had given him a bank draft to meet
his expenses for the whole time of his stay.
His brother Traugott, who was still at Jena
studying medicine, asked him for a loan, promis-
ing to return it soon. But he did not, and the
second year he seems to have quit the University,
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and left his young brother in financial straits.
This appears to have produced an alienation be-
tween the two brothers, which was never after-
wards healed.

The prudent thing for Frederick was to retire
for the present from the University, as at
the end of the year he had spent all his money.
But he could not bring himself to quit his studies
80 great was his thirst for knowledge ; he would
not abandon paradise for a want of funds. He
theught his father would help him out for an-
other term, but he was mistaken; the father
stubbornly refused to aid his son, instigated in
his opposition by the step-mother, as Froebel
thinks.

Then the eager youth appealed to his guardian
for the remaining portion of a small inheritance
from his mother still due him, but the guardian
refused also, taking refuge behind a legal tech-
nicality. Meantime Frederick has to eat, and
the boarding-house keeper becomes importunate
and hard-hearted. The outcome is that Fred-
erick Froebel is compelled to go to prison for
debt, where he stays nine weeks. (9)

" A most harsh, painful set of actions all around,
from brother, father, guardian, step-mother and
boarding-house keeper; really the prison seems
almost to have been a relief. He had fallen into
a state of utter misery and despondency; he had
ceased attending the lectures of the teachers who
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had not been paid. Then in his sensitivencess he
shunned people on the street to whom he owed
nothing, as he imagined they saw in him the
moneyless debtor. Thus his Paradise has turned
into an Inferno from which he found release in
the prison of the University. There he was fed
at least, though on prison fare, and was rid of
those pitiless bloodhounds — the dunners for
debts which a man cannot pay. Certainly that
prison was a release. Moreover, he could study
there, as it was a University prison, just made
for students. Feeling his need of Latin, he be-
gan to take lessons in that tongue, —not the
first of many unsuccessful attempts. Really he
could not learn grammar, which he called dead
and disjointed. He took a glimpse into the
Orient through the Zendavesta, the Persian
Bible. Then he studied Winkelmann’s ¢¢ Letters
on Art,”” he is going to expand the artistic ele-
ment of his nature. Both these books show the
impulse to widen his horizon, which he had re-
ceived at Jena. Then he prepared also in prison
a thesis on geometry, really his favorite study.
Quite a little curriculum in that University
" prison.

At last the father consented to advance the
money necessary for his son’s freedom, if the
latter would renounce before the University
Court all claims to inheritance on the paternal
estate. A harsh provision; one thinks again of
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that jealous step-mother looking out for her own
son. DBut he has gotten his freedom and he
steps out of his prison-door with a dislike for
Jena and all memory of it, from which he never
recovers.

Such is the account which Froebel has left us
of the unhappy conclusion of his Jena career.
He was certainly treated with a spirit of malignity
by those who ought to have loved him and helped
him. But has he not softened his own share of
responsibility? Certainly he persisted in staying
when his money was gone; he took the chances,
and the chances went against him heavily. Then
another thought will come up in the mind of the
person who surveys the whole life of Froebel ;
from beginning to end he was a bad debt-payer.
Any amount of trouble he caused to himself and
friends on account of this trait. He did not
squander the money on himself, but in the pur-
suit of the Idea he was remorseless with his own
and other people’s property, if he could get hold
of it. He often made promises which he would
not or could not fulfill, not, however, with any
design of defrauding for the sake of gain. Still
this fact has been the cause of some of the most
serious charges brought against his character.
At Jena he was excusable, being a mere youth,
inexperienced of the world; still the youth
Froebel throws a shadow in this business which
calls up the man Froebel, particularly at Keilhau.
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The outcome of the Jena experiment was very
disagreeable — shame, humiliation, disappoint-
ment. Later in life, when he resolved on going
again to the University, he thought of Heidel-
berg, Gottingen, Berlin, but not of Jena. He
has left us an account of his stay at Jena in
three different letters. In all of them is a vein of
sharp criticismn verging on bitterness, a sense of
having suffered deep wrong. Not without some
justification, we say; but, on the other hand it
must be confessed that there is no adequate
acknowledgment of the great things he obtained
there. He mentions what he studied in a kind
of dry critical way, but he shows no recognition
of the enormous stimulus he received at Jena,
and which determined his life. Froebel really
makes there his connection with the great Ger-
man, we might say, the great European spiritual
renascence of our modern age. To be sure, he
was not conscious of this at the time, and after-
wards he may never have been fully aware of
what Jena did for him. But what he did know,
he was loth to acknowledge.

At last, however, he has his freedom, and now
what is he going to do with it? Again he hasto
make the choice between Scyllaand Charybdis,
or steer his life-boat between the demon and the
deep sea. Paradisaical Jena has become an In-
. ferno, where he can not stay. If he before ran
and hid in his room to keep from people who
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might call him a debtor — and probably some
teasing students did twit him with this disagree-
able fact — what now would he have to suffer
from them, tormenting him as a jail-bird? He
knew and probably had experienced that students
in their unbridled pranks can be the most heart-
less tormentors in this world — worse than blood-
thirsty, actually pain-thirsty, lovers of agony,
sometimes torturing their own associates even
unto death. Rather than meet this carnivorous
pack, he preferred to return home to his step-
mother, to his father, bad as it was there. Such
a cup of life’s bitterness the youth had to drain
in these days, and the reality was, in appearance
at least, diabolic.

Still in all this we may see the training of
Frederick Froebel for the severe life-task which
lies before him. Steeled he must become to the
hardest blows of Fate, nay, be crushed by them
into the earth, and then rise again to his feet out
of the very dust, ready for another onset. He,
that rural Thuringian infant, has been suckled at
Jena by the Time-Spirit with her mother’s milk,
for two long years has this lactation lasted, and
it is high time that the baby be weaned. For
he is not to be an erudite professional Dry-as-dust
in the University halls of learning, but a soldier
of the new Crusade against the Hosts of Night.
Tough . must be his sides and perdurable his
heart; so the All-Mother takes him and flings

A
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him from her breast, with his mouth still cling-
ing to her nipple, so sweet to him is the draught
of knowledge. Not without a rude shock will
the youngster let go, and then he will remain in
a fit of sullenness all his days over the event,
deeming Alma Mater, who took him at first so
lovingly to her bosom, to have turned step-
mother, and to be no better than the one at Ober-
weissbach, unto whose mercies he has to flee
from Jena.




CHAPTER THIRD.
IN PURSUIT OF A VOCATION.

We now come to the most changeful, wander-
ing, uncertain part.of Froebel’s changeful life.
Having quit Jena and been thrown back upon his
father’s house, which he had hoped to have left
forever, he does not know what to do with him-
self. He has no means, having spent his
mother’s and renounced his father’s inheritance.
He has no trade, no vocation by which to earn
his bread. Evidently the grand question now is:
What can be made out of him?

This is supremely the problem with Froebel
himself. Conscious of something within him
which will not let him stop, he is driven about
from one pursuit to another, from one employer
to another, from one place to another, in a state

5 (65)
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of absolute unrest. What is that hidden driving
energy which goads him pitilessly, till he finds
the thing which he is to doin this world? Some
unrealized talent is prodding him forward — but
what is it? He cannot tell himself. Some un-
fulfilled destiny hovers vaguely before him, but
he cannot overtake it and seize it, and make it
give up its secret.

As formerly we heard the question from his
parents, ¢¢ What shall be done with the boy?’’ —
so now he hears from his own soul the much
more intricate and far-reaching question, ¢« What
shall T do with myself? > Nineteen years old,
just the age for stranding; quite isolated from
everything and alone; separated from my parents
on the one hand and from the University on the
other; with a world to be conquered outside of
me, and what is harder, with a world to be con-
quered inside of me; pray, what shall I do with
myself?

So we may imagine young Frocbel interro-
gating just now the Oracle of Life, and getting a
very ambiguous response. He must believe,
after his Jena experience, more than ever in the
grand chasm between the Real and the Ideal, in
their complete and irreconcilable separation,
illustrated so remorselessly in his own case.
Clearly a new discipline has to begin at this
point, to the end that he may discover himself
and his calling. '
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Now he is to wander four years (1801-5)
through the fleeting shadows of existence which
dance around him and lure him to grasp them till
he finds that they are shadows, testing them one
after another in a long line of delusive appear-
ances. At last his weary discipline ends, and
one day the voice speaks from heaven: ¢ Be a
teacher.”” Of a sudden the shadows vanish for-
ever and forever, he seizes the reality of his life
at its very heart, and finds his grand terrestrial
vocation. Whereof now to the record.

1.
Wanderings.

Very naturally our young Frederick entered
his father’s house with a sad heart, gloomy fore-
bodings, and a downcast spirit. Could he help
remembering with what joy and hope he had
quit there two years before for the ideal end of
his striving, the University of Jena? Now the
latter had violently hurled him back upon his
first miserable condition and worse. But it was
spring, and loving Nature began to caress him
with sunshine, and to warm him, and to stir him
with fresh life and effort.

Very soon Jena starts to make itself felt again,
at present in its literary influence. ¢¢ I had just
recently (namely at Jena) become acguainted
with the names of Goethe, Schiller, Wieland and
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others (of the Weimar celebrities).”” In his
present leisure he evidently began to read these
authors, obeying that impulse received at the
University. But it must be confessed that
Froebel never knew much about literature, its
great heroes were ncver his, he never was able
to weave it into his inner life. His expression
was not literary, at least his best expression was
not.

More attractive to him was ¢¢ a survey of the
total field of human knowledge,”” from a work
called Mappe du Monde literaire, a book of gen-
eral information duly classified under certain
heads which gave ¢ an abstract of all the sciences
and arts in their ramifications.”” By this he was
led to make a scrap-book of his own, composed
of all sorts of extracts from periodicals to which
he had access in his father’s house. Such a col-
lection young people of a studious turn are
usually inclined to make at Froebel’s time of
life.

In a remote part of the house he occupied a
little room whose windows were latticed with iron
rods; he had again fled to his ideal world and
was happy at his task, when his father walked in
upon him one day. The old man looked at the
work and then branded it as a ¢¢ foolish waste of
time and paper.”” No encouragement for the
youth’s aspiration, on the contrary downright
smotheriilg and suppression ; but at this moment
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his brother Christoph steps in on a visit from his
parish, sympathizes, intercedes, wards off the
father, and rescues Frederick, as he had often
done before, ¢¢seeing in him the image of the
mother.”’

Clearly something must be done with this idle
fellow wasting time and paper in making scrap-
* books of universal knowledge. He must-be put
to work, and that too, solid work.

Accordingly the father sends him to some
relatives who had a farm at Hilburghhausen,
where he cultivates the soil for a while, ¢¢ with-
out, however, being enchanted by the occupa-

tion.”’

" At this time he begins to regret his misunder-
standing with his father, and resolves to take the
first step toward reconciliation by writing a peni-
tential letter. He knew that his father was near
the grave, and he could not endure to have him
pass beyond without being reconciled. But be-
fore the letter was written, he was called home
by the father, who also seems to have wished to
see his cast-off son near him in his last days.
The latter came and assisted his weak, bed-ridden
parent in writing and otherwise, and they appear
to have found one another at the final parting.
The father soon died (1802); both were soft-
ened in their views of each other, and the step-
mother apparently vanished out of these closing
sceiges between father and son.

’

v
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Froebel now felt himself a free man, he could
direct his own life as he chose. No longer under
the control of father and step-mother, he feels
his new liberty and proposes to enjoy it. Still
he has to do something for his bread. He
obtains the position of actuary in the adminis-
trative department of the bishopric of Bamberg.

At first he took pleasure in his new place; his -

duties were not heavy, the surrounding scenery
delightful, and so he again ¢¢lived in and with
Nature.”” His position secems to have been
hardly more than a clerkship, and at last he grc\;f
tired of ¢ the everlasting scribbling *” which was
required of him by the place.

Here his chief acquisition was a friend whose
name he does not mention, and who will after-
wards serve him many a good turn. This friend
was a domestic tutor, highly educated, while
¢ my school-training was defective.”” Note this
confession on the part of Froebel himself, as the
fact was important through his whole life. This
friend had also ¢¢ grand plans of education,’” of
which he was fond of talking, and thereby was
watered a little unconscious germ in Froebel’s
own soul.

Another point of his inner culture must not be
passed over. In the library of the head offcial,
to which he had access, he found some collec-
tions of aphorisms, ¢¢ sayings, thoughts, observa-
tions on life, culled from ancient and modern

~~
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thinkers.”” This proverbial philosophy he
¢¢wove into his living and thinking,”’” and he
made extracts of the most appropriate ones
“which he always carried about in his pocket.
This aphoristic tendency will show itself in
Frocbel’s method of expression and of his
thought; he will write his own Book of Aphor-
isms (1821), and the aphoristic style will show
itself decidedly in the FEducation of Man
(1826). Truly does he say of this time, ¢« My
whole inner life grew and entwined itself in and
around these aphorisms.”” (10)

In a year’s time or less he finds that this
¢¢ everlasting scribbling’’ of a clerkship is not
his vocation. So in the spring of 1803 he throws
up his situation and resolves to try his hand at
land-surveying in which he had become inter-
ested. He had already heard lectures on this
subject at Jena, and before that time seems to
have had a little experience. He made applica-
tion at Bamberg, and received some temporary
employment, but no permanent position.

During one of these engagements he meets a
young Doctor of Philosophy who had been at
Jena, and who was imbued with the doctrines of
Schelling. Froebel had seen him already at
Jena, and of course they talked over and dis-
cussed the greatest influence in their University.
The young man gave him Schelling’s Bruno to
read which had not long before appeared.
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Froebel says, ¢ this book aroused me mightily,
I believed I understood it.”” This sounds as if
he had come to the conclusion that he did
not understand the book at the date of the cited
letter (1827). But we note again that the un-
recognized Jena influence is making itself felt. .

The young Doctor, however, completely be-
fogged Froebel by his final advice: ¢ Be on
your guard against philosophy, it leads to doubt
and night. Devote yourself to art, it gives life,
and peace and delight.”” Art is the supreme
matter in one stage of Schelling’s philosophizing,
and the young Doctor was literally following his
master, but Froebel was badly upset, for he re-
garded philosophy as something belonging to the
life of man, and specially to the inner life, while
art lay far away in his horizon.

Amid many little fluctuations, outer and inner,
we find Froebel early in 1804 accepting the
position of private secretary to an important
official, Von Dewitz, who was then living on one
of his estates called Gross Milchow. In the
meantime Froebel goes to another man and per-
forms the duties of bookkeeper and accountant.
With this work too he soon becomes dissatisfied,
he feels his vocation is not that of a bookkeeper
or private secretary, and so meditates another
change.

In this period too, he was not without mental
stimulation, and he had a good deal of intellectual
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companionship. He mentions books which he
read and which produced a strong influence upon
him. One of these was the writings of Novalis,
with which he felt great sympathy. ¢ The book
revealed to me my own soul laid bare in its most _
hidden impulse and aspiration, the innermost
striving and struggling of my spirit. I seemed
to walk with that book in me, and if anything
happened to that book, I felt as if it would
happen to me, and even more deeply and pain-
fully.” '

Very congenial is Novalis to Froebel, indeed
they are in a number of traits spiritual brothers.
Novalis was one of the leading Romanticists, he
has been called the prophet of Romanticism.
He often visited Jena in 1799-1801, hovering
‘about the house of the Schlegels, of whom Fred-
erick Schlegel was his chief friend and admirer.
Young Froebel may have seen the tall, consump-
tive, dreamy young fellow (he died in 1801)
with Tieck and the other members of the Roman-
tic School which had its bloom at Jena in 1799.
Novalis’ chief doctrine was that all Nature was a
symbol of spirit, which doctrine Froebel imbibed
with untold joy and will hereafter apply in mar- °
velous ways. (11)

So Froebel must again change, and he must
now find his real vocation. His nameless friend,
the private tutor of Bamberg, urges him by letter
to go to Frankfort, and there to study architec-
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ture, which he had settled upon. But the poor
fellow had no money, and he writes to his
brother, whose answer he fears, since another of
these changes indicating his unchangeable change-
fulness, is contemplated. But his brother is
sympathetic, and announces to him that he has
received a small legacy through the death of his
uncle Hoffmann.

Thus Providence again flings a little cash into
the empty hands of Frederick Froebel at a turn-
ing-point of his life, as had before been the case
when he went to Jena. And again this help
comes from his mother’s side, as if she were still
maintaining an unseen guardianship over the son
whom she left in the cradle.

Still at this time he had gleams of a premo-
nition of what was to be his future calling. He
wrote in the album of a friend the following sen-
tences: ‘¢ Be thy aim to give bread to men; let
my striving be to give men to themselves.”’

One thinks, in this expression, of the mystical
prophetic manner of Novalis, whom Froebel had
just been absorbing. A remote unconscious
_ aspiration to be an educator of men lies in the
words.

But his conscious purpose at present is to be-
come an architect. Accordingly in May, 1805, he
leaves his position, and visits his elder brother
Christoph and imparts his new plans, and the
strong desire of his heart. Somewhat unexpect-
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edly the brother spoke with approval, and re-
vealed a secret bit of his own history. He too
in his youth had high ambitions, but the iron will
of the father chained him down to his present
vocation which he could not now change. So he
bids the aspiring Frederick to follow the inner
call faithfully and without flinching.

The young man went forth, elevated in mood
and strengthened in resolution by the strong, sym-
pathetic words of the brother. His road led him
over the Wartburg, Germany’s Holy Mountain,
which Frocbel now beheld thinking of Luther,
the valiant soldier of truth, yet also thinking that
Luther had still left much to be done, that is,
much for Froebel to do. And so in a few days
he reaches Frankfort.

On looking back at these four years which we
have briefly summarized from the Autobiography,
~ the notable matter is the instability of Froebel,
whosé outer and inner life appear in total dis-
cord. He changes six times at least, not count-
ing the smaller shiftings, going from place to
place, from employer to employer, from one
occupation to another.

Very billowy and mutable was this outer life,
but underneath we note a continuous influence of
Jena, that is, of the unmentioned Jena. He
still is working at philosophy and specially at
Schelling; then, too, he develops the literary
impulse which came from Weimar and Jena; also
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he keeps up the acquaintance with the Romantic
School through its prophet Novalis, and shows
the strongest sympathy. Thus the three un-
recognized influences of Jena, as set forth in
the preceding chapter, are what are now perpet-
uating themselves-in his life, and are more com-
pletely connecting him with the great spiritual
renascence of Europe, which had its chief seat
in Germany and created modern German Liter-
ature, as its highest expression. '

Strangely, the practical studies of Jena are
what he is changing, he passes from one to an-
other, such as surveying, drawing of maps,
accounts, etc. But he cannot content himself
with a vocation, which simply gives him a phys-
ical existence.

Accordingly, we bchold in this chapter two -
strands, an outer and inner; one of practical
life, of occupation, yet producing unrest and dis-
content; the other shows his aspiration, his
desire for culture, his steady pursuit of self-
development. Thus his real and his ideal worlds
are discordant, opposed, strifeful. The grand
question with him is: How can they be harmo-
nized? The outer strand is money-making, or
bread-winning, a necessity like fate; the inner
is man-making, soul-building, and its end is
freedom.

But let us glance at him in his new situation
and sce whether this long-continued travail is
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going to bring forth his vocation, whereby his
tormenting demonic world-pain ( Weltschmerz)
may be gotten out of him, and thus ended, to his
and our great relief.

II.
Be a Teacher.

Froebel has now arrived at Frankfort in the
course of his restless meanderings of body and
soul. It was midsummer 1805, when he reached v
that city, which lies in the heart of Germany
and is ever memorable as the birth-place of the
greatest of Germans, Goethe. An important,
social and political center Frankfort was then,
with a good deal of civic pride and independence,
though overshadowed by the despotic power of
Napoleon.

The object of Froebel was to study archi-v’
tecture. His resolution seemed fixed, he -had
done something already in-that line, and now he
will settle down to a vocation, having made his
final choice. Much has he fluctuated, drifting
from this thing to that; twenty-three years of
existence have circled over him, surely it is time
for him to anchor his bark on something stable.

Scarcely has the project taken shape, when
an inner protest again begins surging mightily
within him. He questions himself: ¢¢ Isthis new
vocation my true business in life? Can I use it
for the betterment of man?’’ Thus the inner



78 THE LIFE OF FROEBEL.

genius rises in secret revolt, and the soul becomes
a fresh battle-ground of contending powers.

Still Froebel keeps firm to his resolution, for
this unsettled, fluctuating, wandering vagabond-
age must be brought to an end. So he begins
his study under an architect; with a kind of
violence he flings himself upon his work. Yet
every pulse within him was throbbing backward
in rebellion.

These architectural studies, present and past,
have, notwithstanding, left their mark upon
Froebel and his. scheme of education. Ever
afterwards we shall find him employing construc-
tion as a means of training. He loved to build
the house, but far better, he loved to build the
soul, which indeed was just his true vocation,
of which he is now in search. So he is destined
to use house-building, not for its own sake, but
for soul-building; it is to become a grand edu-
cative means in his hands, whercof the great ex-
ample is seen in the Building Gifts of the Kin-
dergarden, through which the little child is led
to build within by building without.

No wonder, then, that the young man was
unhappy at Frankfort. He was carrying around
within himself the deepest sort of inner scission.
That which he was called to do in this life he was
not doing, he had chosen a vocation in which he
could not realize his best self, and great was the
tumult thereof.
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And now enters the unforeseen outer circum-
stance which interweaves itself just-at the. turn-
ing-point into the uncertain, vacillating human
spirit, and makes it conscious of its destiny, de-
termining its course ever afterward. The total
universe in its providential ordering seems to bring
forth a small, apparently insignificant event and
to give to it a voice which speaks exactly the
right word to the struggling soul at the critical
~ moment of its new birth or of its new career. If
Homer were singing this epic of Froebel, a God,
or perchance a ‘Goddess, would now appear and
say the divine thing to the doubting youth, who
would therein find the solution of all his difficult-
ies. Let it be Pallas Athena as she once came
down from Olympus to the young Telemachus in
sunny Ithaca, when he stood hesitating at the cross-
roads of his career, and spoke to him her heavenly
word of hope and direction, pointing out the way
he should henceforth go.

But instead of a grand divine epiphany at this
point, themodern biographer cansimplyrecordthat
our young man, Froebel, was introduced one day
not long after his arrival to Doctor Anton Gruner,
head of the Model School of Frankfort, an en-
thusiastic pedagogue and a fervent disciple of the
great Swiss educator Pestalozzi whose pupil he
had been, and whose methods he followed in his
school. Other teachers were there, aspiring, full
of joy in their calling; among them Froebel
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found congenial conversation. One of these
talks turned upon life and its object; with frank-
ness Froebel gave utterance to himself, letting
the company take a peep into his heart just now
tossing between hope and doubt, and he showed
them some shadowy outlines of that vague ideal
end of his with its dreamy yet persistent beckon-
ings.

Gruner listened, threw a glance into the seeth-
ing depths of that chaotic soul before him, and
spoke these winged words:

¢ Be a teacher; give up architecture, it is not
your vocation.’’ .

Such was the voice which came from Heaven
to the struggling youth, and at once he knew
(like Telemachus of old) that it was the voice of
a God. Yet he is at first overwhelmed at the
proposal, and hesitates, though his friend at his
side urges him to accept on the spot. But
Froebel had never taught, had never entertained
consciously the idea of becoming a teacher. No
preparation, no position ; where, howshall I begin?

Gruner again speaks, being verily the divine
voice incarnate for Froebel in this conjuncture.
He adds to his former statement: ¢¢ We neced a
teacher in our school just now; if you consent,
the place shall be yours.’””. Inspired Gruner (for
8o we must deem him in the present affair) thus
gives the golden opportunity to Froebel, after
speaking the God-sent word of destiny.

™
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Still the young man hesitates, asks time to
think the matter over. Well he may, for it
seems a complete upsetting of all his plans.
Soon, however, he hears that his testimonials,
which were to be sent to him, and which he
held to be very necessary to his success in |
_ the prosecution of his intended -calling, had
been lost. Listen to him now: ¢ I interpreted
this mishap to signify that Providence Himself
had broken down the bridge behind me and cut
off my retreat. Willingly, joyfully I seized the
offered hand, and soon was teacher in the Model
School at Frankfort-on-the-Main.”’

Such is his own record of his second birth,
the birth into the work which he has to do in
this life, after many pains of parturition. Yes,
the child is actually born, and the sympathetic
reader will - greet the new appearance with a
hearty salutation : : ’

Ich salutirve dich zum neuen Lebenslauf.

II1.

Transition.

So we have made the great transition from the
youth Froebel to the schoolmaster Froebel —
from the uncertain, fluctuating youth with all
that inner sea of possibilities, fermenting, gener-
ating, secking to give birth to something, into
the grand reality of his life, his God-sent voca-

6
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tion, which is to call into activity every good and
noble germ in his soul, with a weed or two
sprouting in between now and then, it must be
confessed. A great event for him, and interest-
ing to the interested reader of this book, who
has had or will have, or perchance even now has
just such a crisis in life.

Quite a discipline the youth has passed through
with father, step-mother, uncle, brother, and
with the whole line of employments and cm-
ployers, as they have risen in shadowy procession
through the meanderings of the preceding narra-
tive. But all this he might have undergone
without becoming Frocbel the educator, if we
except one apparently fortuitous event. All this
and worso than all this others have experienced
without its making them people of any great
consequence in the world. What then shall we
select as the specially shaping fact in the fore-
going chain of incidents of Froebel’s youth?

At Jena the poor motherless country-boy, by
an accident happening to be turned that way,
received a marvelous adoption by a new mother,
who took him to her bosom and gave him of her
immediate sustenance, veritably the ambrosial
food of genius. Among all the youths there at
Jena assembled, the most ungainly and unlikely,
the least prepared probably, if we judge by
external signs, him she elects at the opening of
the new century to be the educator for the
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future — a most remarkable choice, if we look at
appearances. Still she takes-him as her infant,
so to speak, and rears him and trains him just to
be the great trainer of all human infancy, which
is soon to be the grand new field of education.

The most important event, therefore, the truly
genetic event in the youthful period of Froebel,
is the fact which we have already sought to ex-
press in the statement: at Jena Froebel was
suckled by the Time-Spirit. For she is the
. mother of all geniuses, who get their creative
_principle from her sustenance, and who, whatever
be their natural gifts, must be at some period of
their career fed on her mother’s-milk if they are
to do anything truly original and masterful —do
any deed or think any thought which whisks the
ages around a new corner or leads mankind into a
new epoch. '

And now, out of this seething hurly-burly of
youthful change and manifold striving, we have
seen the young man unfold into his permanent
element, into his vocation from which he will
never henceforth swerve, though within its bounds
he will have to undergo still a great training, and
to pass through his share of the ups and downs
of human existence.
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Such is the term which scems at last, after
some waiting and spying around for a better, the
most appropriate to designate Froebel during
this long middle period of his life, lasting thirty
years. He is teacher — subordinate, principal,
enthroned, dethroned, expatriated — the whole
scale of human destiny he runs through, from the
highest to the lowest note. Still he keeps his eye
fixed unswervingly on the one great lode-star, his
vocation, though the storms of life dash him
hither and thither on many shores — from Frank-
fort where he has now arrived, through Keilhau,
where he will stay many years, to Switzerland,

(84)
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where he will conclude his schoolmaster’s jour-
neymanship, and pass over into his kindergarden
epoch. '

Now this our Second Book, quite lengthy, di-
versified and complicated though it be in its
happenings, has yet one great central fact which
we may here call for short the tragedy of Keil-
hau, the rise and fall of Froebel as principal of
the boys’ school there, coupled with a mighty
domestic undercurrent, which when brought to
the surface as it must be, reveals the working of
the Fates and Furies of the Family Froebel. A
play of these Dark Powers strangely passes be-
fore us, which recalls the fabled House of Pelops
with its old Greek revel in the hates of kindred,
of course without the ancient savagery of blood
and murder.

The present is, therefore, the middle Book,
and hence is transitional, mediatorial, and spe-
cially disciplinary. Schoolmaster our Froebel is
here, but he is in training, often terrific in its
laceration of the soul, for another and in his
case higher vocation —to be founder of the
kindergarden. Throughout this Second Period
there is a secret undertow which rises to the top
in the Third Period and becomes the culmination
and fulfillment of his life’s task.

Picking up Froebel where we last dropped
him we find that he has received a new birth, as
it were, being now born into the consciousness
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of what is to be his work in this world. Signifi-
cant is such a moment to us all; specially so to
the drifting youth Froebel, who on the =spot
begins to unite those two warring elements of
his ‘previous life, the external and the internal
needs, or the bread-winning and the soul-devel-
oping; the Real and Ideal, hitherto in furious
discord, begin to coalesce in the new vocation.

His inner aspiration had been, as he states,
¢¢ perfection of myself,”” which, however, clashed
horribly with his economical calling, and drove
him with a whip of thorns over all Germany.
But when he sces that he must share what he
receives, that he must give away the spiritual
gift which he gets in order to possess it truly,
then he becomes the educator; his own pursuit
of culture will be selfish unless he turns it back
and imparts its fruits unto others — which is
instruction. Not acquisition, merely, but also
impartation must be his; thus he has united the
struggling dualism between vocation and aspira-
tion.

So he becomes teacher, and he feels soon that
< the ideal of human perfection which I bore

within me I had the capacity and the energy to
realize outside of me,’’ and that this was the inner
ability of the teacher. ¢¢ As the realization of
the perfect man is the highest which the mind
can conceive, so a life devoted to the education
of the human race is the worthiest and highest
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conceivable life. And the pursuit of this end is
what ennobles and perfects the man.”” (12)

Truly a lofty view of his new calling, to which
he now remains faithful to the end of life. No
more soul-drifting, no more uncertainty about
his vocation; he has sealed his life with an inner
vow, he is a consecrated spirit to his cause.

Speaking of this period later in the same letter,
he says: |‘“ From this moment on, I determined
to give up my life wholly to education, for I was
convinced that only a life devoted to education
could procure in me, and outside of me in the
world, the existence most fervently desired, and
long since dimly anticipated — that existence
which was working within me as a dark presenti-
ment, when I intended to live in the country.
Everything which I then dreamed of, I saw real-
ized in my new vocation.’’

Let the foregoing extracts (designated by
quotation marks) serve as a kind of suggestive
prelude to the coming Book, all of them being
taken from a letter of ‘Froebel’s to his.brother
Christoph, written within two years after his start
at Gruner’s. Four chapters are in this Book —
but let us pass at once to the first, which brings
before us Froebel, the schoolmaster, taking his
long pedagogical course, never before or since
heard of in any Normal School.



CHAPTEER FIRST.
FROEBEL AS TEACHER AND PUPIL.

Thus we characterize Froebel in the present
portion of his career: he is both teacher and
pupil, the educator must be educated to his voca-
tion. Born teacher he is, no doubt; still even
the artisan, the blacksmith, has to learn the use
of his tools, hammer and tongs and anvil.
Plumped suddenly down into Gruner’s school, he
‘is required to teach without ever having taught
before, without ever having had even the idea of
teaching, so he says; what can he do? He finds
that he must, first of all, know something about
his profession; so he at once hastens off to
Pestalozzi, the Swiss schoolmaster at Yverdon,
with whom Gruner was closely connected, to
take some instruction. He returns to Frankfort
soon and begins his work ; with success outwardly,

(88)
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but with deep inner dissatisfaction, for he does
not know his vocation. So he must again to
Pestalozzi, where he stays two years the second
time. Much does he learn about his vocation
and its methods from Pestalozzi; but there a
new ignorance rises into his mind’s horizon. His
knowledge of science, language, the arts, he finds
to be defective; really he does not know enough
to be a teacher. Hence he must go to the Uni-
versity again for study, but always having in
view the profession of teacher. ‘

Froebel is, therefore, now serving his appren-
ticeship to his vocation. Eleven years it lasts,
from 1805 to 1816; he will be thirty-four years
old ere he deems himself ready to start off in the
world on his own account. During these eleven
years there will be many changes of places and
persons in his life’s panorama — Germany, Swit-
zerland, Gruner, Von Holzhausen, Pestalozzi,
Gottingen, Berlin, War, then back to Berlin. A
varied shifting scenery- of human experience, but
through it all he remains faithful to the one
great end: that of perfecting himself in his
vocation.

But another training, a deeper one, though
unconscious, has begun at Frankfort in Froebel’s
soul. -Gruner connects with Pestalozzi, and
Pestalozzi is a world-historical character through
the fact that he first sounded the note of popular

" education so loud that all Europe listened, not
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only the pedagogues, but the rulers — ministers,
kings, emperors. His word of warning to them
is, unless you educate the people, they will
burn you up, as they have done in the French
Revolution. Off there in free Switzerland
Pestalozzi heard the voice of the Time-Spirit
proclaiming : Man must now be educated to free-
dom, to an ordered freedom, for man uneducated
but free will destroy civilization. Look at the
conflagration yonder in France, there they wor-
ship the Goddess Liberty, but the whole institu-
tional world is burning. Man is henceforth
going to be free; but which kind of freedom
will you have, the educated, or the uneducated?
So Pestalozzi, hearing the mighty call of the
Ages, set to work at the very bottom, educating
the people in the little school of his little town,.
which small light-point soon became the guiding
star of Europe in the stormiest night of three
centuries.

Now we hold that Froebel heard this voice of
the Time-Spirit when Gruner spoke to him ¢ Be
a teacher,’’ and the youth responded, < I shall.”
Following that same voice he goes to Pestalozzi
at Yverdon and stays there till he clarifies himself
in regard to his calling. And we must not forget
that Froebel was nursed at Jena by this same
Time-Spirit, coming to him there in the form of
philosophy and romanticism, and of culture
generally. But at Frankfort and still more at
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Yverdon he hears the call to impart this high
culture to the people, to give it to all, to make it
truly universal. Thus he will be the educator
in the great spiritual movement with which the
century opens.

And in this same line of training he is to have
a still stronger experience. Froebel is a Teuton,
and the Teutonic folk-spirit is roused from its in-
most depths to throw off the foreign domination
of Napoleon, who is the colossal birth of the
French Revolution. The coming teacher responds
to this call of his primitive folk-mother, and
marches forth to battle for external freedom in
the War of Liberation. A great experience, truly,
his baptism in the spirit of his race before he
tries to educate it to inner freedom; he has to
take this dip ere he is fully equipped for his
task.

And we may notice the gleam of a deep per-
sonal faith dawning in the man: he believes that
he, just he, is the re-incarnation of the teacher,
he is not to be simply a teacher by trade, here
and now, for so much bread and butter, but he
has been a teacher from the very beginning of
him, perchance from the beginning of the world.
An adamantine faith in himself and in his call he
is starting to manifest, which faith in himself will
have many peculiar developments in the course
of this biography. Let it be called his genius
which is now getting aware of itself, and can
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ultimately believe in nothing else but itself and
its own communications, received and given.
Such is a brief anticipation of the inner move-
ment of the present chapter, which is now to
embody itself in the outer events of this period.

I.
In Gruner's School.

The very next day after Gruner’s invitation, it
has been handed down that Froebel entered upon
his new career, going into a school-room for the
first time as teacher. Thirty to forty boys be-
tween nine and eleven years old were there before
him; how did he feel at the sight? Somehow
thus: now I have found my vocation, now I
know what I have been striving for in my dark
unconscious struggles and fluctuations. The
view of that school-room made him feel at home;
nay, more, it made him feel that he had returned
home after some long separation and estrange-
ment. Had he ever been there before? Not in
this conscious life; still the whole sceme seems
not new to him, indeed quite familiar.

In a letter written to his brother at this time
(end of August, 1805), he unfolds his inner con-
dition on starting his work: ¢ From the first
hour my occupation did not appear in the least
strange to me; on the contrary, I seemed to my-
self to have been a teacher already for a long
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while, and in fact to have been born for the busi-
ness. I cannot tell you in words sufficiently
striking how peculiar w:?/ this experience of
mine. It seemed to me“is if I had never been
willing to live in any other condition but this, and
yet I confess that not the least idea of becoming
a teacher in a public school had ever entered my
mind. I find myself, when I am occupied with
instruction, just in my element. You cannot be-
lieve how delightfully the hours glide away; I
love the children from the bottom of my heart,
and when I am out of class I long to get back to
their instruction.” (13) ,
Such is the outburst of joy and wonder with
which he greets his new vocation. Home again
after much wandering; it is not really a begin-
ning but a restoration; that longing, straying
soul of his has found the seat of its primordial
activity. Let us note the lurking faith of Froe-
bel that the present is for him no new condition ;
he appears to say: I have been here before, I
have done this work before, it was born into me
ere I was born. Like every genius he has in him
a strain of pre-existence in which he once
wrought and which he has to repeat in actual life.
So the school and its task, the atmosphere and
its suggestion, all seem familiar to him from the -
first moment; he is simply doing over again
what he has done before. Clearly his calling is
now to make real that which lies ideally within
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him, and which hovers around him with an un-
seen presence the minute he steps into that
school-room of Gruner’s.

But let these beliefs, dreamy enough, yet not
to be left out of any human life, be here dropped
for a look into more practical matters. The
truth is Froebel has had no exparience; he had
shifted around much from one kind of occupa-
tion to another, he had tried his hand at nearly
everything except teaching. It takes him only
two days to find out that he must learn before
he can impart. Already he had heard a good
deal about Pestalozzi from Gruner and others;
he remembered reading an account of the Swiss
schoolmaster in some newspaper during his boy-
hood, which account had stirred him deeply.
What is to be done? Go to the fountain-head
at once and there drink of the waters, off yonder
in free mountainous Switzerland.

Three days afterwards Froebel was on the road
to Yverdon, where Pestalozzi had recently estab-
lished his school. The latter reccived the visitor
from Frankfort with great friendliness, who was
then left pretty much to his own devices in learn-
ing and seeing. He picked up what he could, he
was evidently incapable of giving the school a
searching investigation. Still he had his criti-
cisms, which are set down in his Autobiography,
but which seem to be rather an echo of his later

_opinions. He felt, however, the lack of unity in
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the school, and seems to have noticed germs of
future dissension. He observed that Pestalozzi
himself did not seem to understand the mighty
¢¢ gpiritual mechanism >’ which had been set in
motion therein Yverdon. The head of the school
could give no clear account of its workings, but
would always say to the visitor: ¢¢ Go and look,
it is going tremendously,’’ giving to his words a
naive touch of his Swiss accept. (14)

Froebel could remain only a fortnight this
time, but when he left he resolved to return as
soon as possible and stay longer. So much,
then, he has discovered during his brief visit:
here is the thing which I must master, here is the
man whom I must take up into myself ere I can
unfold into my true inheritance. More or less
dimly he already feels that he is to be the
spiritual successor of Pestalozzi. Such was
Froebel’s first short sip at the pedagogical foun-
tain-head of modern European education in the
year 1805.

Returning to Frankfort, he throws himself into
his work with a will. It seems that he was re-
quested to make the programme of studies for
the Gruner school — a strange matter when we
consider his inexperience.

This was apparently Froebel’s first attempt at
drawing up a teaching-plan, upon which he
always laid great stress, so great that it became
a by-word afterwards at Keilhau. His scheme,
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however, was a complete success and won decided
approval. :

The branches which Froebel taught in the
Gruner school were Arithmetic, Drawing, Geog-
raphy, the German language. He seems to have
been most successful with Geography. He took
the city of Frankfort as the center, from which
he worked outwards toward the four quarters of
the Heavens, including the distinctive local points
in amap. Theriver Main on which the city lay,
was a line running through this map, and the
distant hills were given in outline. Thus each
pupil obtained a picture of the country nearest
home, a picture which was most vivid in his daily
experience, and of which he was required to
make a drawing. This method  of teaching
Geography is sometimes thought to be very
modern, but it reaches back further than Froe-
bel, to whom it came from Pestalozzi either
directly or through Gruner.

The Gruner school produced a deep influence
upon Froebel, and evidently furnished a number
of suggestions for his own later school at Keil-
hau. There was a large inside yard which was
used for play, to which much attention seems to
have been given; once a weck every teacher took
a walk with his boys, in city and country, mak-
ing the same a mecans for instruction. The
teachers played with the boys in the large yard,
and thereby obtained insight into traits of char-
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acter which come out only in play. Also there
was a garden connected with the yard. Both
the principal, Gruner, and the assistant princi-
pal, Ninni, had been pupils of Pestalozzi, and
were full of the ideas of the Swiss educator.
Froebel saw these in full operation, to be sure at
second hand; still he obtained the drift of the
New Education.

And yet Froebel began to feel discontent; he
could not stick to anything longer than a year.
A large school requires fixed forms, it must have
plan, order, organization. Under these forms
Froebel chafed, he felt no longer at home, he de-
manded freedom. = He had been very successful,
especially with his Geography; at a public ex-
amination both parents and teachers said: ¢ This
is the right way of teacking Geography.”” But
the set form of even the Gruner school had be-
come unendurable, he must get free once more.
Still he never thought of rclinquishing his present
vocation. In these days he utters his aspiration
as follows: ¢¢I wish to educate men whose feet
shall stand on God’s earth planted in nature, but
whose heads shall rise up to Heaven.”’

Gruner saw that there was no use in trying to
keep such an ¢ excitable man,’”’ who had begun
to kick everywhere in the traces. Froebel had
made a contract to stay three years; Gruner re-
leased him willingly yet in a friendly manner.

So Froebel goes forth again into the world a

7
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free man, yct with the firm consciousness of a
vocation. .

It is interesting to note Frocbel’s wrestle with
grammar at this time. He resolved to perfect
himself in French under a good teacher. He
studied hard, the language was important, it was
the time of the French domination. But he con-
fesses that he made a failure, and this failure
lay deep in his nature. He was in revolt against
all forms; how could he take to linguistic forms,
words, phrases, parts of speech? Grammar is
ordered language; but Froebel was at this time
averse to all order, except what he made on the
spot. :

In fact, Froebel was incapable of learning
grammar, and remained so to the last. He de-
clares that this study of French had one good
effect: it made him aware of his deficiency in
German grammar. Nor could he spell correctly ;
‘he misspells the word Ziel (Zihl) in the verse
he writes in Pestalozzi’s album. So in his re-
volt against form, he turns down the forms of
grammar and spelling and asserts his linguistic
freedom. (19)

II.
Tutoring.

Another strand had been already weaving
itsclf into the teacher’s life. While at the
Gruner school he had been giving private lessons



FROEBEL AS TEACHER AND PUPIL. 99

to three boys outside of his ordinary work. It
so happened that their regular tutor was about
to leave them, so that they needed another.
After considerable hesitation, Froebel himself
resolved to take the position. He did not like
to give up his freedom again, but having had
several months’ enjoyment of it, he came to the
conclusion ‘that he must fit in somewhere, and
yielded after a strong inner conflict.

Thus Froebel takes the post of domestic tutor
to the three sons of Herr Von Holzhausen. He
" insists upon two conditions, from which he can-
not be shaken: first, that he should never be
obliged to dwell in 'the city with his pupils; sec-
ondly, that they should be wholly handed over
to his control. In the country thep were to live
with him, forming an isolated group by them-
selves. Thus he is parent as well as tutor; his
object seems to have been to change the environ-
ment of the youths, one of whom he reports in
good condition, one in a moderately bad, and
one in a very bad condition.

Froebel is now free of the forms of the regu-
lar school, and of the family and of social life.
He is autocratic educator, yet with a deep sense
of his mission. Very unbending he is: the coun-
try house was not quite ready, he was asked to
take up his abode for a few days with the boys in
their town home. Not a bit of it; he resisted
the proposition and gained his point. So he be-
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gins this new phase of his educational career,
that of ‘domestic tutor, in July, 1807.

He was twenty-five years old, as far as age
went, but was younger by several years in devel-
opment. Full of aspiration, restless, writhing,
helpless; he describes his internal condition at
this time as ¢¢ a perpetual conflict with the estab-
lished.”” Totally dissatisfied with the existing
order of things, in fact with all order; then fol-
lowed the deeper dissatisfaction, namely, with
himself. He began to long for more adequate
knowledge, and with it came a desire to return to
the University — a reminiscence of Jena in spite
of Jena. :

What is it that is tearing him asunder? Just
the desire for unity. He sees everything in a
state of separation and division, so he revolts
and falls into the same state. He declares that
the loftiest thought which dawned upon him at
this time was the following: ¢ All is unity, all
rests in unity, proceeds from unity, leads to
unity and returns to unity.”” This sounds like
some passages in the Education of Man. So
Froebel in his search for unity becomes abso-
lutely disunited within himself. That which he
saw internally and that which he realized exter-
nally were separated by a chasm which he could
not pass. .

Particularly was he troubled with the want of
all organic connection in the branches of instruc-
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tion. Still he performed his task as well as he
could, living alone with the youths in the coun-
try. It was indeed a getting back to nature; no
family, no society, no institutional life — a little
world ruled absolutely by an autocratic peda-
gogue. The boys cultivated the fruits of the field
and gave them with delight to their parents. A
sylvan idyllic existence, probable best for those
spoiled city-boys, but otherwise hardly an ex-
ample.

Froebel had the tendency to turn back and to
reflect upon his past life. He now subjected his
former stages of development to a strict exami-
nation. In these boys he lived over again his .
own youthful days. Already he had seen into
their condition by the light of his own experience
in childhood. '

This isolated school-life with a few boys has
also a foreshadowing of Keilhau. He gives
them games and occupations of various kinds.

.~ There is the same freedom of the boys on the

one side, and the same absolutism of Froebel
the teacher on the other. All is chaotic yet
germinal; here we find play, occupations, the
gardch, nature, long walks—a kind of un-
organized Keilhau.

Froebel himself felt the defect deeply: no
connection, no unity, complete isolation. In
_ about one year he had enough of this freedom,
of this return to nature. He must somehow
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get an organizing principle — where? Again he
thinks of Yverdon and Pestalozzi. He insists
upon it with the parents, so he with the three
boys are off for Switzerland in 1808.

Thus ends the lounging, tutorial, masculine life
in the country — Froebel’s first attempt to em-
body Rousseau. The mother of the boys, Frau
Von Holzhausen, a superior woman, was evidently
tinged with the same doctrine, which lay deeply
in the time, and influenced many cultivated people
throughout Europe. She had high appreciation
of Froebel, indeed a kind of divination of his
genius; she will remain his life-long friend, and
keep up a correspondence with him many years
after his personal relation to her children has
ceased.

A special gift of Froebel seems to have been first
called into exercise during this stay in the coun-
try: that of inventing means for occupying chil-
dren to advantage. Forms in paper, pricking,
cutting, folding, at first; then he passed to work
in cardboard and in wood; truly a prophecy of
the kindergarden occupations. The garden was
also there and cultivated as a part of the educa-
tion of the boys; they were likewise practiced a
good deal in building. So out of that country-
house near Frankfort there scems to flash a search-
light through thirty years of Froebel’s future to
the little town of Blankenburg in 1837.

But enough! On a summer’s day in 1808 the
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country-house with its garden is deserted by its
four occupants, who turn. their steps toward
Yverdon, Switzerland, where is the school of
Heinrich Pestalozzi. There Froebel is both
pupil and teacher undisguisedly, both receiving
and giving instruction. Note that hereafter he
will be a strong advocate of the pupil-teacher
and will introduce him at Keilhau, therein re-
enacting his own experience. Nay, in Froebel’s
greatest book, ¢¢The Mother Play-songs,’’ the
mother is both pupil and teacher. But we have
arrived at Yverdon, let us take a glimpse of the
scene. ‘

IO

Castle Yverdon

Yverdon lies on the south side of Lake Neuf-
chatel, one of the small Swiss lakes, amid moun-
tain scenery with all its variety of height, slope,
valley, stream, sheet of water. It is an old Bur-
gundian castle, connected with the name of
Charles the Bold. Four massive towers rise in
a kind of competition with the surrounding
mountain peaks. It had already fallen to ruin
when assigned to Pestalozzi for his school, the
raven and the rook nestled in its walls.

But now two hundred boys and sometimes
more, with teachers, visitors, distinguished guests
gave to the decaying medieval edifice a more
bustling life than it had ever known in its palm-
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" jest days. It seemed to rise out of its medieval
sleep of death into the modern world, indeed into
the most modern part of the modern world, for
it had become suddenly the home of the New
Education. Truly a wonderful resurrection for
those cracked, tumbling, .moss-grown towers;
vivified by an Idea, it sprang up almost in a
night like the castle of a fairy tale.

Inside the edifice little comfort and no luxury
could be seen. Only the most indispensable
articles of furniture were there, and they of the
rudest make. In the midst of the tumult of an
assembling class the teacher would put up his
desk and begin. Rooms were not attractive
though spacious; everything seemed in a sort of
pell-mell. But the spirit was there, Heinrich
Pestalozzi, and beside him stood his wife.

The boys, however, were having a good time.
They could sport on the grass of the meadow, or
bathe in the waters of the lake. In longer walks
they could ascend the Alps, behold the mighty
chain of peaks from Mount Blanc to Pilatus,
look down from the heights into many lakes,
towns, valleys. No student, and seldom a
teacher, wore a necktie or ahat. The boys would
wash during the coldest days of winter in a
trough of half-frozen water. The food was of
the simplest sort. At five o’clock in the morn-
ing they had to rise from their beds and begin
the tasks of the day. The teachers rose at four
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and even earlier; no drones could stay long in
that hive. '

Marvelous was the native strength here mani-
fested. An energy went forth like that of
Nature herself, as she showed her might in the
surrounding Swiss mountains. Very plainly it
was a return to Nature, to that colossal power
which they drank in from the landscape. This
elemental energy was in the soul of Pestalozzi,
though it was directed not now to the upheaval
of masses of mountainous earth, but to the ele-
vation of masses of mankind through education.

Pestalozzi’s school was an image of Switzer-
land. It was a collection of strong, independent
teachers, it was cantonal, not central; & land
made up of separate mountains and little states,
a sonderbund always ready to fly asunder. Not
long before this time the Helvetic Republic had
gone to pieces, and the cantonal government
resumed its sway at Bern, through which Pesta-
lozzi had been compelled to give up his school at
Burgdorf and to remove to Yverdon. This was
in the year 1803, the time of the so-called Act of

_ Mediation.

So the school reflects the Swiss government,
the Swiss character, yea, the Swiss scenery with
its mountain peaks piercing Heaven in solitary
sublimity. All is individualized, unity is not the
virtue here. Still in such a cradle the New Idea
with its strong stress upon the individual and his
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right had to be born and then imparted to the
people of all nations. In a similar manner
ancient Greece with its separating mountains and
valleys reared the independent city and the inde-
pendent citizen, and first vindicated freedom for
Europe against the absolutism of the Orient.

Mighty is such a spirit, calling forth the strong-
est and intensest powers of the individual, but it
has the germ of dissension and dissolution from
the start. The prodigious fullness and energy
of the life at Yverdon was the chief attraction,
and overwhelmed the visitors who flocked thither
from the remotest parts of Europe and even from
America. And’ that was one of the troubles.
The school began to degenerate into a show,
the exercises began to be spectacular, and to
manifest a strain of untruth, of unreality.

Plague take the visitor anyhow! the earnest
teacher often exclaims inwardly. When a school
begins to attract a stream of spectators pouring
in daily and even hourly, it is lost. They will
corrupt the best training in existence. The
teacher and pupil are diverted and perverted
from their real object; they are for the visitor
to whom they must display. Pestalozzi himself
noted the hollowness and growing falsity of his
school at this time, and also marks the show-
spirit as the bane of his enterprise.

And now we must touch upon that personality
who centered all these disrupting influences in
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himself. Pestalozzi describes his advent into
the school: ¢ Down from the mountains of
Tyrol came into our midst a youth who had not
a trace of the artificial culture of the time, but
who was gifted with a hidden native force which
none of us, least of all myself, suspected. In
the highest degree religious after the Catholic
way, with Ave Maria on his tongue and rosary
in hand he descended upon us, and in the might
of his spirit he quickly outstripped all the pupils
of his class, and then all his teachers and*soon
became himself the teacher of those who a short
time before had taught him, and who had re-
garded him as the most uncivilized being that
had ever stepped inside the institution.”” (16)

Such was the advent of the Tyroler boy
Joseph (or Josias) Schmid, an earth-born son of
the Alps, possessing the elemental energy of his
own mountains. Pestalozzi confesses that he
was drawn by the strongest secret bond of sym-
pathy toward the unpolished youth; indeed they
had something in common lying far down in the
hidden springs of nature.

Now began the rupture. Schmid, though the
most capable of all the teachers, roused bitter-
ness, jealousy, hostility on every side. Heé is
portrayed as the very devil of Yverdon, and the
evil spirit under whose influence Pestalozzi fell in
his weakness and old age. The uproar became
so great that Schmid had to quit the school in
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1810. His chief opponent was a clergyman by
the name of Niederer, who sought to unify the
distracted work of Pestalozzi by giving to it a
theoretical basis in philosophy. But the school,
the whole movement, Switzerland itself with its
mountains, was hostile to any such unity.
Schmid was hostile to it, born of the moun-
tains, and Pestalozzi could not understand it.
The teachers all demanded a government examina-
tion, in order to vindicate the school, all except
Schmid. The examination, however, turned out
unfavorable for all except Schmid, whose work
was highly commended by the commission. Such
was the boomerang which they hurled against the
Tyroler boy.

After Schmid’s departure the school goes from
worse to still worse, until finally Niederer his
great enemy begs him to return and restore mat-
ters. Return he does, and again the old feud
springs up with tenfold bitterness; but this time
Schmid is not driven out, on the contrary he
ousts the whole set of teachers, who have to take
their departure from the school, leaving him in
possession of the castle and of Pestalozzi, and
calling him with great unanimity the devil of
Yverdon.

But it belongs not to our theme to give the
history of Yverdon, only in so far as it inter-
weaves into the life of Froebel who was present
during the period of strife, who saw and talked
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with the demonic Schmid and praised his work
specially.

And the interesting fact is to be noted that the
same sort of a demonic spirit will enter his own
school at Keilhau, will rend it with dissension,
and finally bring it to the verge of ruin. As
Yverdon had its Schmid, so Keilhau will have its
Herzog, and both of them from the Alps. Thus
Froebel had a forecast of -his own fate in the
break-up at Yverdon, though he was so differcnt
in character from Pestalozzi.

IV.
Froebel and Pestalozzi.

Accordingly in the summer of 1808 Froebel
with his three boys makes the journey to Switz-
erland and arrives indue season at Yverdon.
They were not able to get lodging at the castle,
but found rooms in its neighborhood, so that
they took most of their meals there and shared
fully in the life of the school. This life Froebel
describes as mighty; he was seized by it and
borne forward resistlessly. He attributes it to
Pestalozzi whose word had something in it which
roused and elevated the soul in the most powerful
manner, yet it was an indefinite, intangible
something. Such was Froebel’s first response to
that Titanic upheaving spirit which had somehow
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broken loose from the mountains of Switzerland,
and taken lodgment in a school.

He became a pupil again, he went to all the
classes, he was one of the boys with the boys,
joining in their games, excursions and bathings, as
well as in their studies. Something of the kind
he had done already on a small scale at Frank-
fort; teacher still, he is chiefly pupil now.

There were many other teachers who had
turned pupils in that school, some having come
of their own accord, others having been sent by
their governments to study the method of Pes-
talozzi. These mature minds commingled in
daily intercourse, exchanging ideas, discussing
principles. Very fruitful was such conversation
to the somewhat isolated Froebel, who discovered
many of his own deficiencies of training and cul-
ture by comparing himself with these men. Here
was indeed the new University, the creative
center of Europe’s educational thought, the fresh
starting-point for all education. In striking con-
trast it stood to that other sort of University,
state-fostered and palace-housed, with its rows
of sleek, well-combed professors, rehearsing
what they had learned to their students and
regularly drawing their salary. Not only an ele-
mentary, but an elemental University, springing
with the might of nature out of the Alps.

So we can see Froebel flinging himself into
this roaring whirlpool of life, absorbing all that
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he can hold, which is much, and which will here-
after connect him by direct spiritual descent with
- Pestalozzi.

Of Froebel’s stay at Yverdon we have two
accounts, somewhat full, both by his hand. The
first is a report addressed to the Princess Regent
of Schwarzburg Rudolstadt. It is dated Yver-
don April 1-27, 1809 (printed by Lange I, 124
et seq.). It was, therefore, written less than a
year after his arrival. Here we sce him as the
zealous follower of Pestalozzi, whom he com-
mends throughout. The second account is con-
tained in his Autobiography (Letter to the Duke
of Meiningen) whose date is commonly stated to
be 1827, and shows Froebel looking back at his
Yverdon experiences through a vista of nearly
twenty years. This account is of quite a differ-
ent character; it has more criticism than com-
mendation. Of both these accounts we shall take
a brief note. :

- Thefirst, addressed to the Princess Regent,gives

a pretty complete survey of Pestalozzi’s method
in all the elementary branches. Moreover, the
infant is not neglected in this scheme, but has
particular attention. Its teacher is the mother,
‘who is to have her special instruction, which is
laid down in Pestalozzi’s Mothers’ Book which
Froebel often cites in this report, and defends
warmly against certain attacks. .

The reason for his addressing this report to
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the Princess Regent does appear. I cannot find
anywhere that she requested it from Froebel. It
seems to have been his zeal for the new educa-
tion, and he expresses his hope that Pestalozzi’s
method will be introduced into the public schools
of his native country. Did he expect to be the

" appointed means for such an introduction? If
80, he missed his purpose.

The second account above alluded to (in his
Autobiography) is written in a different mood.
He now brings out strongly Pestalozzi’s defects,
mingling his criticism with some praise. He
complains that he did not find either unity or
completeness in the course of study. He again
overhauls the programme and finds a good deal
of fault with most branches, even with Pes-
talozzi’s religious instruction though he praises
some things, such as musiec.

On the whole Froebel has begun to see the
limits of the Pestalozzian method, namely its ob-
ject lesson (Anschauungsunterricht). It is a one-
sided cultivation of, or rather devotion to, the
senses; it turns all effort toward getting posses-
sion of the external world of nature. It whirls
the student outward and generates a tremendous
force, but ends in multiplicity, separation, dis-
union.

Here lies the central source of the disorganiz-

. ing energy which was ever present in the school
~ at Yverdon, and which could not be banished.
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The supposed offenders would leave, still the
trouble remained, and would break out afresh.
The demon really lay couched in the principle
itself, and only had its strongest utterance in
Schmid. On the other side, Niederer sought to
unify the school in a philosophy of his own, and
‘for awhile dominated Pestalozzi, who understood
nothing abstract, and who once plaintively said
to an inquiring visitor: ¢¢I no longer understand
myself; if you wish to know what I think and
will, you must ask Herr Niederer.”’ '

Before Froebel leaves Yverdon he has become
conscious that he can transcend Pestalozzi, by
unifying his instruction, while keeping its main
-features. Froebel is more a man of inner intui-
tion, that of spirit, while Pestalozzi is more a
man of external intuition, that of the senses.
Such is the contrast, though each to a degree
partakes of the other’s qualities.

In the report to the Princess Regent we see
that Froebel has already turned his attention to-
ward children not yet of school age, and is look-
ing into their possibilities of education. Also he
has been thinking of the mother as the first
teacher of her child, and cites the enthusiastic
expression of a certain mother: ¢ From Pesta-
lozzi I learned to be a mother.”” Still further,
we see that Froebel has deeply studied and
-assimilated Pestalozzi’s Mothers’ Book ( Buch der
Miitter), out of which he will evolve in the full-

8
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ness of time his own greatest book, the Mother
Play-songs (Mutter und Iose-Lieder). Thus we
find in Froebel already at Yverdon echoes of the
kindergarden, faint and far-off, yet distinctly
audible. .

But Froebel’s immediate problem was the edu-
cation of boys, and the school at Yverdon was
essentially a boys’ school, which Froebel will
repeat at Keilhau, and transcend before he creates
the kindergarden. In regard to the instruction
and treatment of boys he is getting precious in-
formation which he will not be slow to utilize
and to improve upon when the time comes.

More and more he begins to feel the inner
scission which was rending Yverdon, and he is
also aware of his growing separation from the
school. Very different we must conceive his
feeling to have been at the end of his second
year from what it was at the end of his first. He
has nothing to do but to go home, and off he
starts for Frankfort with his three boys in the
autumn of 1810.

He remains till 1811 in the family Von Holz-
hausen teaching the boys, but as soon as he is
free he starts for the University. It will not be -
Jena again, of which he has unpleasant memo-
ries, but he concludes to go to Géttingen which
had a great name at that time, and was one of
the most progressive Universities of Germany.

He has now been a teacher for six years, or
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rather teacher and pupil. Much has he learned
in that time; he has made his connection with
Pestalozzi and the New Education and he sees
the point where he can transcend the great Swiss
schoolmaster in the matter of unity. This has
now become his conscious pursuit.

But he has also been made aware that he does
not know enough. The intercourse with the
teachers who had been sent to Pestalozzi in order
to learn, had convinced him of his ignorance.

If he is going to unify the course of study, he
must know its contents. He had seen that one
of the troubles of Pestalozzi came from the
latter’s ignorance of the things which were
taught in the school at Yverdon. The result
was each teacher took his own way, and there
was no strong guiding hand, really no .central
principle.

So Froebel has come back with the idea of uni-
fication more deeply planted in him than ever.
But he must first know what he is going to
unify. At this point we may note that the first
half of the present chapter, showing Froebel as
teacher and pupil till he finds the limit of Pes-
talozzi as well as his own limit, is now concluded.
Next he will proceed to remove this limit of his,
which is ignorance, by going to the University,
the  great store-house of -knowledge. Thus he
seeks still further to complete his apprenticeship.

One resolution he has brought away from



116 THE LIFE OF FROEBEL.

Yverdon: when he starts his school, he will be
master. And he will have unity in the branches
taught; he will have a plan definite, fixed, stable
as the Law, so that he will be called tyrannical
and pedantic. In this respect Keilhau will be the
opposite of Yverdon, showing the German abso-
lutisin or militarism versus the Swiss freedom or
individualism.

Pestalozzi and Froebel had much in common,
but we must see the pivotal point of their differ-"
ence. Pestalozzi in his object-lesson has his eye
upon the acquisition of knowledge through the
senses primarily; hence he can reform methods -
of instruction. Still such a view regards the
child as a receptive being chiefly ; Froebel passes
beyond this limit and regards the child as a pro-
ductive being also. Hence his stress upon games
and occupations by means of which the child is
to learn through activity. The one develops
more the acquisitive principle of the Ego, the
other the creative. Ilence Pestalozzi is domi-
nantly the educator of the Intellect, Froebel is
dominantly the educator of the Will.

V.
Géttingen and Berlin.

Froebel now passes from being teacher and
pupil together, which was his situation at Yver-
don, to being the pupil alone, or the student, yet
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always with the outlook upon his vocation. The
practice of teaching he must give up for a time
in order to acquire more knowledge, for which
his thirst is very great, too great in fact, since
he tries to take too big a draught at once and
gets a surfeit. Just like the eager student; we
have all probably done the same. So he quits
~his tutorship at Frankfort and is off, entering
upon a new stage of his career.

In the beginning of July, 1811, Froebel went
to Gottingen. He does not tell the special attrac-
tion drawing him to this University, which had
its literary distinction and its set of poets, though
far inferior to those of Jena and Weimar. Its
greatest name at this time seems to have been

the naturalist Blumenbach whose reputation was

.world-wide, and who had a greater number of
listeners in his courses than any other professor
in Europe. A letter from America was addressed
to ¢ Blumenbach in Europe,’”” and it reached
him.

At the beginning of his studies in Gottingen
Froebel threw himself upon the languages. The
teaching of these had evidently been the most
unsatisfactory part of his work hitherto. The
truth is Froebel had by nature a small gift for
speech; he was perpetually running his head
against this difficulty. He was manifestly dissat-
isfied with the language work at the Gruner
School. And at Yverdon he took lessons in
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Latin and Grreck from a young man, but evidently
with little progress.

What was the trouble? Froebel had an in-
stinctive horror of grammar, which organizes
human speech.  Herein he was like Rousseau
and the Rousseauists down to the present. He
would not or indeed could not sit down and
learn its forms with any degree of ratisfaction or
thoroughness.  Grammar to him seemed dead
and he must have life. e never solved the
problem, not at Gittingen, not at Keilhau, not in
the Education of Man with itz punning etymolo-
gies and its ridiculous suggestions.  Yet language
is the center of elementary instruction.

Frocebel, well aware of this difficulty in himself,
proposes to remedy it at (i6ttingen. Grammar
left living speech divided up and scattered about
in dead words and phrases —so he thought.
Then sec all the different languages! Froebel
resolved : ¢¢ I must unify them, so I shall go back
to the first one and start with that.”” He natur-
ally looks to the Orient and takes Hebrew, which
must have been the primitive tongue, possibly the
one which God spoke to Adam in the Garden of
Eden, though Frocbel does not say so. With
Hebrew he associated another Semitic language,

Arabic; upon these two he put forth his -

strength.
From them he thought he could open a path
to Sanscrit and Persian, and thus wheel all the
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languages of the world into one line of descent.
The diversity of human speech must be gotten
over, the confusion of tongues at the tower of
Babel must be transcended ere much can be done
with linguistic science. Froebel intimates that
he had heard the rumor of the relationship be-
tween Persian and German; the report of the
great movement in Comparative Philology, then
in its beginning, had reached his ears, but he did
not study it at this time or hereafter. For it
turns on grammar, and the comparison of gram-
matical forms, which Froebel simply could not
master, through repugnance and inability.
Grammar is an established order against which
he revolts. (17)

Accordingly the whole scheme of study at Got-
tingen broke down in a short time; he threw up
his Oriental studies, abandoning even Hebrew, the
germinal tongue out of which all the rest were to
evolve. Still he says he clung to Greek with
unconquerable fascination. But in general he
gives up: ‘¢ that mass of speech as it was thrown
upon me, I saw no way to vivify.”’

Meanwhile he began to be occupied with a far
more congenial, matter. He took walks by
night in "the neighborhood of Gottingen; on
one of these walks he discovered a comet ¢¢ for
himself,”’ though, of course, it was known be-
fore. Its circular orbit, the round dome of
Heaven above, and those little fire-balls, the stars,



120 THE' LIFE OF FROEBEL.

led him to reflect. long and deeply on the Sphere,
and its law.  Here dawns upon him something
which will stay with him through life, de-
veloping more and more till it hecomes the
Sphere out of which will be unfolded the kinder-
garden Gifts.  So the comet with its suggestions
hegins to turn him  away from languages to
mature.  (18)

Meantime his money had given out, and he
began casting around for something to do.
Rather strangely he thought of making money by
his literary work, which would certainly have
been a failure if he had tried it.  But here Prov-
idence steps in to help, an aunt unexpectedly dies
at the right moment, leaving him a small inherit-
ance.  This aunt,be it noted, was on his mother’s
side.  During vacation he visits his brother
Christian, a successful business man at Osterode,
with great advantage to mind and body, when he
returns to his studies at Gottingen.

But this sccond period of his Goéttingen career
is different from the first. Ile has abandoned
the study of languages, and given up his attempt
to find the unity of speech. Now another unity
attracts him mightily: the unity of Nature, of
whiclihe had received some glimmerings already
at Jena, and which had found expression in the
universal spherical law before mentioned.

Thf: branches which he now selects are physics,
chemistry, mineralogy, and natural history. This
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was a time of great discovery and progress in
these branches. Froebel has at last found his
own again, and becomes deeply absorbed in his
work. The study and investigation of nature
now seems to be the foundation of all education.
He also tries his hand at the study of history,
politics, and political economy, evidently without
much result. The laws which he observes in
nature he seeks to identify as the laws of the
human spirit in its development, and- thus to
make them educative. This is, indeed, just in
the line of his own future work: nature is the
grand means of unfolding man into the knowl-
edge of himself and of the Divine Order.

In' this variety of nature studies, he finally
concentrates upon one thing: the crystal. But
herein the instruction at Goéttingen does not
satisfy; he breaks with it, and resolves to go
elsewhere. He has heard of Professor Weiss,
the great crystallographer of the Berlin Univer-
sity; thither he must go, for the crystal has
now come to mean more to him than anything
else.

In reviewing Froebel’s career at Gottingen,
" we find him occupied supremely with unity,
which presented itself to him in three phases:
the unity of mankind, the unity of language,
and the unity of nature. But he reacts against
language and gives himself up wholly to natural
science, specially to crystallography. In this
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we may note the following movement, which
has its significance in the kindergarden: from
the sphere, the curvilineal, he passes to the
crystal, the rectilineal — from Ball to Cube.

At Gottingen he tried to do too many things
in too short a time. Several languages at once,
to be swallowed and digested in a few months;
no wonder he got a linguistic dyspepsia. Then
nearly all the physical sciences, not to speak of
a little by-play in the acquisition of the social
sciences, he takes up at once. Also we must
recollect that he was poorly prepared; thorough,
regular work he had never had. A tentative,
changeful, dissatisfied going from one thing to
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